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1994 Haamlb bogmodobzol ©giamobsEosd oo 12 Hamohowdo (2006 Ggmb) - gogbmosbgdgmo
96 gdol m(f)aoBO%oBoob 3g8myogmo  dgbodmgdmmdols 8d(‘063 30bgdol ggmgdsme 30’)53368008

db0d36gemmzgbo dgpzome b3ggosmpybo bogobmgdgdol ddmbg vodasbms gobsmmgdobowdo ©o-
dm30gdgmgde. bomodebzol ©gzmobogoom bomogg ©ogom obimnlogbo gobsmmgdol dmog-
ol bogmggmmome smoabhgdol 3bmgbl. ombodbymo dmegmol mobobdo, yzgme dw©odosbo,
3obyéhgzmo dgbodmgdmmadgdale o 8g8mymagdabe, gobommgdslb nbose 0mgdogl mobodhmmgdmasb
(93603mgbmdobmob) ghmo. bogjobmzgmmdo obizmydogho gobommgds gobsmmgdol bggméddol
gbo0-gbm 3bombopghym dodobogmgoso 2006 fmoweb ogdze. emgobogol gobosmmgdol dmizgdnmo
domgmo bobgmdfogm dmmonozol oggomgdgmo 8gdomagbgmo bofomo gobo. bodobomzgmmdo
2006 fmoob ofygdgmo, Bmgowo gobommgdol bogggbyddg oo 2013 Gmol @gdghgmocsb,
3bmaggbogmo gobsmmgdol bogggbyhdgi 0bimydondo gobommygdol dmpgmom bhogmgds dgbodsdobo
bogobdobommgdmm ahgbgdnmgdgdol gomogdnmgds gobobogmgde.

bmgmbz bgdobdogbo bosbeng, 0bzmyBogho gobommgdol dmegmoon b3gEoomydo bogob-
dobommgdmm bodobmgdgdol IJmby 3obms Bobmzgs Bdmaopbogebdsbosmmagdmm bimmgdbs oy
3bmaggbogm bobhogmgdmgddo b Hobdmowggbl dobdpoz 3bmigbl. ob bodobmgdl sbomo &g-
anmoEogool dgdgdoggoslbs o godmygbgdol bmgmby dmmopogzol, obgzg 3bodpozol ©mbgdg.
dmgmolb dgdmgmdo Lbgmymagobomgol ogysomgdgmos dbgzg 9339 dgbdgmgdgmo bogdoobmdol

9999d0nH o0l Jgogobgds o dgagabgool bogydzgmBdyg, Lodobm (33mmomgdgdols gobbmébzogmgde.
bbgoabbgo gdbdgbhgdobe oy ddmdgmms dmbodbgdgdom, Ibogomo dobogho obbgomal smbadbymo

doegmom gugdhn®o o bobobbosbo gobsmmygdol 53bhnbzgmymaobomgol. gbom-gbhom dbgogl doboghl
Pob3mopagbl 9mbadbym bygbhmdo 33mgzoms bodigady, Gmdmgdar mdogdna®, dp303gdTmgdgddy
oq31dbgdym 0bgm&dsoosl PB8éhnbigmymaobyb 0b3impdondbo gobsmmgdol boggbhmdo sblgdymo
domhg3g00bo oy 3bmdmgdgeol dgbobgd. 0b3mydondo gobommygdal gg3gdhndmdol bofhygolbo Bgagobgde
bodmdogmm 33mg3900bmzol o339 vm3mol Hgbhoml odmgzs ©o dmdogomdo 0bzgmBondo
gobommgdol dmegmol gobgomadgdol dgbobgd dbzgmmos ogayndbgds obo bydogdhnéd dmbodhgdgeb,
0bodgo 3ombgobol Fgogagool bohyol dmborgdgdmob 8goobgdobs o obomodl. gobdos odobs,
dggdmgdgmos boodg bgamddol Hobdongoo-Hobkgdopgommosdyg bogdobo, oy ob obbgdmdl dgbodse-
dobo dmbogdgdo.

dmEgdymo 33mgze bhmbdgo Hobdmowggbl Lofgobo dmboigdgool Fgadmzgdal Iiogmmdsl.
330930 3obbmbogmos bodobmggmmlb gobsmmgdobs ©o 3936096580l bodobobndmbe o bmdgg-
a0ol gobommgdobe o 33mgz0l bodebobhdml Jmbol googmddgdymoa bogbobhm bgmdgzbymgdol
,063m7B0gho gobommgdol obglbgzs bodobmzggmml 3bhmagbogmo gobsmmgdobe o gomaddowmgdol
bolb@hgdodo” ggodgamgddo.

3393980, 93hHmbgdmab dgmobbdgdom, 33tmg30l gbo-gbhor 0bbnbndgbhow godmygbgdgm odbo
936 m30330é0b d3386{]68° 2009 — 2011 Hamgodols 606303@(06080 homobgdnmo (Boémmaob'a(boboogo
339300 ,335 063000l 396 - dobmdgHén” 3ombzobho ©o Fgmmpmemmmaas. 0bbndhndgbngdol dbgoz-
bgde bodobmggmmdo 808(9060603 bgamddobs s dobo dggagoolb gzdhmiogdobol 10 dgggogomeB (ob.
obobhomo NeT) dodobogdodo Bgoodgdomo dgaaobgdol bodgomgdsl odmgge.
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00bodbymo 3bmgdho dodbom obobogws bodobmzggmmda 0bizmydogho gobsmmgdol bggmddol
dgaz0bgoobs.
3gbododobo, 33mgz0l ©dmEebgdo ogm Lagghmlb gdbdgbpme o bbgs dmbofomg dbobgos
(bgmmgdobs o 3bmagbogmo bobfogmgdmgsdol sdababhdoios, doblogmagdmagdo, b3ggoomybo
bogobdobommgdmm bogobhmgdgdol ddmbg mbhozmgme/bhgrogbhos d8mdmgda, @hodydo gobgo-
006 gdol 3gmby dmbhogmgomo/bhnogbhome ddmdmagdo) dmbodbhgdgool dgbhogme dgdmgg bogombgddy:
—  0bimydogbho gobommgdal dbodaddgbo bogobmbdogdmm d0d;
—  obgmydogbho gobommgdols 3bodnhozgmo gobbmbzogmgds bozobm bimmobs ©o dbmagbogmo
bobHogmgdmol mbgdy;
—  obgmydogbho gobsmmgdol dmgmol gobgomadbrgool 3gbbdgdpoze obbgdgm bonyoEesdy ooy-
bbmdom;
—  0bgmydogbho gobsmmgdol dobmIgnéol dohgzgbgdmgdaly gobbodmady;
—  0bimydogd gobommgdslmeb oze3dobhgdgmo mobhgdgmgdoms bolhgdo;
—  0bgmydogbho goboommgdol dmogmob gbobgd bbgomabbge dmbofomg dbobgms (sdabobpéoos,
dobhozmgdgmo, 3dmdgmo) dmbodbgdgdol dgoobgdomo sbomado.
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3.1. ©(0%0060
68@830 606bm6)608@@0 (4)0’)8(")6')6 (4)0(‘0@86(")2)((’)030 (0658006’)860% 0[)888 0’)80[}866’)080 880}("’)@8—
60[) (CBOO&UB—}&U%O, 0603(4)80'8) 808(’08363600) 3 3@030@

336mg30L 3obggm gho3dg dmdBos (0mobhadbs o hgoodhobhgds gonigmos) P2 — 439906530
0b3mnBogho gobocmmgdol dgogobgdol 300b3060L 380 0b3mydoobigh — dobmdgndo”. 30mbzobl oéb

obdobd s 0o3H0dh g, 30600006 dobdo dm3gdnmo gdgmgdgdo o Jombizgdo gbogzgbbomybos gggme
939960l gobommgdol bobngdobmgol o goblbodmgbhoglh Jzggobedo 0bzmyBoyho gobsmmgdoly dmwg-
mob ggogdphond 9bbgdmdobs o gugdhnédmosl. smbodbymo 3ombzodo 8goggds 3 bofomolgob: 1) bo-
Poemo o1 gomzbymo 30b6mbdgdmmds o bmddononmo ognhgdo; 2) bofomo d: 0bzmyBoydo goboommg-
3ol 30ogn039; 3) bohomo g: gBo 0b3muBogdo gobommgdobzgh. bym 30mbgebdo gogbmosbgdnmas 59
©gdnmgde, dmdgmms dodoboi 9ol gobosmmadol yzgmos bagggbydol (bymmedogmomn ©ofygdymo,
3bm3b g0l dobdomBg gobommgdom ©odmaglhgdnmo) 0bimydonbo gobsmmgdol dmogmomob do-
dobmgosdo dga3obgds (obobmo Ne2). 0b3zmyBool dobhmdgndols bodnomgdom g3ébmzezdodol 10
939996030 dmbs 0b3mndondo gobsmmgdol bgagm&doly dgagebgds (Schaedler, Dorrance, 2012 ); 33emg30b
3909390b bodobmzgmmlbmeb d0dobmgdsdo dmgzosbgdom gobgobomogo.

336mg30b dgmbg gHo38g 0b3mnogdo gobommgdal gdbdgbhgool dmbohomgmdom Bopob s qgm-
39b-237930. g 3nb-237030L J0Bobo 0gm P2I— J399ob0d0 0b30myBogbho gobsmmgdaly 8ga3olbgdol sombgadol
»330 0630m7Boolbigh — dobmdghdol” Bg3bgds o vEzommdbogo b3giogazol gomgomobhobgdom
00bodbymo 0bbidydgbnol 0bimpBogdo gobsmmgdol 3bhmEgbdo dmbohomyg dbobggool (sdo-
bobnbogas, dobhogmgdmgdo, 38mdmgdn) godmzombgzobmgzol godmygbgdaoly dobomgdnmmdol goblbod-
03600, gm3nb-2anol dgbzgode 5 gdbdgbHoob gogdhdgmmos 2 bosmoa, dgbggods dodgozoem 3bmgd-
0ol Hoédmdomggbmgdl, obobo dobmazwbgb 23n0nbo 0bhgdhzonl 3hmizgbl, b3edwbgb 3ombzgdl o
00304bodgdbgb 3obybgol. odoggdom ombzobo Fgboglbgdem gogadogbs 5 gdbdgbpb. gdbdgdngool
dmboBbhgdol gomgomobfobgdom gowofhyws, md 33mgz0do 3ombgodo a0 0b3mydaal3gb — dodbm-
dghéo” godmygbgdgm odbol gdbdgbpymo dgaobgdobmzgol, bomm bogebm bimmgdbs ©o 3bhmaeg-
bogm bobHogmgdmgddo 0bzmnondo gobsmmgdol dmogmol dgegobgds dmbogl 3ombgadol ,,0bwgd-
bo 0b3mydoobmzol” dmwoggoEodgdnmea 39éhbool bogndzgmdy’. dmigdymo 3ombzobo Hockdmawggblb
0b3mmyBogho gobommgdol bogbmodmbobmp smoobhgdgm obbhbdydgbnb oo Lodgomgdsel odmgge
3ga30bgl  bmagmbi 0bzmydogd  gobosmmgdobmob ©o30380bgdgmo  mobgdnmgdgdol  bolbngdo,
obgzg gobbmdEogmgdol 3bmigbo o bodmdogmm bogobmgdgdoa. 33mmgzel dgmbyg gheddg3g dmbo
300b3060l ,0bpgdbo 0b3myBoobomgzol” mabhadbs o badommpg dgaobgds. Bopabos 9 obgghzoy
300b306h0b boggdzgmdy d. mdamobol bbgo@abbgo bogobm bzmmol 9 dobhogmgdgmmsb. dom 3obgbo
3obEgl 3ombgebol gdymgdgdl o godmmgzgl 303gbnobhgdo gdnmgdgdol Jodmmm bgommosbmab
8gbododobmool Jgbobgd. 03 3m3gbhobhgdol gomzomoabfobgdom dmbos 0bpgdbol dmgogbmo ©gdy-
mgdol gmbInmobgdol dgazme ©o 0begdboseb Jobmnmo Ggommoobomzgol vbobgmygzebhndo
©907mgdg00b vdmmgdes. bofhgobo 345 300bzolaob odbBe 283 30mbgs. gob s 8dabs, bgbdmbogbhgdol
doboboosmgdmgdol gomgomobfobgdom gobolbodmgbs 300bgoébol mbo gmdds — bozsbm bzmmobomgol
o 3bmqgbogmo bobhogmagdmobomgol?.

33ma30b dgbodg goddg godmygbgdnm ogbs Gomogbmddogo dgmmoo —ob3ghodgds. godmombym
060 bozobm bzmmgdobs o 3bmagbogmo 3mmgzgdol sdobobhboios, bymmgdobs o 3mmgzgdol

1 30mb3060 ,060099b0 0630myBaobegol” http://www.csie.org.uk/resources/inclusion-index-explained.shtml
2 dOO’)bSOé)Ol) gabob[]&) (9080@8600}0 06(80’)&)80600[}00730[) 8080670780’70 0@00[5 5053@360%(0 360386’)[)0@8@0[) 863@8306}[)
9 gddhdmbym ggembyoedyg - tinatin.chincharauli@iliauni.edu.ge
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dobhogmagdmgdo o ddmdmgdo (bemgmby b3gioomybo bogobdobsmmgdmm bogobmgdgdols ddmby
30 gdals, obgzg Hodndho gobzomadgdaly dJmby dmbfogmggdobs o bhnwgbhgdol). bowaeb 3ombzoko
bozdome dbogom 30mbgol Jmoiegws, dobo dgzbgos Jmombmzms osbmmgdom 2 bosml. obigbzo-
7960 30bob3od bgpgdmms bmmobs o 3bmagbogmo bobhogmgdmol Hobdmdopagbamgdl, géhogg-
30 300b306gdl, bmdmgaboi gbdmbogbingoo edmyzomgdmam v3bgdwbgb, mydis, 0bhgdgoggbol
00bobhdgdom. 993600l 3bmEghdo goBgbom 30mbggdl 0bighzoggéo 0dzg 3obgbmdwos. bimmob o
3bmqgbonmo bobhogmagdmol Hodkdmdowmagbmgdl 3bmgdnol bgmddmzebgmado ©o 0bggbzoggbgdo
Pobobhod 7303306 gdm©bgb ©o 70obbdgdmmbgb dgbzgdedg. ogm Jgdmbzgzgdo, bmps dgb-
3mbogb®mgdde gzombmzgh 3ombzabols Hobolfhod gogdogbs, boi dgbbhmmeps. sbgzg, dmg dgdmbggzedo
0btgb 30796 gL 3H 93000 mdogdndg Jobzme hodwgbrgédy, howgeb 5-39 gbdmbogbho gmzgmomaal
0©a0mdg 96 0dgmagdmos. dg3bgogmo 3ombzadgdo 0bhgbzoygégdds dgoyzebgl dbmabeds SPSS-do,
bmImgdoi dgdeamd 0dogg 3Gmaésdsdo adydogws bnonobhozgdoo.

3.2. 3086Mo6MN30 38IBJ60 ©Y IMNHIAZY

3393930 dmbofomagmds doomm 200-ds bHgbdmbogb®mds. 33emgz0l d08bgd0@eb godmdwobadrg
150 &gbdmbogbho Logggbybgdbogo 3mobhgbgmo dghhgzol boggdzgmdg Bgobdhs d. mdamobole
o bodobmzgmmb 10 hggzombols bozsdm bimmgdowab (30 bzmms), bmemm 50 — 0d 3bmagbogmo
LobHogmgdmgdomab, Gmdmgdor dmbofomgmdsl 0mgdgh o0bzmydogbho gobosmmgdol dmogmol
3bmaggbogmo gobsmmgdol boggbyédg Sommpobhgdol 3bmgbdo (10 3bmagbogmo bobfogmgdgmo).

bozobrer bzmmol dghhgzol 3b0ngbondl Hobdmowagbos bimmaedo bggzobhndobhgdgmo bdg-
300mybo bogobdobsmmgdmm bogobmgdgdol ddmbg dmbhogmgms dompgbmds. dgbodsdobow, bo-
Jobmzggmmlb bbgowobbgs bgaombdo éhgldmbogbhms bbgoobbge Gompgbmds odbs godmombymo.
3gdmbggzoms pdbhogmgbmdsdo gboo bozsdm bimmoob 33tmg3980 dmbofomgmdsl mgdgmmdos
bzmmolb sdobobndaiool (bymmol obgdpmdo o6 bobhogmm bohomo) gbhomo Hobkdmdowagbgmo,
2 3obhogmgdgmo, L3gEoomyho bogobdobommgdmm bogobmgdal dgmby dmbhogmol 1 Fdmdgmo
©d Hodgbo gobzomobgdol djmbg dJmbHogmol 1 Fdmdgmo. bzmmagdol dgbhgzs gobbmbogmos
gobommgdol dobmzol boobggmddsom babhgdobs o bogdodmzggmmb dg3bagdgdobs o gobsmmgdal
Lodobobnbmlb gbhmzbymo bobhogmm g9adgdol ©gdodHedgbnol 0bimyBondo gobosmmygdol gobzo-
®00 g0l boddobmzgmml dogh dmhmmgdymo d0d3gs0l bogggdzgmdy.

$930mbgdol dobgoz0m éHgldmbogbngdol gobofomads Hobdmmggbomos géoagozdg Nel oo Ne2.

0®OBN30 N1: bBOSOOM LMW ISNPOE HGILIMBLIBEOIBNL 3VBOBNT IOV HI3NMBIBNL 8NIPC3ND)

»domobo
dsbgoo
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393> godorwo
Jos Jobomo
bodbg-zo30bgmo
bogo-mgBbydo
0dghgoo
bodgghgmm
03060

anéoo

0 5 10 15 20 25 30 35 40 45 50

B b3mmob oggaosoboé)ogoo [ 3obhogmgdgmo M LLL3 dmbfogmol 38mdgmo M 00335@0 6063000.
3d. dmbfogmol d8mdgmo
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®dowobo
3obgoo

oo Jobomo
393 goooreo
bodgbg-gogobgoe
0dgégoo

oo
0 2 4 6 8 10 12 14

B 30omgrob odebobpdsgos Bl dobhogmgdgmo M LLL3 beyogbdob 38mdgmo M Hodgbo 3963000 Igmby

3.3. 0MMBOBIBIOGNL ©B3IFJVO3J0V

300b3060 335 0b30mnB00b 396 - dobmIghda” Jg3zbgdnm ogdbs 10 gdbdgb ol dogéh; bomogbmdbogo
doB39698mgdo 9db3gbhoe dogé godmmddnmo dmbedégdgdol dgosbol fobhdmowaqgbl.

300b30b0l ,,0bpgdbo 0bzmydoobomgal” 200 dmboigdo (150 Limmol ©o 50 3bhmagbogmmo bob-
Pogmgdmol fobhdmdopagbgmoa) 0bghzoggbhgods goyzebgl 3md3ogngbym 3bmgboeds SPPS-3o oo
08033 35)0)6(4)08030 boo®0b®0536)ogp @00838033[). 60807073@0@00 bobgo&agéo (60(4)800@8360@00
3bmEgb®godo) o 3mbgmogogdo (3bmbhedgmogagdol, by, dgymmgdymo 3bbhomgdol bobom).
83@9363630 605)80)@98350@00 abm@o’)gg b@o@ob@odg(@og\) 8608363@@3060 80060(538360 (gpoggol)@g—
bgdnmos bo 3300bomol doh39bgdmgdol 3603369mm3zbgdom).
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4.1 P21 - 3339060380 063IBNIMN 30600 J6NL JIBOLIGOL
300)b30MOL ,,380 163 IBNNLB3ID - GOMMAIOMN” FOH3IBIOTIB()

bmgmb3 9330 ©00b0dbo, 3ombzobo 380 0b3mydaol3gb — dobmdgpnda” 9dbdgbhymo dgazobgdal
bogggydzgmBg  gobbodmabogl d3gyebedo obzmydonbo gobommgdol gobbmbogmgdaly 3ébmgbl
Lo3obmbIEgdmm, 3hodhozobs o bodmdogmm gobzomobgdol 3ohgaméogdol Jobgogom. sbgsg, owm-
603b7mo 3ombgobol bodyomgdom dgbadmgdgmos bodobmggmmbe o gzébmdol 10 d3ggbols (o3b¢)-
600, dgmgod, boggbobggmo, d3mmoboos, gobgmo, bimmzgbos, 3mbd@Hygzomos, obmoboas, ggédabos,
1636 g00) 900678000 9bomadol go3gmgde 3om3gnm 3hbdhgody oybhobmdao.

3 bggbhmlb dobgozom Logobmzgmm gzbmdol 10 d399oboboob d0dobmgssdo gobbbgoggdym
0gomb 030390L; 396dm, 0b3mudoydo gobommgdol dbobadigbo bozobmbdpgdmm ool mgo-
mbodboboo bodobmzgmm ggédsbool dbgogbo bofommdbog dbobaddgbms boipbzdo dmbgs.
J399oboms 73bogmgbmdol  306mbdgdmmds nogbhm dbobaddgbos obimnlondo gobsmmgdol
3bmEgbob, 30ébg—0bs. bogzgomgbe bozobmbdogdmm 3086 3abgmb, s3b@Hdh0obs o bogdobagmb odzm.
0b3myBogbo gobommgdol 3bodhozol mzombodhobom, bodebmggmmdo nbaébgmol, 3mmobooob,
30635600bo o bemmggbool Jbgogbo bodgogoss — 3bodhozob Embgdy god 33970 33momgdgdo 3339
bomdogmogds, mydEe 9bobozdobdobo. bog dggbgos dmdogam 396b3gdnozgdl, Hobbamo oo ohdym
dgmdodgmdol gomgamoblobgdom, J399oboms oo gdbogzmgbmds (gob s bogébsbggmobs), bégmo
06307800l dodobomnmgdom gobz0006980b bgm 3bmEgbb omfhgdl (ob. sbbomo NeT).

Gb&®O®( N1: LEIVG(IZILML N63IBNNL dOGHMBIOGOL 3VHA3IBIOLJdN IBHM3O3TNMHOL
10 333906000106 80806136030

H - 3666730)0, N- 300@05(900, Fin —cBOEUmo, G —33(4180600, B —éaqyano, A - ogl&o&no, | - n&)qpongoo, P - Sm&)oagoqpoo, F— l)\bq_’g&)of)aamn, Sl —

l)qymgaBoo, Geo - bodoémsaqpm.
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bodobmzggmmdo 0bimyBogdo gobommgds Gganmobogos gobommagdol 306mbgdoms (3mgoo,
3bmaggbogmo, gdommgbo gobsmmgdal dgbobgd 306mbgdo) o bmddomogmo m3ydgbngdom (géhm-
3bgmo bobfogmm gqgds, 2013). smbodbymo m3ydgbmgdomseb dgbodedobo 33momgdgdo dbmmme
3mgo@o goboommgdol gbobgd 30bmble o ghmzbym bobfogmm ggadedo oéoal Jgbymoa. dgodmgds
00d30l, bmd vbbgdymo 306mbdpgdmmds vé Pdhybzgmymalb 0bzmydogho gobsmmgdol nogemgdol
gobommgdol bbgomobbgo bogggbydg. dbgogbo bogyogass gzbm3al obgo 39969830, bmgmbaios dg-
mg0d, 3gédsbos, 7badgmo o dmmoboos (http://pathwaystoinclusion.eu/project-information/wp-content/uploads/baro-
meterreport.pdf).

bognmobbdmo, bmd gzébmdol Bmgogbho 399obobomob dgpobgoom bodobmzgmmao obo dbmmmo
©ohyge0mo, 96939 Jomosbo dmgomo gobosmmgdss gagobm, “oi 3bool 8g8myoymo Jgbodmg-
dmmdgdol ddmbg dmbfogmggool bogsbm o b3gEoomybo 3bmagomol bimmgddo bHogmgdol
8gbodmgdmmadol. dbobhoddgbos ol qgodpoE, Gmd bobzmmm bobgmddmgobgmmgdai ggobme.
B3mgoo gobommgdol 306mbole o ghmgbymo boblogmm ggadol dgbosdsdobow, b igbmo 603830 ob
00l g3 mmoymo gobommgdol domgosdo dgbodmgdmmdgdobos dogbgoagow (ob. gboggoze 1).
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9émzbgmo bobhogmm 39330l mebobdo, Fdmdgmo sfnhondo dmbofomygs bosgmabo Bz0mols
gobommgdol bogbhol (b3gEosmpbo 3bmagomol bimms oy bozobm bimmes) o 0boogoogomybo
LobHogmm gggdol 3086530l gobbodmazdol 3bmigbda. mydis vmbodbymo yomgdol 3bodhozgmo
gobbmbdogmgds bdod 8gdmbiggzedo ob brgde, oy Bogobgdnmds godmzombgadsi ohggbs. dobm-
83@5)0[5 dombgoé)ol) 8(060638360[) moBobaogp, 880)6@360[5 od@oaé)o 3(05060@30060 50@06933@)05
dogdol 3bmEgbdo g3éhm3dal bbgs d3g9bgddo 3 mdmgdol fockdmawggbl (3éogozo Ne2).
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d60d3bgmm 30605, bmd dobm3ghHhol 3ombzoboll dobgozom L3gEosmybo bogobdobsmmgdmm
bogobmgdgdol dgagobgdols 3bmEgogds mbogbhobgdgmoas 6033306 dmmogho dbobggdol opgbpo-
003930587 o 063mmyBogdo gobommadol nobkgmgddo bhogmagdol dgbodmgdmmdol doigdedy. oydss
3bodhognmo gobbmédEogmgdol mzombedéobom 3mobogds 8gagebgdol 3bmigoghgoel dgdomgmdo
03 oE00bd o gobz00m0bgdol bogobmgds. dbmmm ghomgnmo 0bbindydgbngdos sodhodgdnmo,
obog 3mb3bhghym obogmdbog 23139080, GoE 396 dmoiogb L3gioomybo bogobdobommgdmm bo-
30bHmgogdol djmby 3obgdols Jgazobgdol yzgme obdgdmb.

dogbgoogo 0dobs, Gmd dmgomo gobosmmgdol 30bmboly mobobdo yzgme 803830 b PBébhy-
b3gmymaomo ogmlb Bmgowo gobsmmgdol bogbmzbgdgm bobmmeb sbmmdpgdsdyg bimmaedo
domgdom, ob obbgdmdl bzmmgdol goBdognéd dEodhHoEeobmeb ©o3z0380ébgdom “oady 30bmbo b
boérdomogmo odho. 9mbodbymo 93306493l 0obsdobo bgmdobohzomdmdol yamgssl. sbgzg, 9é véol
3obbodmzbhymo bogmobm mmobgdol 3mdgdo o domo obpagopomybo bogdobmgdgdobopdo dmégg-
30l 8gbodmgdmmds. Jgbodedobow, 3bodnozodoi 3mmobogds bgmdobofzomdmdsbmeb ©ozogdobgdy-
mo 8383390, L3gEoomybo bogobdobommgdmm bogobmgdgdol dJmbg dmbhogmaggdol ddmdmado
0bPg30bl 93909096 03 b3mmmgddy, bmdmgdoy dgbodedobo bgbnbbgdom dghowss ndbybzgmymaomo
0 50 bobmazdbgdgm dgzommseb bosbmmaom.

boddomogmo ©m3ndgbhgdom bB3gioomybo bogobdsbommgdmm bogobmgdgdol ddmbg dmbfo-
3mggd0 gbo LHogmmobgb 0bogomyompdo bobhogmm ggadol dobgozom. mbodbymo pbos 13-
énbzgmymagl bogobdsbsmmgdmm bogadbmgdgdol gbodsdol v3m3m@ogosl o sEodhoEosl. -
o »oE, 5dd00bnho bglbndbgdol (bL3gzosmybo 3googmaon, bimmol gbodmmmao) bodhodbol godm
b3gEoomyéo bogobdobommgdmm bagobmgdgdol ddmbg dmblhogmgms dbmmme bofomobomgol obhol
35373939070 0bogzoyomydo bobhogmm ggads o dodpabobgmdl od ggadol dgbossdobo bHogmgse.

36 mdmgdol Hockdmamagbl sadpnho hgdbmmmgogdol bgmdobofzomdmds bogsdm b3mmgddo.
od go3dg domo godmygbgds g8 ybsgmymaomos dbmmmo b3gzosmybo 3bmaomoaob b3mmgddo.

030379 Bopyogosd gnbdiog®o ©obdobgdolbs o 3ébgbzol domgdol 8gbodmgdmmdsbmeb ©oge-
3dobgdom. smbodbgmo bgbgzobol domgds dgbadmgdgmos dbmmme b3gEosmybo 3bhmaamol bzm-
™78d0. sbogmmagoybo, d3Gsomobs o 7gbn7dho gbol, 30mdgbozoEaale o méogbioieol onadgbhonyho oo
o gébomogmo ggmédgool bHogmads dgbadmgdgmos dbmmmeo b3gEosmybo 3bmagomol b3mmgddo.

96 ™367mo bobfogmm gggdom gobbodmazdgmos bLL3 dmbhogmgms 8gagobgdol bpeboobngdo ©o
domo bogobdobosmmgdmm domPgzgool bodmdgdo. smbodbymo by ghymdl 0b3mndogéd gobommgdsl,
07339, E®gdeg 96 9bob odhbngogmo Bdmgoma gobosmmgdol obhymagdol ©odoobhydgdgmo
©®37dg6Mol gmds, 3bmagbogmo gobommgdol domgdol dgbodmgdmmads o bbgs bozombgdo.

bodobmzggmmBo dobhogmgdmol 3bmagbos Hobdmopagbl 30bmbom hgaymoadgdowm 3bmagbasb.
dobhogmagdmol 3m33ghgbrogdo gobobedmabgds dobhogmgdmol dbmagbogmo baoboobnol dobg-
©300, bm3gmoE dmagomo o 3géhdm bofomobzeb dgoagde. Bmaow bofomdo boda gbdgds 0bzmudoydo
3obommadoly 360d3bgmmdsl o dobhogmgdmgdol nbobl, sbHogmmb b3gzosmybo bogobdebsmeng-
dmm  bogobmgdgdol ddmbg dmbfogmgqgol. 2014 Fmoob dobfogmgdmo dgdomdol yomgods
dbomme 9.h. bgbhogorodgdnm dobhogzmgdmagdl gdmggem, Gog bobgbpogozogom godmEogdobs
o dgbodedobo 330003030300l sbodommgdgmo  37blbgdol gozmol dmombmgl dobfhogmgdmols
3bmagbonmo bhoboobdnol dmmbmzbgdol o3dogmagomagdols dodbom. dgodmgds 0mdazol, bmd y3o-
bobibgmo 7 famol gobdogmmaosda dobfogmgdgmms hdgbobggdo ogEomgdmaem omgomoabfobgdl ob-
373076 30bommgdobmob s30380bhgdgm bozombgdl.

13ommgbo o 3bmagbogmo gobsmmgdol Jgbobgd 306mbgdo vbowobzbodabsonmos gbobgdobs
0 Jgbodmgdmmogdol mzombodlbobom, mydie 9é 73bhnbzgmymal bbd obmomzgols gobsmmgdols
00bodbymo mbggool mobodod bgmdobofzmdmdsl. dbmagbogmo o ydommgbo gobsmmgdal
3gbobgd 30bmbgdo oé 3 domogl o 9éb Bormoazb dgB3mnoymo dgbodmgdmmdgdols 3Jmbg o/ob b3g-
3odmybo bogobdobsmmgdmm bodobmgdgdol dmby dobgdol Bobmzol gobsmmydol 3 mbggddy.
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bgomybo, 3Gmdmgdol Hobdmowagbl domgdol 3bmEgondgdo, og30boblgdol (b3mmoldgdogmdo
3obommgds goboobos) gB3gda, 0bbgdym ohgbgdgmgdgodo i30do3gbho godgdmb sadhois, bhogmagdal
03300 0bEogooyomybo bogobmgdgdol gomgamobfobgdom, &og, bodmmmm 20330, 9bomobodob
bgem3dobofzpmdmdsdy dghyzgmgdl.

g39mddg 3b6033bgmmzob d0boghl 0bzmpdondo gobsmmgdol dgdmamdo gobzomobgdobmzgols
Pobdmopggbl dmbonmdabgol bobigdal 9ébobbgdmos. gobommgdal bobigdol bbgoobbgs phygssbs
o bbgoobbgs mbgdg bembogmogds bLLI Fmbhogmggdmeb o3z0380bgdgmo dmbsgdgdol dg-
aém3g0d, mydEe 9 begds Jmbogdgdol goghmosbgos o vbo dbmmme mz0bgdboge vbogodas
36 mdmgdnho, vbhodgo bomogbmddbogo doh3z9bgdmador 3o ob vbol dxbno. 39édmp, vé vbbgdmdl
Bnbpo dmboigdgo b3ggoompbo bogobdobommgdmm bogadmgdgdoly ddmbg dmbhogmgms Fmbol
é03gbos 358myonmo Jgbodmgdmmaogdols 3obol bionybol 3gmbyg, bmgmdos domo gobofomyds
gobommgdoly bbgowobbge bogggbyddg o ©.8. gzédmzezdobols 10 d399boeb dmbohméobgol gob-
bomd309mmgdol 30mogdgmagds b 9bbgdmdl dbmmmu dgmaools ©o 3mbhygzemosdo; ©obobhgb
9399469830 bbgoabbgs bo306mbdgdmm Ghgapmoiogdom godbobogds 0bzmyBogho gobommgdal
bob@aaob 6063000050360[) 8m60®m5)0660b 30@@363@360 (ob. 8(4)‘5%030 J\ﬁ_’?)).

0®mOBN30 N3: 30 OJdIWI6IdN dMBNOM®MN630106 ©O303306H3dN0)

3mb(hnaomod
bodobmzgmm

(BOBUU)O
39®3oboo
1636 gm0

0bmobos
b@mSUEOO

boggérobggoo

[ ©oob M obo

0b3mpBogho gobommgdol 3bognhozol vbomoBoboll Jgodmgds amdzol, Gmd Lojobmzgmmdo
0b3mnBogho gobsommgdol dmpgmo dbombdopghymod ©s dodsbmymos yzgmo 883330bmz0l me-
bodbopbgmdobofzomdo o vbobgadgaodgdnmo gobgdml dgddalzgh. 2013 Hmol dmboigdgdaom,
bodobomggmml dobd@edom 3543 b3goomybo bogobdsbsmmgdmm bodobmgdgdol ddmbg dmbhogmgoe
é“gaobndobgogmo, 471 LHogmmol bdggoomodgdgmo 3bmagomol  bogsbm  bimmoedo, bommm
73ho3mabmds — 3maobogebdobommagdm bozsbm bimmodo. mbodbymo owgdomo Hgbogbiool
doB3gbg8gmos 2012 femol dmbogdgomeb 8goadgdom. mydie, 9939 76@e 0900bodbml, bmd gobsmmg-
3ol bbgoolbbgse bogggbyddyg 0bimyBoyd gobsmmgssdo Bobmymo dgd3mnoymo dgbodmagdmmmdgdols
dJmby o/ob b3gEoomybo bogobdobsmmgdmm badobmgdgdol dmby dmbhogmgms bompgbmds
606bb303363qp00. boagaboé)mgp, 57(*)60)(4)6 3339 09060860, %Ul)@o b@o@ob@o&a&o 80760638360 NG
0blgdmab.

d60336mm 30600 0b3mmyBogho gobommgdol gobbmbzogmgdsbmeb ©o30330ébgdnmo bobzgdol
0bo0d0. 30bmbol mobobdow, bodobmzgmmao dmaomo gobsmmgds o Lol zmmaem bobgmaddmgebgmm-
900 gg3obmo. dgbododobo, bigEoomyho bogobdobommgdmm bodobhmgdgdol 3dmby Jmbfogmggdal-
»30b ofggdomo gobommgdol dJomgdol dgbadmgdmmds b 0dmyogds dobsdobo bobzgdol sdlgdm-
30l godm. bgogbo bohyogess ggdhmzegzdadbol obgm d3g9bgddo, bmgmbaiss o3bwH0s, gobgma, gghde-
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600, 3mmobos o 3mbdnyaomos. boig dggbgos 06Hod bodzgol, 303306 5dnmb obgm bozombgdmab,
bmgmboEed (HHobbdmbhobgds, sbobigba-doblogmgdmgda, 3350, 3dghgbhomon mzobaly gobofgzas
9, 99b3gbHos Jmbodlbgdom, bozdomp domamos. b3ggosmybo bogobdobsmmgdmm bodobmgdgdol
ddmbg dmbHogmgms 38mdmgdol v3bhom, smbodbymo bobhzgdo Bmagogbhom 8gdmbzgzedo dmddgogdl
bmambiz d0bhogho ©ohygoomo gobsmmadol domgdobmgol. 0bodo bobzgdol mzombedboboom, g3-
bm303d0bHob §3996900b 7dbhogzmgbmdsdo smbodbymo bodbzgdo odsmas.

dogbgoozo 0bzmydogbo gobsmmgdol dmogmol bobgmdfogm dbobadgbobs, bdgEosmpybo
bogobdobommygdmm bogobmgdgdol ddmbg dmbhogmggdobomzol mz00mb bmmgdol godozgbo go-
ég3m 4360l bdobhow d0b0gdl o dmyoogl dom bogbmazdgdgm bobmmsb sbmmb sbbgdymo bimmgdol
bgemdobofhzmdmdol. sbomodgbgdnmo bimmgdol gob s (domo Gompgbmds gB3muyonmos), dggmo
bzmmgdol 5ddozmgbmdsly dgydmos dbmmme 3obomnbgdol 7B3énbsgmygmags. bbgs obgmo oyEomg-
dgmo d9Ed3(H0(30g00, HmymboEdd 5Ed3H0kgdgmo (oM gho, b3gEoomybo moghgdo, bozmobm mma-
bol 8dgdo, gobomgde, bogmaobm mmabob o37bwh03né0 dobobosmgdmgdo, 5é 9éol gomgamobfobgdnmo.

mgbEmgmdom gzgme bogsdm bimme, bmdgmdoi bHogmmdl bdgiosmpbo bogebdebsmmgdmm
bogdobmgdgdols ddmbg dmbhogmy, 18hybzgmymaomos b3gEoomydo 3googmgom ob bimmol qlo-
Jommgom, ohdEe domo bomEgbmos vbobozdedbobos. 8gbodedobow, 30383980 396 0mgdgh dommzols
bododm mpgbmdol obdobhgdobe oo dbobpadgbsb.

g3gmo bgmmado, dogbgoogo 3bmaomobs, bHogmgds d0d@abobgmdl gbhmsbym bobfogmm
3933989 ©ogbbmdom. Bgbododobow, gyzgme dmbfogmg, dogbgoogo bogobdsbsmmgdmem bodo-
bmgdgool Jmbo-obhgmbobs, LHogmmal gbmo oo 0dv3g 3néoinmpdol dobgozom. oboogooyomybo
bodobmgdgdol gomgomobfobgdom dgbodmgdgmos gbrmgbym bobhogmm gg3dedg oygbobmdoo ob-
©030075m7bo bogobdsbosmmgdmm 39330b dgggbs. ggadedo gomzgomolbhobgdnmos, oy do dgog-
39989 1bo gog00gb b3gEoomybo bogobdobsmmgdmm bogobhmgdgdols 3dmbg dmbfogmyg Hmols dm-
b, bhogmagdobs o dgagobgool &o dgommogdo gbws godmoygbgdmoglh oo o.9.

3bs0mobo ©o 7gbhgéo gbol bHogmgss dbmmmeo bgbbmédgmo ggoiganol (3bgozgmmas, dgbs)
dJmby dmbhogmaggdobomzgol b3gEoomodgdnmo 3bmagomol bimmgddos dgbodmgdgmo. Ghog dggbgds
30376030300b0 o ™&ogbhoEool 073dgbnydo o smpgbbohogmo ggmédgdol bhogmgdsl, smbodby-
mo b3gEoomodgogmo 3hmaomol bimmgdobmgobog dsbomo @odol dmdbobydgdsl Hobdmaowggbl
o 3963gbmdom dommipobgdol gedsdge. gagogapnhos dgbodedobo dmdBopgdol dmby dobhoz-
wdwgoo.

dgodmgds 0mdzol, Gm3d Jomosbmdsdo 0bzmudogdo gobommgdol gobzomobgds b gol
gbo sgomol, “©odgz Lodobmggmml dmbogdgdol bbgs d3ggbgdols dmbogdgdmeb dgpodgds(s
dg(hy39g0L. 2006 femoeb bodobmzgmmBo moboomabmdom 8goizomes 0b3mydond gobommgdoboob
©3033067gmo 30bmbIgdmmos s gb 3mowgde Egdrg a®dgmegds. 2011 famb 3mowgde
393000 Bmgoo gobosmmgdol Jgbobgd 30606380, 2013 Fgml dgdomds moohym 3bmagbogmo go-
boommgdol dglobgd 306mb30 (33tmomgdgdols dgpobedy. bodobmzgmmd bgmo dmafhgho bomaedabol
©g3moboEasl o 2013 fmol dmmmbomgol 03gzdgds gogbhmosbgdgmo gébgool mbaobodsiool ,3dg-
3myonmo dgbadmgdmmdols ddmbyg 300l gagmmgdgdols 3mbggbiool” bonoggozogos.

2009 — 2012 fmgddo 36033bgmmgobo 33momgds gobogome bdggoomybo bogobdebommgdmm
bododbmgdgdol dgazobgdol 3bmEgonégeds oo 0bbhdndgbingods.

b3gE0omydo bogobdobommgdmm badobhmgdgdol ddmbg S0 ms gobommgdol gébmzbymo dmogmmo
bodl 7b30db 0bmogzoyomydo bododmgdgdol gomzomobfobgdobs ©o 0bzmudondbo gobsmmgsdol
130600 gbmdol bhogmgdol bbge dmmgmgdmeb dgoadgdam. dgodmgds 0mdzel, bmd 93 dobobosmgdmon
bodobomggmm g3zébm3ozdobol d3994bgdol 53d3éogmabmdol dbgogl dpgmadadgmdsados (ob. géboggozo Ned).
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dogmoob

6sfocrmdcog .

dogmoob 3oy

NN

B o3bpboo [ dgmgos gobgomo B bogbobzgmo
W 37635600 163b gm0 0bmobos 3mmobos
3obHngomos bemmggboo bogodmggmam

2013-2016 Hangdol goboommgdol bodmddgom ggadol, gbmazbymo LobHogmm ggadol mobobdoc,
oy bzmmaedo 0boibgds b3gEoomydo bogobdobosmmagdmm bogobmgdol ddmbg dmbhogmg, bobgmadfo-
Q™ ©d/ob bimmo 30mEgdgmos 7Bbhybzgmymb bym 33obg, gbhmo bdgEosmydo 3googmgo ob gbomo
bzmmob ggbodmmmao @o bobogmm dobomgdom smdndzomo Ggbndl mmabo.

2009 Pemo@ob memgdog 360336gmmabo dgoigomes b3giosmybo 3bmaomol bymmgddo sodpy-
o (hgdbmmmaogdol godmygbgdols 3bodmozs. yby oo Ldghbol obmzgzgdol ddmbg dmbfogmgoms
bzmmaedo dmbo 79bdhndo gbol 3odmygbgdol bgmdghgmds, 6éhds oo bybhowdbgozgm dmbhogmagme
1b3gEoomyd bimmaodo 0fygos mbogboiool 073dgbngdo o sampgbbopogmo hmgdbmmmgogdal bHo-
3 0. 3603d3bgmm 306 Lobmymgh fobdmemggbl Bmgombogobdebsmmgdmm bimmgsedo bgzosmybo
bogobdobommygdmm bogobmgdgdol ddmbg dmbhogmgme goéhybzgmymas sgEomgdgmo seadpyho
099dbmmma09800 ©o 83 Hggbmmmzgogdol dzmobg b3gEosmobigdoom.

3g0dmgdo 000g3z0l, ©md bzmmgdo o Jobhogmgdmgdo yadm ©o 5e3éem d0dobmazgh 0bzmydogdo
3obommadoly Jmegml b3gEoomybo bogebdobosmmagdmm bodobmgdgool dmdbg dmbfogmgms bho-
390080, GoE godmobongde 0boozoyomybo boblogmm 3933580L godmygbgdobs o dgagabgdoly gm-
é3980b 03mImEaE0sdo dmbfogmgms 0boogzomgomybo bodobmgdgdobowdo.

2006 Homoob dobfogmgdgmms dmdBopgds gadm mbogbnobgdgmo bpgds 0bzmpBogho go-
boommmgdol bgm3ghygmdedg. oy Hobs Hmgddo (2006 — 2010) @ gbobggool obssdbo bmdogébgsdol
0300 gdobe o admz0mgdnmgogdol 33momgosl obobogoe dodbow, 73060b36gm Hmgedo dob-
Pogmgdgmms 3mdBomgdado godmogzzgoms 3mbibgnymo bodobmgdgdo oo dgbodedobow, ¢égbobgagdols
Joboobboi gdm 3:mbibghnmo goboo, dogomomap, bdgrosmybo bogobdobosmmgdmm bogadbmgdg-
30l dJmbyg dmbfogmol bHogmadols bpbomgaogdo, obpogooyomybo bobfogmm ggadol dgoagbs ©o
3odmygbgds o 0.9.

2013 femol ©53963moob gobsmmgdobs o dg3b0géhgdoly bodobobiébmd poofhym 3bmagbogmo
gobommgdol mbgdg 0bzmyBogho gobommgdol dmmgmoly Bodmysmodgdols bgmdghymds. 10 3bm-
0gbogmo 3mmagzo 51 b3gEoomydo bogebdobsmmgdmm bogobmgdol dJmbyg binnwgbhoo dmbohomgm-
3oL 00 g3l 0b3mnBoydo gobosmmgdol dmogmol Sommipobhgdsdo gobommgdol od boggbyddy.

bodobmggmmb dmogbhmds gdbdmogonyéoo dboblb 33gbl 0bzmydogd gobommadol o oblgd-
o boz3obmbdpgdmm 33momgdgdo oy bodmdogmme goblbodmgbymoa bibonhggzogmo gobgomadgdals
3933900 930l bomgmo obhgbos. od gioddg bodobmggmmlb gobsmmagdols o dgEboglgool bo-
dobobiéom Fbom3oly, 2063bmgmmdobs o bmzosmybo izl bodobobnbmbs s Jobsogseb boddgmos
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Lodobobhdmboob ghomop 3gadogh gobosmmgdol mobsdsbo bgmdobofzpmdmadol n8éhybsgmymazol
aobommagdoly dgmdrg dgbodmgdmmdol dmogmol iodgmygddo.

2014 femobogol dmbommebgmos b3ggosmpéo bogobdsbsmmgdmm bogobmgdgdols ddmby
dobhogmgms Gompgbmdol 3bos bB3groomybo 3bmaomol bimmgddo, dog, bohommdbog gob-
30bmdgogmos bdgEoomydo 3bmaomol bimmagdol godmoghgdom L3gEosmodgdgmo bgbzobgdol
dohmmgdol m30mbodbholiom (ddsomo s 7gbhndo gbs, 30m37b030300bs o mdogbioEool ©yadgbe-
760 ©d s Hghbotonmo gmddgde, ¥nbdEogdo obdadbgdobs o 3hybzolb ndbybsgmymays), dogébad,
dgméog dbkog, dggg00 bodmgopmgdol 36mdogbhgdols sdommadol, bmogbe 3dedy o 3bogmmdomo
©0bh 0393900 3Jmbg dg3myonmo dgbodmgdmmadol 3Jmby 30383980 vmod “Bgdosb bobmdo vb mol
636@5)3630, 0(4)083@9 80(9006 bdmg@ogo.

4.2. 300)b30&HOL ,0603JLO N163LIBNNOLOIBNL” A3

bmamb3 1339 903603bgm, bodommpg dgaobgdol dgogaom 300bzoéol ,0bogdbo 0bzmydoobo-
30b" Jobogm 396bosdo obhs 283 jombgs, Gmdmgdbsg 3obgbols 4 306h00bdo odzm: béymgdom
3900bb3gd0, bofommdbhog 39006b3goa, 96 39006b3gd0, 96 30330. 90bodbymo Eobybzgon bodyomgdol
0dmg30 gobobodmzbmlb bmgmbz hgbdmbogbhol odmiomgdgmagds, sbgzg dob dogéh 0bggm&dsiools
RS (obyhzs 06 3030").

by 3ombgobo 8gpggds 6 bofomoalbaob. mommgnmo Bofomoa 0bzmyBogdo gobsmmgdol gbom
ob3gdmb ©dndgdl, 39édme 0bzmydogdh gobgdml, 0bzmudonbo mobgdymgdgdol Bodmysmadgdol,
bobgmmm gobhgdml  gobgomobgdsl, goblbbgoggdnmmdol dboboodgds, ododobs o bfogmol
Pobdobmzols o bglbngdlgdol dmdomadgdsl. dmboigdgdl 93 6 bofhomol dobgozom Hocbdmzomagbom

60@&8 S&WQBGL)O'{]@O b0b603@86@860b0m80b (\OO 60@33 bqupg(’)obomgob
3GOMBILOITD(O LOLBEOSW IO JSH()

1. 063@IBNIMO 300 IFM

33930l 39093900L mobobdo, 3bmagbonm bobhogmadmgodo gobgdm gzgmes Layogbhol do-
dobm damoqpaoGEgméoqpo o dgamobymos. godmiombym é)glemnggB@ooo 73bogmgbmds — 91.8%

»obbdgde, &md bobfogmgdmol godbgdmbmeb 3obzgmo 3mbhodnho 9ol dggmobymo o mdomo.
obg3g, P3bozmgbmds — 91.8% bbgmosw goobbdgds gdgmgdsl, bmd godbgdm 3gmomaobfhymdomas
9Y3gmo b@g@gB@ob, dom dmébols 33%@3@93@0 ggbodqpabqpmbabob 8dm63 b@a@gB@g&ob 30306 0. obgga,
85.7% ogmol, bmd bogobmgdol dgdmbzgzedo dom ogzm dgbodmgdmmds ombmgmb obdodbgds, b
©0gbdodrmb gérmdobgoml, 967, 93 m35mbed&abom obobo ob vé0sb dgdmyoymbo (ob.géboogoz0 Neb).

3MmUBN30 N5: 3GMBILOIW(N LOLEISTIOWOL 3VHIIM

00bm3zmb obdodgds, b pogbdadmb

bbggal

80(4738(”7 330)0@606680760@00 883@0

bobfogmgomob godkgdmborob
306’)33@0 dC‘)BOOdOO \)6’)0[)

806(‘066’)8@0 QO O’)bﬂq’ﬂ
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a3odm30mbz0ob vbgzg godmbbos, bmd 3bmagbogmo bobhogmagdmol godkgdm 3m3ggmbnymos
dobhogmgdamgdol, ddmdmadoly, bodgghggm boddmlb o mgdol bbgs Hg3bgdobmzgobsg. 39édme, go-
dmzombymms 75% mgmol, &md bobhogmm gobkgdm dom g3gmsbol.

éo 3ggbgde 3bmagbogm bobhogzmgdgmdo Hobdmddbom 3bmdmgdgol, dobhogmgdgmams 7d-
&o3mgbmdsly dgndmos mogobyogmo gobobommb fobdmddbomo 3bmdmgdgdn, godmzombymme
81.6%-35 o30b, 30b 36@90 d0dobmml 3bmdmygdgdol dmgzodgdobmzgol.

33930l 8ggagdoob obgzg Bobl, Gm3d 0bgmddsies dgp-bogmgdoe bgmdobofhzomdos y3g-
mobomgob. 396dm, godmzombymms 77.1% 0obbdwgde, bmd 3bmagbogm bobhozmgdgmdo dodwobadg
odmogmdgdo o bpdongaogdo gzgme ddmdmobmzgol/dgydzobmgol obols 3bmdomo; odobomeb,
godmgombym &Hgbdmbogbhme 66% 0ddmdb, Gmd 0boggmddszes bgmdobofzomdos yzgmobomgol
00653bd, gobybhhgzmaw domo gbols, b 8gdmyonmo dgbadmgdammdgdobe.

339300 89093900000 godmBbrs, &md 38mdmgdbe o Jobhogmgdmgdl Jmbol gbomogbmmds
3990maobhgmdomos. godmzombymme 83.3% 0ddmdl, bmd dobhogmgdmagdo o ddmdmgdo/dgydzg-
700 gb3obgol 3opogl bgdgh, obgzg Fdmdmgdo 3¢ dbmogh, bmd dom 0bhgbhgbgol bgbomBnmeaw
1390006 - 60.4%.

dgmébyg 3bbog, godmzombymms dbmmme 18.8% gomobbdgds ©gdnmagdol, dmd dobhogmgdmgdon
009896 gbodedol 3mdgdl, bogobmgdol 8gdmbzgzedo dmao ddmdmolmzgol dommeb dgbgzgoéal dodol
obodmgzo.

608(0300)b3qp 5)3[)30)6@936@0)0 6060@30 - 37% moBbagggbo 08083, bma b@aq\)aG@a&o 09005)3636
domgob goblbzogzgogmo binwgbdgdol domhgzgdl o ghowgdosb dom 30dobm wolidkadobszogmo,
0b 8303306 58gmo bobgmagdols godmygbgdol - 68.1%. dobhogmgdomgdl dméol pdobgbmdgdobsodo
»0bobHmbdo odmogdnmgdol 0bbgdmdal goobbdgds gedmzombym bgbdmbogbnoms gdbogmagbmde.

&oi dggbgde 3bmagbonmo bobhogmgdmol zbmzgbgosdo mgdol Bobogmmaool bozombl, godm-
300bym &glbdmbogbhms 34% 0obbdpgds, dmd spgommdbozo mgdol gzgme Hockdmdswpazgbgmo
obol Boboygmo bobhogmgdmol odhozmdgddo, bmmm 37.8% 3o goobbdgds, dmd 3bhmagbogmo
LobHogmgdgmo Bobmgmos mgdol 3bmgdhgdedo. mydis, osbmmgdom, 20%-b oé o3l 0bgmbdsios
060367 1o 300bmob 303806 7d00. 53500k, godmzombymms 21.7%-3o 5 a3ol, odpgbow sboboglb
3bmqgbogmo boblogmgdmolb bodgnbggm boddmlb/odobobhbogool dgdomagbmmbs saommdbog
dobobmgmdsl/mgdgdl.

2. 063 JIBNIGN COHIGIWI6IONL HOBMIIT(N6J0V

33ma30l dgmgagdoob godmbbs, dmd dbmagbogmo bobhogmgdmolb godkgdm 3gp-bozmgdow
oo b3gEoomybo bogobdobsmmgdmm bodobmgdgdol djmby Lhyogbhgdobmzgolb. godmzombymams

68.9% 0055 9gommbho30 mgdolb binwgbhgdol dJomgdobmzol, gobnbhgzmow domo focdmdsgmmdol,
domhg3g00l ©o gbodmgdmmdgdols. 930bmob, 46.8% @obbdwgds, dmd ol 3¢h0doboiool boggydzgmo
3oblbb3o39dmmdoly d0dobm dgghybobgdmmdsdos o 66.7% mzmol, dmd obhogmgdmgdo 3omogl
bg3gb bpyEgbhgdol omgbhmdgdol ©o Jnmpyhgdol dbozomagbmzbgdsl, dsm dmboal, dboge-
mgoboggbo Hobkdmdogmmaool djmbgo.

boobpgbgbms, Gm3d godmzombym Ggbdmbogbpms dbmmme 28.9% gmobbdgds dmbeddbgosl,
bmd 3bmaggbogm LobHogmgdgmdo goblbzozgdgmmdols 3owoz0biEgds gadm dghow bogds, g30byg
,6m&3obodo” Jgbododobmdol bodgolbds, beamm 20%-b oé od3b 0bgmddaios 83 bozombdg. vdobmab,
dobhogmagdamgool 41.3% mzgmol, dmd gobbbgoggdgmmds gobobomgds, bmaméb (3 dpowabo bgbyblbo
bbgo@obbgo oghogmeol dgbbrgmgoobol o 9éo bmambi 3bmdmgds, bmmm, godmzombymes 17.4%-
do b ool, Go odmzoEgdgmgds 9bbgdmdl ©d bozombmob ©ozo3dobgdom Lobfozmgdgmdo (ob.
aboqozo Neb).
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3MmVUBN30 N6: 0163IBNIGN CNGHIOITIdIBN

39bbbgoggdnmmds-dpaabo
6gbydbo o 9o 3bmdmgds

aogbbgoggéaq\ﬂmbob 30008(7[)8880 "UCB&)W
33@0@ bggaéo, 30@5{;3 ,,5m<<')80b0g930”
3gbododobmdol bodgolbde

0% 20% 40% 60% 80% 100%

. 5&3@00@ 880)06[)8360 06’) SOBO

godmzombymms dbmmmo 29.8% mgmol, dmd gbolb bbgomobbgoggzodmsds, 3gmbydo odisgbngdo
©d ©odmgdhgdo gobobomgds, bmgmbi bobkggdmol dmdnebo bobhogmgdmobs ©o gobmm bo-
Bmgomgdobomgol. ggo ©d mgbdmbgmo osodosbgdo bobimmm gobgdmdo oggobgdgmo o
00006 9dnm00, bmgmby 3bog30mnghmabgdol bofomo, godmombymms dbmmme 8.3%-0l 3&oo.
godmzombymms 43.8% 0ddmdl, dmd b opol 3bmagbogm bobhogmgdgmdo obbgdnmo ©odmzo-
©gd7mgde 03 bogombomob @o30380bhgd00.

dobfogmgomgdn bbgowobbgs bbogggool dododmaggb bLLLI 2zyxmgocbodo obbgdgm bigdg-
(0390000 bodbdmmagmop. 396dmo, dobhogmadmagdols bohomo ghowgds Hgédob ,pbodol” go-
dmggbgdol Lnogbhgdol mobabe o 3m33ghgbiool smbofgbop - 44.7%; bnywogbhgdol domhgzgsl
0030l oo bo3ymod dgbodmgdmmdgomsb dododmgdsdo s vés bbggdol domfgzgdmob — 81.3%; ob-
939, 9P0boomdgzgds odomo domhgzol gedmdboizgmo ©ededizodgdgmo oobmaygdol godmygbgdel -
77.6%.

&0 9ggbgos dobhogmgdgmbe oo bywgbngob dmédol yéhmogbomaosl, 38mdmgdol 79.6% 03d0mab,
b™d gzgmob 0g3b dobhogmgomgdmeb bgznmaebnmo 3éhmogbmmdol dgbodmgdmmsds. dgmég dbbog,
ddmdmgdol 61.2% gorobb3dgds mgogmgdol: gzgme bihnwgbdo gébdbmal, bmd ol dobhogmgdmgdl dmb-
fmbo.

3. bLOLEO3L(M B3O®ITML 806307V™IBY

godmzombymms 58.3% 36mdl, bmd dobhogmagdgmms dmbolb bébgmowp obol Hobhdmoggbomo
0a0mmdhoz0 dmbobmgmds: Jomo o d0ds3030, 8g8myoymo Jgbodmgdmmdgdol ddmbg 3obgdo,
bbgoobbgs sbogol, gmbozgdho ©o 3mobmdbozo Hockdmdogmmdol sodosbgda. sembobodbogos, dmd
16.7%-b 5& 943b 0bggm&HdoEos 9dobmab s 3038067800, osbmmgdom vdwgbogzgd —20.8%-3o oéb a;z0b,
0035mobhobgdgb oy vbo Jobhogmadgmms 330moag030300L o ggbogbym domobbl ohoboydbgdo-
bob. Ibmmme 13.3% 0Boobgdl JmboBdhgdol, md mgdob Fom3gnm 2399390b gbodgos gdobomgbmde
dopomo bponybol mebsdpgdmdols pobsezogzgdmo. ©d dgdmbzgzedo, godmzombymms 24.4% 5ddm-
3b, &md oéb odzlb 0bggmddogas 03 bozombmeb ozozdobhgdom. sbgzg, gbdmbogbhoms 37.8%-3s ob
0300, 303d390L Jmbrol goblbzogzgogmmdol spmosbgds Hockdmowagbl oy véo dobhogmgdgmms ©obo-
33bobogal 0bbgdom 36h0ngbondl.

bmgmbi 9mdmbbos, 3bmagbogmo boblogzmgdmagdo bbgowobbgs bindopggosl dodsbmeggb
obogo 006533bmImols Jomgdobol o Lbzowobbgs gdom FLommdgh ©ogbdodbmb dol bobgmmam
306 gdmbmob vodhodgdsdo. 3gddmp, sbomo Joblogmagdmol Jomgdobol, bobHogmagdgmlb ogsl
89373039070 godgdmb gobmdol o dbobadgbol Jgmobbdgdgmo bpbonggos — 68.1%. mydgo,
godmzombymms 14.9%-b o6 od3b 0bgmbdozos smbodbym bpbomgzoobomob ozo380ébgd0m. dolb-
Pogmgdmgdo 3ommdgh sbom ©0b8d3bmdgml mezo gbmo 96 v93édbmdobmb — 57.1%, Logobhm-
900b0dg0éh 9H300b adophgdom 0bagmddaiosl —71.4%.
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éo3 dggbgos bygbdobmzol 3hmagbogam bobhogzmgdgmdo domgdol ©o goEbmool Lpdomgao-
9oL, godmzombymms 61.7% 0ddmdl, &md bobhogmagdmgdo %(4)360336 bHogmol  wohygdedwg
bynogbngoobomzol bobhogmgdmol gobkgdmlb goEbmdo-pomgomoagbgosdy; sbgsg, sbowm bhnogbngolb
o0 y30mgogb godmpmom bhyogbhgdmob, bmEs obobo 30bzgmom dmwosb bobhozmgdgmdo — 44.4%;
é53gb0dg 33060l d9dwgg 9dmfdgogb, Dodmgbow 3o gow gédbmdl bihnwgbho ozl sbowm gobgdmdo —
73.3%; éen30 byngbhgdb ghgze gh oo bobhogzmgdmowsb dgmébgdo gomoligmos, méazg bobhogmgdamoal
39003™3g00 5b53bmImmdgh o3 33momgdol gobsswzomgdmow — 33.3%. opmbobodbogos, Gmd
3odmgombymms 35.6% bogbommp ob qemmdl 0bgmddsiosl 93 ©0bsddbmdmmosbmeb ©ozogzdo-
bgdom. obgzg, godmzombymms yzgmedy owds Homds — 40.9%-3o & ozol, gbdobgdoshb oy obo
L3gEoomybo bogebdobommgdmm bogadbmgdol 3dmby bihnogbhgdl sbom Lobfogmm gockgdmbomob
393790930.

33030b 39©03000@ob 01937 3odmBbos, b Jobfogmyomgde grommdgh mgdob gzgme bhyweg-
bio dgdmgdobooggzebop Bobomb boblogmm 3bmghbdo. 39édm, godmzombym &gldmbogbhomo
83% ogmob, bmd dobhogmgdmgdo ygzgmol dmyhmmgogh dgggboogl 3mmgrol gobgdml, goby-
éBgzmow dobo domhgzgdobs ©o dgd3muoymo dgbodmagdmmdgdobs; obgzg, FLommdgh odmomb
0R0Mmmdbhogo gmbogndo 23793900l Hobodg obbgogmo dobogbgdo — 75%; odpondoo dmyhmogdghb
bergoomynbow oy33gm binogbngob 3émaugbogm boblogmagdgmdo bHagmobzgb — 66%.

b0 dggbgdo 0bgybobhdydnnéol, 63.8% goobbdgds, md 33 30bgdobmzgol 3bmagbogm bolb-
Pogmagdgemdo bhogmoe dgmo 3obmdol ©o3dogmagomagdsls dmombmgl, bbgqgdmeb 8goebhgdom. dbmmmeo
41.9% 03300, bmd dgbmdsdo gomzgomobhobgdnmos 333 3obgdol bodobmgdgda. godmzombymoms
23.3%-35 54 o30b b bgdnmo 0bggbobpdndhndol dgbobge.

4. 306Lb3V330IMBNL BbOGHOVBIIMO

godmzombymmd oo bofomo mzmol, dmd gzgmoe dobhogmgdmol 3obybolbdggommosm oom-
3mgdd 03 30b0ghgdol odmyggzedo dbobhodgds, boi 9ddbgdom Liyogbhgol mogzobynomo édmol
3000 gool ob LHogzmol @b mb - 76.6%.

ddmomgdol 11.4% o dobhogmgdmgdol 22.7% ggogdbmol, Gmd obbgomdl ggzds odobs, oy
bmaméb Jgndmosm gobhg bghzobgdl o0bizmpdogdo 3nmapndol, dmmonozol ©o 3bodpozol gob-
300060l bgm3ghgmde; godmombymms yzgmedg domomo oo — 34.1% 533mal, bmd vé ool o3
39330L 0hbgdmool dgbobgs. gl dmboigdgdo dogmomgdl, dmd 0bggmddsEos ombadbym bozombomob
©030380673800 8b bl bomgmo ©o bgmdobofzomdo gzgmobmzgol o dmbobmmgmdol goé 3397
boGoml, 396dmo 0d bofomb, 30boE ndgomme vé gbgds gl bozombo, sbobhmbo 0bggmddsios ogsb.
obggg, godmzombymms 46.8% omzmol, dmd dobfogzmgdmgdds oEosb yzgmo o3 gobog bgdzobol
dgbobgd. 48.9% mzmol, Gmd boorzob, bmgosmybo bgbhgzobgdol o gobsmmgsol boggbmb
Hobdmdoagbmgdo 93 bo30mbmob o30380ébgdam géhm3obgmmob 0obsddbmdmmdgh. mydis, 25.5%-b
06 593 0b03m& 3300 506036 09653 MIMMESLMb Eo3o3dobgdom.

ddmomgdol 64.3% omzmol, bmd 3bmggbogm bobhogzmgdgmdo ogpozmdgdol ©oggadzobel
aom3zomobfhobgdnmos goblbgozgdnmo Hockdmdogmmadol, godmEmomadols, dJomhgzgdol, o6 qgodozydo
3gbodmgdmmadgdols 3Jmby Lnwgbhgdol dmbofomgmds. ,b3gEoomybo bogebdobsmmgdmm bodo-
b®gdgoolb” 3cmmono 3o 3030bmnmos moz0b700mo bmol mbgebodgdols s bHogmol gobgomadgosdy
939mobmz0l o 93030bmymo goboyzol dobodndedwg oyzebedg —66.7%.

godmzombymms 22.7% mgmols, &md bLLd bisnybol ddmbg binogbhgoe gobobomgdash, bmamés
3obbbgoggdgmo 0bhgbhgbgdol, 3mobol o 3m33gphgbiogdoly ddmby, vo3m3mggbybo 2gnq0. mydss,
18.2%-35 Loghomp ob oiol, o odmiopgdgmgdss 3bmagbogm boblogmadmgddo o3 bozombol
dodobro.

5005(58(4)3b000 ‘)bUSU LLLJ b@agpgggmo 83@6@3605 800@00@06350, Y (4)0)60)(4) 838(4)006006 dom
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330mgdl mogz00bmo bionybooeb gedmdooboby. 33emg303 oh3gbo, bmd bbb bihnwogbdhos d8mdmgdals
dbmemm 36.4% 0gmoly, &md dom d30emb 6o 3mgdo 3B8hnbzgmmdom oé dmgdybmadasb bbb baonabol
353m, 3030b, bmgbog 0gogg 98GL 0300bhgdl Hodydo gobzomodgool dJmby binwgbngdol 38mdmadals
— 42.9%, 3dobhogmgdamgdoly — 69.2% o v©dobobiboiEool Gobdmdowggbmgdol — 85.7%; 2339g0L
dmbol goblbbgoggde domamos, mydEs, gb gobbbgoggdgdo ob obols bnonmobhoindoo 360d36gmmgaba
(ob.gboq030 Ne 7).

0®OBN30 N7: LOJIVIBEONLVOAN 3MIYGHMOV

bnogbnl bogmgdo 3Bbybzgmmdom ob Jmgdydmadnsb bbb3d dobol beopybol godm

(DO\}U&)O 60630@06}060[}
34. byggbaob d8mdgamo

bLL3 bpgbholb 38mdgmo

3obfogergdgeo

ogSoSob@&ogoo

0% 20% 40% 60% 80% 100%

[ ] 33m06b8360 [ ] 6060@«76&03 33070658360 B 6 33m06b8360 B 6 3030

75.6% 300Bbg3l, ©md 3bmagbogmo bobhogmgdmol gobgdml §gbgdo dobodompbo ©o yzg-
mobomgol goboggdos, mydEe, bogmagdo - 37.8% 836mdl, bmd Habgdol d935degqdsdo bpyogbpgdo o
domo ddmdmgdos/dgnézggdoi dmbofomgmdgh. 37.8%-3s o oEol, 9bbgdmol oy obo dzogom o
960060 bgoz0 obE03moboby s gobobzobmeb ozo3dobgdoom.

godmzombymms 51.1% 0obbdwpgds, ©md dobhogmgdmgol, dIdmdmgdl/dgybgggol, bodgnbggm
boddmb o bhnogbhgdl odzm ghmboobho bgoazs 0dolb Jgbobgd, oy bo 0mzgmgds odgobgdow. 26.1%
900bb3dgds gdxmgdel, bmd vbbgdmol m3ydgbno odiadgdaol Jgbobgd, bmdgmoi ©ghomyboo
00hgbl, bmdgmo dzgze obob dobomgdo o bmdgmo — Jogmgdgmo, mydEe, 58.7% ob ggemmdl
0b3m® o0l 0mbodbym m3ndgbhmob ©ozogdobhgdom; obgsg, 34.8%-do ob aEol, bpgds oy obo
©d30ébgdol dgdmbzgzgool smdapbze. 50% 933mdl, bm3d bpnrgbhgde hobomgmgdo 9ékosb adiadgdol
00333900 ©o d0bodndodwg oygzebols bggymoregdol dg436s8a. 72.3% 533mdl, bmd biyogbhgdobor-
30b 3603000, 30l 5bEs Jodobmmb, oy Eodadgdol goborwoasb.

5. 00300IBOL() CGHMOLY O LBEISTWNL BOHBVMH D3V

godmzombymms 80.9% mgmol, dmd sgnhozmdgdo 039adgds gzgme bepgogbhol bHogmol go-
1332003530 dodbom. myde, dgmbg dbéog, 33amgz0d oh3gbs, md Eoggadomo dsdhozmdgda bogmgdow
0m30mobhobgdgb LLLA LHyogbhgool Lodobmgdgdl o obpgbgbgdl. 39éhdme, LLLA bHyogbaooe
ddmdamgdol dbmmme 9.1% mzmob, Gmd dobhogmgdmgdo mozl 9éhowEgdgb 23793900L mbaobodgdsl
domhg30b mbol, g.f. ,5bobgdol” o B3gEoompdo bogebdobsmmgdmm bodobmgdgool dobgozom,
30806, bmpgboi Hodndho gobzomabhgdol dmbg 30333780L Fdmdmmgdal 28.6% 0B00bhgdl o3 gdnmgdsl
(3obgobogmybo dbodzbgmmgobo sig=.072). odobomob, bbLI binogbnos ddmdmgdol dbmmme
27.3% o Hodybo gobzomodgdoly ddmbg biynwgbigdol ddmdmagdol 83.3% mzgmol, bmd odpozmogdo

oboboggb yzgmo beyogbnol 0bighglgdl, gedmEmomgdol o 3m3d3ghgbiogolb, doma domhgzgdol,
9600, bdgboly, 3g3myoymo dgbodmgdmmadgdol, 3amobol, gmboggéo Hobdmdogmmdol, sgmanéobes ©o
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bgmogogbo db[odbol gobybdhgzmop (dobgobomubow 3bodzbgmmagsbos sig=.067). smbobodbogos,
bmd godmzombymme 34.9%-3o oé ool dobfhogmgdmagdol bpdopgaos 2anxgdol mbaobodgdobosb
03039069800, 390dm, 9b 03000, 3300k my obho dobhogmgdmagdo 23nxgd0l dgdomagbmmdsl
3ghomyumo, bmgosmybo gbmmdol dgboddbgma (ob.gbogozo Ne8).

3MmOBN30 N8: LOLEO3W(M 3G (MBILO

100% B LLL3 bpyogbaob
ddmodgmo
50% 003760 gobgomobgdols
bhyogbholb Idmdgmo
0% [ .
dobhogmgomygdo mogl 0dhozmdgdo oboboggh
56000096 137B0d0L 9392 boywgboob

0ég0bodgdol ,nbobgool” oo 0bgégbgdl doomo
bLL3 bopgbol dobgpgom  gobbbgoggdol dogbgoogow

bmgmbi 33mgzol Jgrgageds sbopym, 3bmggbogmo bobhogzmgdmgdol dizodyg bofomdo
0600b b 0dbgdo 13gbol od3zgomgdol 3Jmby binwgbngool, ob gEbmgbmzsbo binnwgbngdobogals

- 26.7%. godmzombymoms 35.6%-b oéb odgl 0bgmddoios 93 bozombdg. 9dobmeb, dbmmmo 26.7%
9obbdgos gdnmgdel, bmd dobhogmagdmgdo 0ggbgdgh mgbpnd gbolb, bomem 46.7% gmobbdgos
©7d7mgdol, md Jobhogmgdmgdo 0ggbgogh bobol godmdghyzgmgdsol e bbggmol gbols domgméas 0b-
7®&35300L Jofmmgdol smmpgdbopogm gdob. godmzombymos 20%-3ds vé oioly, dodobmoggb oy obo
dobhogmgdmgdo 0mbodbym bgbbl go3390m0mol 3ébmzgbda. boabhgbgbms ob, bmd bgbdmbogbos
28.9%-35 o6 030l 3gozm oy 9é dobHogmgdmgdl odbdobg sbobhgbngoo o dmbofomgmdgh my oéo
obobo bhnogbhgdob odhozmdgdol oggadzolbe o gobbmbzogmgdsda - 25%.

bgbdmbrgbhoms 82.6% doohbgzl, Omd boblogmm 3bmEgbdo godmygbgdnmo odpogzmdgdo y3g-
o Lhyegbnb ©bodgdl Loodmgbgdol o sbomobgdl LHsgmol bybhgoml. 62.2% goobbdgds, éHm3
dobhogmgdmmgdo 0ygbgdgb ompgbbomoym gB3gol, ©mdmomsi ddd bihnogbhgdl godz3gnm ogdhogmogddo
Bobrozol gbodmgdammadal dobgdgh.

303 30mb7m0554.5% gmobbdgds,bmdodhozmdgdosgz0mabgdgbgebbbgeggdnmohebdmdagmmaa,
39HnHob, gobogno 3037036987mmd0l, 39bogdal, dg3mnoymo dgbadmgdmmdgsals, bgdbyemyéo
00(4)03660(300[)0 ) (4)3@0('500[)0(980 0@@3&060@60[). 67.4% 30 oabmbb, éHmd 805603@36@360 36)0—
©90006 3mmobmdbogo, Hobobhnmoa, bgdbobhnho, dg3mnoymo gbodmgdmmadgdoly 3dmby vadosbos
dodobo obzbodobsizonmo 8360836580l gozgmgdsl. sbgzg, dobhogmagdmgdo gbhoogdash bayogbeg-
30l globgd Jbzgmmdalbol o §ghobol (36980 ,nbobal” 3odmygbgdel - 54.5%.

godmzombymos 66.7% omgmob, bmd dobfogmgdmgdo ghoboomdmgggdosb 883 oodosbgdol
dgbobgd obbgdnm bngbgmpnodgm ©odmzomgdgmgdgdl. ondEs, dbmmme 23.3% 0ddmdl, dmd Hog-
bgdo, bobohgdo, Lomsdedmgdo, mmzobgdo sboboggh gmboznbo ndEobgbmdgsol Hobkdmdswmagbgm
©d 3g38myonmo dgbodmgdmmdgool ddmby vadasbgdly obo bipghgmpodgmop s gmzgmomoyd
bo@goEogddo. godmzombymms 39.5%-b 30 96 03l 0bggmédsEos 93sbmob ozozdobhgdoom.

&3 dggbgos b3mbmnm oghozmogddo binogb®mgdol Bobmgzol, godmbbos, bmd dbgoglbo @modol
0dhozmdgdo bozmgdo 0mzomablobgdl LLLA bhnwgbhgdol Lodobmgdgdl. Hodgho gobzomabgdol
3Jmbg bhnogb@hos Idmdmgdol 68.2% mzmol, bmd b3mbnym sdhozmdgedo yzgmob dggdmos hobmge,
3obydhgzmow 3m33g0HgbEoobs o dg8myonmo dgbodmgdmmagdalss.
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6. ®ILIGLIOOL 3MONONBIOY

3mgoo doohbgzs, Gmd 3bhmagbogm Lobhogmgdmgddo godbgdm dmbgbboggdgmo ©o 3md-
qobhymos - 91.3%. 930bmob, 77.8% mgmol, Gmd dobhogmgdmgdds ogosb, o bgbyblbgdo obol
3ob3gm3bomo b3gEoomydo bogobdobommygdmm bodobmgdgdol 3dmby binogbhgdol dboboobodg-
bo. oydso, 34.8%-35 96 oiol, bo gobobbyho bgbnblbo odsl 3bmagbogm bobhogmgdgml s bm-
gmé bofomegde ob. godmgzombymoms 38.6% 033mdl, bmd 3bmagbogm 3mmgzdo oblbgdmdl 333
bynogbhobogal bogobm ssdpnobgogmo dobomgdo (oo 8bogghoom, b dbsomal Ibognoom bofgbo
dobogmgdo, dgeombobafgébgda).

LOSOG () L3MTJBN

1. 063@IBNIMO 3O0ITM

33930l 390093900L @mobobdow, bobzmmm godbgdm yzgmo d03d30L 0dobo vbhols 3gmomaob-
Pymdomo o dgamobymo. godmzombym GHgbdmbogbhms dbogzmgbmds - 91% 0obbdwgds, Hm3
Lobgmmm goékgdmbomeb dobggmo 3mbpodpo 9ol dggmdbymo o mdomo. dbgsg, ndbogzmgbmds -
88.5% Lbhgmoo goobbdgds gdnmagdol, dmd bobzmmam godbgdm 3gmomaobfymdomoas gzgmo do33-
30b d0dob o, myboi Igdomnoymo dgbodmgdmmdgdo 3dmbogm. sbgsg, 84.3% mgmoals, bmd bogobmg-
30l Jgdmbzg3080 0539390l od300 Jgbodmgdmmds ombmgmb ©obdodgds, ob ogbdadbmb §ébmdabgmb,
0bg 03 m30mbodébobom d0333780 96 96006 FgB3myonmbo (ob. 3éoggozo Ne9).

8®OBN30 N9: bLOLEOIW( 3V IBM

30393790L o300 dgbodmgdmmds ombmgmb
obdobgds, b Eogbdobhmb gbmdobgml

3ohgdm 39m0mgobhygmdomoans gzgme,
300 ool 8gdmyonmo dgbodmgdmmaogsals
3gmby 30393900 dodobro

bobfogmgomob godgdmbemob oébzgmo
30b@ogdho bl 3gzmdéymo s mdomo

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

. b&)U@OOQ\) 380)06b8860 . 6060@("}6(4703 800706b8860

30dm300b3000b dbgzg godmbbos, dmd Lobgmmm gobgdm 3mdgmbpgmos dobhogmgdmgdol,
ddmdmgdol, bodgydzgm boddmb o mgdol bbzs Hg3égdobmzobsy. 39éhdm, godmzombymms 78.4%
dooBbggl, &3 bobimmm gobhgdm dom g3gcm3gbob.

b0 ggbgde bzmmaedo fobhdmddbom 3bmdmgdgol, dobhogmgdgmms pddogmagbmdsl dggdmos
0030bgnmo© gobobomml Hoédmddbomo 3bmdmgdgdo, godmzombymoms 78.6%-35 ozol, 30b yboo
dodobhomml 3bmdmgdgdols dmgzobgdobmzgols.

33930L 8ggagdoob obgzg Bobl, Gmd 0bogmddszes dgn-bogmgder bgmdobohzomdos gzg-
mobomgol. 3g6dme, godmiombymms 71.7% 0obbdpgds, &md bimmaedo d0dpabobyg odpozmdgdo o
Lobgmmm bpdongaogdo yzgms Idmdmobmzolb/dgnégobmgal obol s6mdamo; 93obmsb, godmzom-
by Ggbdmbogbhme 67% s38mdl, dmd 0bym&dsios bgmdobofzomdos gzgmobmgol mobsdboc,
3obyéhgzmo domo gbol, 96 gdmyoymo dgbadmgdmmdgdabe.

33e930b 390093900@0b godmbbos, bmd ddmdmgobs o dobhogmgdmagdl dmbol gbhomogbommds

20

NCNOL Lob. IEN3IMLNEGIGN



3990maobhgmdomos. godmzombymams 80.9% 836mdl, bmd dobhozmgdmado s ddmdmgda/dgnhzg-
700 gbm3obgol 3opogl bgdgh, sbgzg Fdmdmgda gbhdbmdgh, dmd dom obhgbgbgdl bybomdymo
930070006 - 68%.

dgmébyg 3bbogz, godmzombymoms dbmmme 40.7% gomobbdgde mgdgmgdel, bmd dobfogmgdmgdo
009896 dgbodadoly dmdgal, Logobmgdol Fgdmbzgzedo Bmgo ddmdmobmgol dommob dgbzgoéols
3030l obodmggo. baonhobhozgboo 36083bgmmzobo gobbbgozgds godmzmobos bimmgdol o
3bmqgbonmo 3mmgzgdol Gobhdmdomggbmgdol dmbedébrgdgol dmbolb.

godmzombym bgbdmbogbhoms bofomo - 54.1% 0obbdpgds 0d0dg, md  d53d3780 dmoodgdgh
domgob gobbbgoggdnmo 403939806 Jomhgzgdl ©o gbhopgdoshb dom dodobo ©obibodobsigonm, ob
0303306 g8gmo bobgmgdol godmygbgdol - 68.5%. dobhogmgdmgol 8mboly pdobgbmdgdobsodo
0065bH ™m0 odm 30gdnmgdol 8blbgdmdsl goobbdgds godmzombym Ggldmbrogbhms ndbogmgbmos.

b0 ggbgde bobzmmam 3bmzgbgdedo mgdol Bobmgmmdal bozombl, godmzombym &gbdmbogb-
Ooo 33% 0obbdpgds, Hm3 sEgommdbogo ®gdol gzgme Hobdmdowagbgmo vbols Boboymo
Lobgmmm odhogmdgddo, bomm 45.9% 30 gomobbdgde, md bimme Boboygmos mgdal sbmgégosdo.
073939, oobmmgdom, 19%-b oé v93l 0bggmddsos 9mbodbym boz00mbmeb ©o303d0bgdom. vdobmob,
30dm30mbymms 18.3%-3s 96 ooly, bodpgbo obobagl bymmol bodgyézgm boddmb/o@dobobnbogaals
393500396 m™ds by 3mmol sgommdbog ©5dqdb.

2. 063 IBNIGN COHIGIWI6IONL HOBMIIT()6J0V

33030l d9093900006 303mBbrs, “md bobimmm gobgdm dgh-bozmgdom moss L3gEoomybo
bogobdobommgdmm bododmgdgdol ddmby d03d3900L dodobo. godmzombymms 72.3% wmoss so-

30mmdboz0 mgdolb 353d3900L Jomgdobmzol, gobybhgzmow domo Hobdmdsgmmdol, domhgzgdol oo
dgbodmgdmmdgsol dgdmygmgobe. 0dobmob, 55.1% mobbdwgde, ™3 ©ol3é0dobozool bogyndzgamo
3oblbbgo3gdgmmdoly dodobo Jgyhybobgommoss o 64.8% mzmol, bmd dobhogzmgdmagdo dogogzl
b3gdgb 89383900 0EgbH™dgdal o 3gmbnégdol Ibogzomeghmzbydel, dom Jmbal, dbogomgmbo-
3960 Hobdmdogmmool 3jmbgo.

boobhgbgbma ob, dmd godmzombym Hgbdmbogbhms dbmmme 28.3% goobbdgds dmbodlgdsb,
bmd bgmmodo goblbbgoggdgmmdol dopogzobigds yudm dgpoe bogds, g3oby ,bmédobowde” dgbe-
3030bmdol boBgolbds, bmmm 20.4%-b 96 od3b 0bggméddoEos 93 bozombdg. 9dobmeb, dobhogmgdamgdal
48.1% o3mol, bmd gobbbgoggogmmos gobobomgds, bmgméy dpopabo bgbyblbo bbzowobbgs od-
(00300300l Igbdnmgdobol o 9éo bmgmbs 3bmdmgds, bmmm, godmzombymms 15.9%-3s oé oo,
60 ©odm300gdnmgde 9bbgomdl 93 bozombmeb ©o303d0bgd00 bzmmado (ob.géboggozo Ne10).

3MUBN30 N10: 063IBNIMN COHIdIWIdIO6N

aOBbbSOSGaU@maO - 8(\00{90(4)0
bgbgbdlo o 9ébo 3bmdmgds

Bogbbgoaabaqymbnb 300080[)6880
936 3ghoE ©bgde, gopdy
606dobowdo” Fgbodadobmdol
bodgolbdo

0% 20% 40% 60% 80% 100%

. bé’)aqpoo@ 380’)06b8860 06’) 3080
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dbomme 32.7% 03mob, dmd gbol bbgoobbgogzebmds, gmbybo od3gbhgdo ©o ©osmgdhmgdo
aobobomgds, bmamby bodkggdmolb dmdnobo bmmobs ©o gobmm bodmgopmgdobomzgol. ggo ©o
mgbombgmo sEadosbgdo bobgmmam gobhgdmdo ogobgdgmo o smoobgdnmos, bmgméby dbhoge-
@033(4)00363605 bofomo, godmzombymms dbmmmo 4.5% -b 83bom. godmzombymms 41.9% 6domdl,
bmd 56 030l bzmmodo vbbgdymo Eodmzomgdgmgds 93 bozombmab ©o3ogdobgdom.

dobhogmgdmgdo bbgopobbgs bapdbogggool dodobmoggh LLLI 2anoggdobodo vbbgdnm bLeg-
bgm®H03g00mob bodbhdmmagmo. 39ébdmo, dobhogmagdmgdol bofomo gbowgds Hgédob ,nbockol”
30dmygbgool 65393900l 3m@bobe o 3033ghgbreol ombofhgbow-45.2%; 65383900l Jomhgzgdl oggalbgdl
doo Loggmod Fgbodmgdmmdgomob dodobmgdsdo o obo bbzgdol dowmhgzgdmeb — 81.4%; obgag,
9p0bo0m3gagde ©odomo domhgzol godmdbomzgmo ©odediEobgdgmo cobmoygdal godmygbgdel —
75.5%.

o3 dggbgde dobhogmadgmbe o dmbhogmagdl dmbol ghmogbmmosl, ddmdmgsol 64.6%
0ddmdly, bmd gzgme d03d3L g3l JobHogmgdmgomseb bganmobnmo géhmogbmmdol dgbodmgdmmaos.
dgmébyg dbbog, Fdmdmgdol 59.6% goobbdgos gdnmgosl, bmd gzgme 603330 3édbmol, bmd ol
dobhogmagdemgol dmbhmbo.

3. LOL3M[M 3VGMITML 3V6300IOMHIABY

godmzombymms 53% 0ddmdl, bmd Jobhogmagdgmms Jmbol bbgmop obol Hobdmpagbomo
030 mdb030 Jmbobmagmds: dJomo ©o 30doz3930, dgd3mnogmo dgbodmgdmmogdol djmby 3obgdo,
bbgo@obbgs sbogzol, gmbozgho ©o 3mobmdbogzo Hobkdmdogmmadol sodosbgdo. spmbobodbogos, bmd
18.7%-b oé od3l 0boggméddoios 0dobmob ©o303d0bgdom. @osbmmgdom odwpgbogg 3bmgb®mds —
18.9% o oob, ©ohobogbhgdobol 0mzomobfobgdgh oy obo dobfhogmgdgmms 330moggozoEosl oo
30bgd7m domoblblb. dbmmmo 10.8% 0B0sébgdl dmbodlbgdol, bmd mgdol 3om 3ggm 2anxgdlb gbodg-
30 93060 gbmds domoamo bpopgbol mebsdogdmdol obszoggomo. 93 gdmbzgzado, godmzombymos
939eodg oo Hogmo —35.4% 536mab, b3 5é 03l 06agm&doas 93 bo3ombmob ozegdadbgdom. sbgsg,
égb3mbogbos 40.5%-35 & 030b, 3033390L dmdrol gobbbgoggdnmmaool smosdgos Hobdmopggbl oy
06 3obhogmgdgmms abadzbobmgal sébbgdom 3¢hongéogdl.

bmgmbi 9mdmbbos, bimmagdo bbgoobbze bindogggool 3030bmsogzgb sbomo ©obsddébhmdmoals
domgdobol o bbgopobbgs gdom FEommdgh Lobzmmm g0bgdmbmeb ssd@poEnsdo obdadbgssl.
396dm, sbomo dobhogmgdmols domgdolbol, bzmmol odgl d9dndoggdgmo Lobimmm gobgdml
60(560060[5 o dbobhodgbol gamOBbaaéaqpo bndopgaos — 64.6%. mydEe, godmgombymoms 17.7%-b b
0d3b 0bogmddoEos vmbodbym bnbongaoobmob ©oz03d0bhgd0m. dobhogmadmgdo oommdgh sbogm
060336 m3gmb moz0 gabmo 96 936dbmdobmb — 46%, bogobmgdalodgdd sfhzmosb ©odongdom ob-
0®&3o300b — 66.7%.

boi dggbgde d03d30L  bzmmodo Jomgdol o Jobogol bzmmol goEbmdol bpdongaagdl,
393m30mbnmos 60.1% 938mab, (™3 bimmgdo 00gdghb 3mdgdl, bmd 6538330 30bhgoE gooEbmb bimmoe,
o6 Loobymb Eoofhygal; obggg, sbom 8033390L ofyz0mgdgb godmEmom d033398m0b, bmis obobo
30639mo© dmEosb bimmado — 55.2%; &odwpgbody 33060l dgdmgy 9dmhdgogb, Godpgbop 3odgow
3édbmdl d03330 o3l vbom gobgdmdo — 67.9%; bmEe 3038398L hgzm ghmo bzmmoweb dgmégdo
3oEobgme, mbogzg bimmolb dobhogzmgdmagdo ©0bsddbmImmdgh o3 33emomgdol gobospzomgdmo
— 27.6%. 50bobadbogos, bm3d godmzombymms 22.4% bogbomp 96 gmmdl obnmbdsgosh od
0653365 mddbmob Eo303d0bgdom. sbgzg, godmombymms yzgmedg owds Homds —32.1%-3s ob
o3ob, bymmodo gooligmodog 9330gogb oy 0o 3038393L sbogmo Lol zmmm godgdmbogol.

33930l 3gmgagd0ob vbgzg 3edmbbrs, Gmd dobfogmgdmgdo Eom®dgh mgdol yzgmo do3-
330 J9dmgdobrogzebom Bobomb bobhogmm 3bmighdo. 39édme, godmgzombym bgbdmbogbhos
83.8% omgmoly, bmd dobhogmgdmado dmghmwgdgh yzgmo d03d3L gngboogh bobzmmem godgdmb,
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3obgdhgzmo dobo Jomhgzgdobs o dgdmnoymo 3gbadmgdmmdgsolbs; obgsg, 3Eommdgh @odmomb
0ROMm™MH030 gmboindo 2379900b H0body 0blbgdnmoe dobagbgdo — 69.8%; osdhondom dmyhmogdgb
bergoomybow og33gm 60383900, 0bhogmmb bymmoedo —73.7%.

éo dggbgdo 0bgydobpdydnnéob, 73.1% goobbdgds, bmd 833 dodbgdobmzgol bymmodo bhogme
dgho 30bmdol o3dogmaomgosl dmombmgl, bbzgdmeb dgoabhgdom. dbmmme 30.9% ©ddmdl, bmd
bzmmol dgbmdodo gomgamobfobgdnmos 883 30bgdol bogobmgdgdo. godmzombymms 26.1%-3s ob
030 b bgdnmo 0bggdobipbydnnbol dgbobge.

4. 306Lb3V330IMBNL BbOGHOBIIMO

godmzombymms oo bofomo mgmol, Gmd gzgme dobhogmgdmol 3obyboldggdmmdsm oma-
mgdd 03 30609 gool odmagzedo dbobadghs, bog gddbgosm 303d390L 053030l ob bLHogmol dml
—82.3%.

ddmomgdol 24.1% o dobhogmgdmgdol 39.6% ggodbhmol, Gmd obbgomdl ggads odobs, oy
bmamb Jgndmosm gobhg bghzobgdl obizmpdogdo 3nmapndol, dmmonozol ©o 3bodpozol gob-
30006 gbol bgm3ghgmde; godmombymms yzgmedg domomo hommo —37.9% 93d3mal, bmd oé ool o3
30330L 0hbgdmool dgbobgs. gl dmboigdgdo dogmomgol, dmd 0bogmddsios vmbodbym bozombmob
©030380673800 ob bl bomgmo ©o bgmdobofzomdo gzgmobmzgol o dmbobmmgmdol goé 3397
boGoml, 396dm@ 03 bohomb, 30bor ndgomme 9é gbgde gl bozombo, sbobhmédo obogmddsios ogsb.
obg3g, 3odm30mbymms 42.9% mgmob, G md dobhogmgdmgdds 0Eosb yzgms od goadg bgézobal dgbobge.
50.8% o3emol, &md 20b@o30L, bmgosmydo bgbzobgoolb o gobsmmgdol beggbhmlb Gobdmdswggbmgda
03 bogombmob ©o303806hgd00 gbhm3dbgmmob 0oboddbmdmmdgh. mydgo, 18.3%-b o0& og3l
0603 & 35300 906086y 09653 MImMEsbmsb ©o3o3dobgdoom.

ddmdamgdols 64.3% omzmolb, Gm3d bimmodo odhozmogdol oggadzobol gomzomoabfobgdymos
3oblbbgoggdgmo Hobhdmdogmmdol, godmioomgdol, domfhgzgdol, b ggodoznbo Jgbodmgdmmadgdols
dJmbg 05393900L dmbofomgmas. ,b3gEoomybo bogebdobosmmgdmm bodobmgdgdol” dmmonogzd
dodoboymod ©0dodol o bHogmol gobgomobgdedg gzgmobmzgol oo goboyzol dobodndedwoy oyge-
608y — 69.5%.

godmzombymos 40.7% o3zmol, dmd bbb bhopnbol dJmby 69383980 gobobomgdosb, bmamés
3obbbzoggdgmo 0bhgbhgbgdol, 3mobol o 3m33gphgbiogdol ddmby, vo3m3mggbyho 2gnq0. mydse,
22.1%-3s Logbomp b opol, Go ©edmzogdgmgoss bimmgddo o3 bogombomob ©ozozdobgdoom.
boobpgbgbms, Gmd o3 dmbodbhgosbmeb ©o30380éhgd00m gobbbgoggdnmo dmbodbgdgdos bozsbdm
bzmmgoobs o 3bmagbogmo 3mmgrgool fHockdmdomagbmgdl dméob.

boobggbgbme obgzg bLLA dmbfogmgms Idmdmgdol dmmmobgdo, oy bmgméb g3gbmdosb dom
330mgol mo300bmo bohnboweb godmdwobabyg. 33tmag30d oh3gbs, ©md LLLAE dmbhogzmgoms d8mdmgdals
dbmmm 51.1% mgmoal, &md doo dz0mb bo3mgdo 38bhbsgmmdom oéb dmgdydmdoab bl bponpnbal
35dm, 30d0b, bmogbsi Hodgdo gobzomobgdol ddmbyg 38mdmgdol — 70.4%, dobhogmgdmadols — 73%
0 0030bobHd ool Hobdmdowggbmgdol —72.4% dmboBdbgde 03 gdgmgdedy goEomgdom domomos.
0)38(50, 3[) 606bb30336360 06 5boly b@o@ob@odgéog\) 8608363@(*73060 (ob.g&o%odo ]\ﬁz’l'l).
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3®OBN30 N11: 3MLBEO3WOLVOEN 3MIYGHMOY

(03760 gobgomabgdol

bLL3 FembHogmol 3dmdgmo

dobfogamgdgao

L)dcogpob 0@98050[5@(00(300
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[ 3g006bdgdo [l Bofommdbog ggomobbdgdo Ml ob 3gmobbdgdo M ob 3030

80% doohbgsl, b3 bolzmmm gobkgdmb Hgbgoo dobodomybo s yzgmaobomzgol goboggdos, myde,
bogmgdo - 51.3% 033mdl, bmd Hgbgdol Fgdyndoggdedo 30383980 o domo ddmdmagda/dgndgggdos
dmbofomgmadgh. 33.3%-3o o oiol, 5bbgdmal my véo dzo30m o ghmosbo bywzs @albEodmoboby o
bgmmoEob godoEbgobmob ozegdadgdoom.

godmzombymms 51.5% 0obbdpgds, Omd Jobhogmgdmgdl, d8mdmgsl/dgnigggdl, bedgnbzgm
Loddmb o 0653d390L odzm ghmboobho bgwzs 0dol Jgbobgd, oy Go omgmgds ©odzobgosw. 23.5%
900bb3dgds gdgmgdol, bmd vbbgomal mindgbho ©odEohgdal dgbobgd, dmdgmoar wghomyboo
0mhgbl, bmdgmo Jigze obol dobomgdo o dmdgmo - dogmgdgmo, oydEs, 55.1% ob ggmmasl
0bg3m®doEosl 0mbodbym ©m3ndgbhmeb oz03d0bhgd0m; dbgzg, 35.2%-35 96 opol, bepgds oy obo
©od3abgdol dgdmbsgzgool smbopbgs. 38.8% 038mol, dmd 85393900 Bobogmgdo 9é0ob adEobgdol
00d339m0 ©d dobodydedwyg adyzebo bgagmoiagdol 3gddbodo. 74.2% 53dmdl, hmd 35383980bm30l
36md0mos, 30b 1B Jodobmmb, oy Eodzadgdol gobowosb.

5. 00008030 ©V LEIZLOL BOGMIVM0)30

godmzombymms 79.2% omgmol, dmd oghozmdgdo 039adge yzgmo 693330L LHogmol gogdzmdg-
bgdol 3odbom. mydEe, dgmbg dbbog, 33mgzed oh3gbs, bmd Eogggadomo ddpogzmdgdo bozmagdow
0035m0bHobgdgh LLLA FmbHogzmggdol bogobmgdgdl oo 0bgglgbgdl. LA dmbiogzmgoms 33mdmgdols
dbmmmo 33.3% mzmob, bmd dobfogmagdmgdo mogb vbowgdgb 2ansgool mbaebodgdel dombgzol
mbol, 9.5. ,1bobgdol” o b3gEoomydo bogebdobsmmgdmm bogobmgdgdol dobgozom, 3530b, bm-
©gboE Ho3ho gobzomabgdols ddmbg 65333980l 33mdmgdol 46.4% 0800k gdl 93 gdnmgdsl (sig=.002).
03dobmob, blbld dmbHogmgoms 38mdmgdol dbmmme 39.6% o hodyéo gobzomadgdaly ddmbyg 303835300
ddmdmgdols 59.3% mgmoly, ™3 oghozmdgdn sboboggh yzgmo d53930L 0bhgdgbgol, gedmEoomgdsl o
30339 gb30gdb, dvma domPgzgdaly, gbals, bdgbol, dg3myonmo Jgbodmgdmmagdol, 3amoboaly, gmbozgébo
focdmdogmmdol, 3ymapnbobs o Ggmogonbo IbHHodbol gobydBgzmo (sig=.013). smlbobadbogos,
bmd godmzombymoms 40.4%-3s ob oiol dobhogmgdmgdol bpbomgaos 23793900L médgebadgdobmeb
©393d0bgd0m, 396dm, b 033006, 33006 oy b Jobhogmagdmgdo 23nngd0l 8gdoEagbammdsl
3gbomymo, bmgosmybo gbommdal 8gboddbgmop (ob.gébongozo Nel12).
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90%
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70%

60% B bLL3 JmbHogemoals
50% 33mdgmo
40% ——
30% — 003960 gobgomobgoaly
10% —
0%
dobfogmgomgdo mogl od(hozmdgdo oboboggh
26007596 x398980b 93geo debfogmols

60603580 , 5656 gdol” o 0bgbgbgdl domo
bLL3 bophpbol dobggam  goblbbgoggdel dogbgoogow

bmamb 33mmg30b 390939030 3boym, bimmgdol dogmosb diodg bofomo 96006 mobradbgdo
1dgbol odzgomgdol dmbyg d0333900L, 0b PEbmgbmzgsebo d53d3980bm3z0lb - 14.9%. godmzombymomos
43.1%-b o od3lb 0bgmddogos ©d bozombdg. ©dobmob, dbmmme 29.7% gomobbdgds gdgmgdab,
bmd dobhogmgdmgdo 0ggbgdgh mgbpnd gbol Lodwmgbgobs o wmgdbgddo s, bmd dobhogzmgdmagdo
09ggbgdgb Loboly godm3dghyzgmgdel o bbgnmol gbolb 0bgmddsiool dofmogdaly sem@ghbopogm gdow
- 46.7%. godmgombymoms 36.4%-35 56 oo, 30300 mo39b oy 0bo Jobhogmgdmmgdo smbodbym bgbbl
393390000l 3bhmEgbdo. boobhgbhgbms ob, dbmd bgbdmbogbhoms 30.9%-35 oéb oial, dgogm oy obo
dobhogmagdamgsl adbdodrg sbobngbhgdo s dmbofomgmdgh my vés obobo 353d3980L oghozmdgdals
©0393930b0 o gobbmédEogmgdedo - 31.1%.

bgbdmbogbpomo 84.3% doohbgsb, &md Lobhogmm 3bmEghdo godmygbgdgmo oddhozmdgdo
g39eo 60333L 0bodgdl boodmzbgdol o sbomalgdl bhogmol bydbgomb. 67.2% gorobbdgds, bmd dob-
Pogmagdmgdo 0ggbgdgh ompgbbomogm gB3gdl, dmdmomai b3 6933393l god 339 oJhozmdgddo
Bocbomzol bodgomgdol odmgzgh. ®ydEe, 93 gdgmgdel bbLd Jmbfogmgms Idmdmagdols dbmmme
46.8% gomobbdgos, 30806, Gmogbog Hodybo gobgomabgdol ddmby dmbhogmames ddmdmgsol 63%
03006 gl 93 Egd7ymgdab (sig=.056 - dodbrgobomyb oo db0d3zbgmmzgabay).

godmzombymms 54.9% gmobbdgds, md odhozmdgdo 930000 gdgb gobbbgozgdnmo Hobdmdsgm-
mdob, 3gmandol, gmbognbo dozymzbgdgmmdol, ggbwghol, Jgdmyonmo Bgbodmgdmmadgoal,
Lgdbyomybo mbogbhoioobs o Ggmogoobodo Hmmgbobmmdsl. 66.3% 30 ©ddmdl, “bmd dob-
Pogmgdmgdo gbowgdash 3mobmdbago, Gobobigmo, bgdbobiybo, dgdmyonmoe dgbodmgdmmdgdal
dJmby 0@dosbms d0débm ol 3ékadobsiogmo 3960336580l gozgmgssl. sbggg, dobhogmagdmgdo gé-
000790006 653939800 Jgbobgd dbrgammdobol oo Hgdobol 36gde ,nbobol” godmygbgdoly - 52.3%.

godmzombgmos 70.1% ogmol, Gmd dobhogmagdmgso ghoboomdogggoosb 333 owedosbgdols
dgbobgd vbbgdgm bpgbgmpedgm odmioEgdnmgdgdl. mpdEe, dbmmmo 34.9% 03dmel, dmd fo-
abgdo, bobopgdo, bomodadmgdn, mmzobgdo dbobsoggh gmbozgbo 7diEodgbmdgdol Hobdmdowggbgm
o dg8myoymo dgbodmgdmmdgdol ddmby oadosbgdl sbobhgbgmipodgmen ©o ymzgmomoyd
LohnoEegddo. godmgombymoms 32.8%-b 30 9é o993l 0bggmbdoos 930bmeb ozo3d0bgdaom.

éo3 9gbgos bL3mbphnm ogdhogmdgddo dmbhogmggdol Bobmzgal, godmBbos, md dbgoglbo ¢odal
odtho3mdgdo bogmgds omzgamobfobgdl b3 dmbfogmggdol bogobmgdgdl. 39édme, Hodogho gob-
3000660l dJmby dmbfogmgms ddmdmadol 82.1% m3zmol, dmd L3mbpym odpozmdgedo gzgmob
3gndmos Bobmgs, gobydhgzmow 33d3ghgbioobs oo dgd3myoymo dgbodmgdmmadgdols.
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6. ®ILIGLIOOL AMONTONBIOY

Bdmgoo d00Bbgze, Omd Lobimmm gobgdm Jmfhgbbhoggdnmo o 3mdgmbhnmos - 75.5%.
0dobmob, 76.3% mzmol, &md dobhozmgdmgdds 03osb, Go bgbydlbgdo obol gobzgmazbomo b3gEoomy-
60 bogobdobommagdmm bodobmgdgool ddmby d03d3900L dbobrobodgbow. mndEe, 19.9%-3s & oiob,
6o goboblbygbo bgbygblo odzb bzmmolb o hmgméd bofomogds ob. godmzombymoes 45.3% 03omdl,
Gmd bymmodo o 3bmagbogm 3mmgzdo 9@bgdmdl 933 dmbhogzmobmgol bododm sodhodgdgmo
dobomgdo (oo 3bhoxpom, 96 dbdamol 3boqpom bohgho dobomgdo, sgoombBobafgbgdo).
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3000b3063ds 335 0630m7B00b396 — dobmdgndo” godmogmobs, bmd bodebomggmmdo 0bzmpdondo
3obommgdol dmpgmol 3g3gmdo 30630006 530bm30l o730 gdgmos (33emamgdgdal gobbmébzogmgds
bmgmbrz bozobmbdpgdmm 3080, dbgzg 3bodhoggmo gobbmbiogmgdobmgol 360d3bgmmaeb boyg-
bmgddo.

130639mgl  gmgmobs, ogEomgdgmos 0bzmyBogho gobsmmgdols dmbophmbdobzol bobwgdol
8937303900. v0badbymo bgml Jgyhymdl bmgmbz 3Gmdmgdgool pbmym owgbhogozoiosl, sbgsg
Lodgomgosl dobigdl dmmonozol gobdbadmzébgmgol bodoz-bodoz gobzomabhgdol bggds nggdm mgo-
mboBobm goboomb.

dmbohmdobgobomzol vg3390hnP0 00bomos 3ombzabo ,0bogdbo 0bzmndoobmgal”, dmdgmag
bogdobobo dodogo 0bbhdndgbhos 0dabomzol, bmd bgbyblbizgbhégods, bymmgdds o 3bmagboy-
3ds bobHogmgdmgdds godmoygbmb dhganmobymon, mgbooi Pgmoehowdo gbmbgm, bogodbmgsgdabs
0 3bhmgbgbol dgbogobgdmoc.

7ombgboo d60d3bgmmzgabos, dbgzg, bobhmgdydo Fopgmds 0bggmédsiool dmdmggdabs oo go-
©o3930bodo: dg3mmoymo Jgbodmgdmmdgdol ddmby 30383930L Bgbobgd 0bagmddsias bobigdonn-
b0 o 3mmbpobobgdnymop Pbos gbmzgdmogl ©o 0bobgdmmgb. 8dobomzgols 30, bododma: o:
bbgoobbgoghygdol 3mmbdobobgdnmo dgdomds, d: 0baggmédsEooldgabmazgdol d3000m dmmbmgbgdol
F’)oa(V)BoooSoqmb '83;_‘]850 (806: 6)(083@0 b@o@ob@ndaéo 80')60(3383600 boéoé)m) o 06(33(*)(4780600[) 83—
bobgobo o go@sgdol bomgmo bobigdol 8gdndaggds.

by 33obyg, gobmmgdobs ©o dgEboghgdol bodobobpdm o Bébmdol, 2063dbomgmmdobs o
bergoogmydo ©oizol bodobobnbmgdo gbos ©0b65d3bm3mmdwbgb 0bogméddsiools dmdmagdols ©o
3gbobzol gbhmasbo bobpgdol 8gddbols 3érmzgbda, bogadma obgzg, bbge ghygdgdol Bobmzs, bmgmébgo-
0390 byodobnozol gébomazbymo bodbobybo, 3bmagbogmo o 9bobodmogbmdm médgobodsiogdo.

bogobmbdpgdmm mbgdg onEomgdgmos Fdommgbo o 3bmagbogmo gobosmmgdol 3obm-
6g0do 0bzmyBogdo gobommagdol dmpgmol gomzomobfobgds, Gopg godb ool gobsmmgdol Jgbo-
30dobo boggbydgdol 18énbzgmadygmagmo mbgobodsiogdal 3obybobdggommdsl b3ggosmpdo bo-
3obdobommgdmm bododmgdgdol e/sb dgB3mnoymo dgbodmgdmmdgool djmby Sobgdobowdo.

éoE 3ggbgds 0bzmyBogho gobommgdol dmpgmol gobbmébzogmgdedo ndgomm dmbofommg
dbobggdoly dmbodérgdgol, domoobmdsdo, bgbdmbogbmgdo 0bzmudondbo gobsmmgdol bobgdol
bogdome oEgdoom bognoEosl bogeggh o dbmmmo dohgbosmyd 3oékmdgol doohbgzgb véobomoba-
™ 39630006 g3 moE. Jomo 83H0m, bzmmgddo o 3magbonm 3mmgzg8do mdomo o Mebsddbmdm-
160 9(3mbaggbhms, 0bgmddsges bgmdobofzomdos, ©odmomgdymgdgde dobonhghnmos, babgmmam
306 gdm 390m0mgabhgmoamos, doblogmagdmgdo, ddmdmgdo o dmblhogmggoo gbmdobgml 3odogh
b3gdgh; oy 3bmdmagds Hodmodéogds, yzgmed oEol, 30b d0dobmmb, bobzmmm gobgdml Hgbgoo
dobodomybo o gzgmobomgol goboggdos. Lol gmmm gobgdm dg@p-bozmgdom moss gobbbgozgdymo
30383900L d0dobor o Jobhogmgdmgda 3o@osl bgdgh 30383980L 0Egbhmdgdal o Inmpyégdol
36030 q39bhmzbgdol, doom Jmbdol, Ibogzomgmbozgdo Hobdmdogmmdol dJmbgom. vdobmabsgg, wofhg-
bgdnmgdgdo 0bgzg gbdoégd0sb sbom 0eb3dbmImMm gl sod@oiEnado, bmgmés dmbiogmggob.

dohgéodmybo 30bmdgdol dbéog, dpgmdobgmds véhi oy obg bobobdogmms — godmzombymams
dbmmmo osbmmgdom dgbodgoo ©ddmdb, bmd bzmmol Jgbmdsdo gomgomoabfobgdnmos 934
30bhgdol bogobmgdgdo o, Gmd bimmgddo o 3bmagbogm 3mmgzgodo 9bbgdmol bdgioomybo
bogobdobommagdmm bogodmgdol ddmby dmbhogmobmgob/biygbhobogol bodobm swadphodgdnmo
dobomgda, 3gdomdgh mobz0dbgda. dgbodsdobow, dgpho 3obobbgdas bodobm bimmgdobs o dbmag-
Logmo 3mmgzgdobomzgol, dmd 3obhmdgdo gopdzmdgbogl. sysomgdgmo 9ébos, bmd o3 igeboblgdol
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Pygodm dbmmme bobgmdhogm agmb, 396 dm dgdmPobgmmdgdo oggbobbgdol 30g3 gbhmo Hyobmoe.
dgbodmme, bimmgdol o 3bhmagbogmo 3mmgzgdol vdobobnbogasl ©bgbobzgdo Bogyhobogl
qmbogdol dmdogdol ybobol gobbogomobgdmar.

339393 oh3gbs, D™ 0b3zmyBoydo modgdnmgdgdol Bodmyomodgdol dbébog, gé 30g3 oo
3d00 gobogmgmo:

dmbhogmggol gbmdobgmobodo odmzomgdnmgos 29 b vboal bobybzgm ©mbgdg gob-
30006 go7mo, Ggbdmbogbhms dbmmmu bobgzebl dookbos, Gmd do3d3900 omoobhgdgb domaob
3obbbgoggdnmo 30383980L dombg3gdl o gbowgdasb dom dododm obibhodaboiogm, ob adsdadg-
dgmo babgmgdol 3odmygbgosl. boi 3omgs 153dm ygboobamgsdos, glbdmbogbhomes dgbedgody bogmg-
30 m3mob, b3 bzmmodo gobbbgoggdymmdal 3og0gzoligds gadm dgpom bpgdes, 30by ,bméddobow-
do" Jgboosdobmadol bodgolbds o Gmd gbol bbgoolbzoggebmds, 3gmbyho od3gbhgoo o @osmgd-
0900 gobobomgds, bmgmbi bobggdmol dmdmebo bimmobs o gobmm bodmgomgdobsmgab.
boobngbgbms obog, GOm3 godmzombymoms 22.1%-3s bogbommo ob ozolb, o ©odmzopgdymagdos
bammgddo o3 bozombmob 39380675800, bmmm, bogebzodms, bmd godmzombymgdol dbmmme
4.5% ogmob 390 o mgbdmbgm 9sd0sbgdl bobzmmm goékgdmdo ogobgdymaeo o smosdgdgmoc,
bmgmb 3bogz0mangbhmzbgdoly bofoml, bmmm godmzombymms 41.9% 038mol, bm3d ob ggmmdl
0693 &3o3000. Jglbodmgdgmos, 0bobo magl sbopgdgh 3obybl.

godmgombymms bobgzobl dooBbos, bmd woggzdomo o gobbmbogmgdymo odhozmdgdo
03000679096 goblbbgzogzgdgmo gmbozgbo Hobdmdogmmool, Jnmbnédolb, ggbwogdol, 8gdmyonmo
dgbodmgdmmdgool, Ladbgompdo mbogbhogoobs o Ggmogoobodo Hmmgbhobhnmosl. omydso,
dbomme 35.5% 0ddmdl, bmd Hogbgdo, bobongdo, bomododmgdo, mmzobgdo dboboggbh gmbozy-Go
1330&gbmdgdol Hobdmdopggbgm o dgdmyogmo dgbodmagdmmdgdols ddmbyg dadosbgdl sbe-
b@g@am@o\?)aqpogg Qo gmgaqupgpoa&) bo@gogoa&go. 93(4)00\)99360[) oabobgégbb ol ngd@og, ébmd
303m30mbymms 40.5%-35 96 o30b, Hocdmopggbl oy oéo dobhogmgdgmms obodzbobmzal sbbgdom
360hgéondl 8539390 Jm-bols goblbbgogzgdnmmdol smosabhgdes.

dgbodoedobo bgzmdgbooios 0dbgds bimmgoedo b3gEoompdo mmboldogdgdol gomobgds, Gomo
dobfogmgms 8gabgdol mby goodobmb. gl Jgodmgds ogmb bzmmol oEdobobnbogool o
dobhogmagdmgdol ddmdmgdmob bogdobo, o3 boggbmb b3ggosmobipgool dmfzgze ddmdmgdmsb
dgbobggodom, Lbzoobbgs 3mobol dmbHogzmggdobomgol go3zgomomal/gszzgmomgdol hogadgds
3bH030mzgbhm3bgool 0gdedg. 03 dbbog, bognbomgdms 033 bimmagdol godmEoomgdol godoobgds,
booi oo fobdongdgdos 3bogemagdbmzbgdol smosdgdols bozombdo.

obgzg, 3bmdmadgdos Igdomdol o Jobmzol ©gdmzbomogmo bhomol ©od3z00bgdobmab
©03038067800: dmbofomgmdomo ©gdmibonool 3éabiadgdo 2géh 3ogz ob Fgdomdl Lomobopme,
06y, ©o0bhgbhgbgdnmo 3obgoo bomobopmp obh 9b0sb Bobmymo goohyzgnomgdgdol domgdsdo
o LHdowggogdol 8gdndoggosda. dogomomaw, oy 80.4% doohbgzl, Gmd bobzmmam gobgdml Hgbgdo
dobodogmybo o gzgmobomzgols goboggdos, dbmmme 49.7% 30mdl, bmd Hgbgool 8gdndeggdedo
30383900 o domo Fdmdmmgdai/dgydhzggdor dmbofomgmdgh. osbmmgdom dgbadgods ob oial, GO
©0bE03mobybo dmdgdo 0blgdmol bimmado. gob s 8d0by, goddzodgommdnl 3bmdmgdods, howasob
69b3mbogbhgdol osbmmgdom dgbymgods oé oo, o igaboblgdo od3b bimmob o bmamé obob-
2900 obobo.

bobogmggdos 0bzmydool 3bmdmgdobodo bpbhonggzogmo doagmdol Jnmbom, dogomomar,
13603mgbmdol (posbmmgdom 80%-0b) 83b0m, 8é 9bbgdmdl bgoge 0dolb Jgbobgd, bmgmé dgodmgds
bymmgol o 3bmagbogm 3mmgrgol ©oghdobml bodmgomgds, ®gdo, gobhg Lgbzgobgso. gb
dmbo3gdgoo dogmomgdl, Hm3d 0bggmddoes 9mbodbym bozombmeb oz9330ébgo0m vé vbhol bomgmo

C?O 53@805063@(080 888@0[}0’)30[5 Q)O ambobqpambob 60606882]@ 6060@[), daé}d(")g\) 08 6060@L§, 80[)06
1870mmE 96 gbgdo gl bozombo, séhobhmbo 0bggmddsos ogsb.

28

NCNOL Lob. IEN3IMLNEGIGN



0d mbo bobogmol g3odmboblmbgdmop hg3mdgbooios 0dbgos bmmol oo 3bmagbogmo 3m-
mgzol ©0b033bm3mgdaly Hdgbobgo dmbofomgmdoma ©gdmibonool 3b0biEodgoal, gowmohyszgdoe-
ool Jomgdol 3mmggoommdol, gnboydo Igdomdol oo bipdonggogmo moggadzol dgbobge.

bobgdol gdomdal bobzgBgoo Bobl ofowoboi, Gmd godmbbos gobbzme ®modgho oo bbLI
dobhogmggool Fdmdmadols 3obmbgddo. bmgmbi Hgbo, dodgbo dmbhozmggdol dJdmomgdols nd-
Jhgbmde oEgdomo ggabgdl vbbgdnm Lopnozosl o Jomosbmdsdo mzmoal, dmd bobhogmm
aoégdm gdbol bomobopm 30bmdgdly domo Fzomgdobomgol, 30806, mpgbsoi LLLA JmbHogmgms
ddmdmgdoly 8g3boE bozmgdo Gompgbmds godbmil obg. dogomomo, md bimmodo dom ob-
096gbgol bgbomdymop 7oggdosb, ob, dmd @Hodydo 35393980 ob EobE0bosb o 3obgowm nagogh
bLLA ©53d390L, goblbbgoggdnmmdsl 7ynégdgh, Gmambiz bgbybbl ©o obho bmgmby 3bmdmgdab,
bmd bbb dmbhogmggal obgzg 0mgdgb, Gmgmbs hodnbo gobzomodgdol ddmbgom. bolzmmm godgdm
bgemdobofhzmdos gzgmobomgol, odhozmdgdol oggadzobol oommdgh yzgmo Bobmmb, b, bmd
od@osm?)g&o obobosb g39wmo 603830[) ogﬂ)aé)gbabb, 3(0838@866036[) o bbgo. 3[) 30 608603[), bmad
do00bmdsdo bymmgdo o 3bmagbogmo 3mmgzgdo bozmgdomes dmbgzgdnmo bblbd dmbfogmgos
bodobmgdgdl o 0dob byoozgb bLLLA dmbiogmagmes ddmdmgdo — obobo, 30l gl 3mdmmgds ydnsmmo
gbgdo.

obg3g, 3odmzgmoboe gobbbgoggds 3bmngbonm 3mmgrgobs o bimmagdl Bmbol, bog ob3gdndo
bammo dgho@os gobgomobgdgmo ©o dog dbdgdhdo — 3mmgzo. 90dmBbos, “©md dommasbmdsdo,
3bmagbonm  3mmgzddo 33gogbo dogmdobhgmoss doggbosmnbo ©s dmbomybo 3obmdgdol
dbbog: o 73gmgbos 0bgbobnbdydnnds, obgzg, 3mmgzgdo dghoe gbdodgoosh sobomgomdmbnm
bynogbngol obom goégdmbmeb dga3nq0980, 30bg bimmgdo. bodogogbmo, bimmgddo 539mgbo
dgmdobhgmoss bozombobo@do @odmiomgdgmagdgdol dbbog: bimmol dobhogmgdmgsl 5390, gbdom
05300600 30b7boldggommdgdo bbb do3d3780l ©obdobgdol sgmbom © ga3dm goggoom g30gd0sh
dom, dmod3edgh, bmambi gobbbgogzgogmo obpglbgbgdol, mobol ©o 3m33gHgbiogdol dgmbgo.
bogobogomo 3obgbgddo gobbbgoggos godmfzggmos 0d dgdomdom, bmdgmoi dmgoo gobosmmgdol
bogggbnédg Hamgdol gobdogmmdsdo bmbogmogdmos 0bimydogbo gobosmmygdol bgmdghymaol
dodbom. 3gédm,2009 Hemowsb pmgdog gobommgdobs o dgEbogbgdol bodobalbpdm, dobhogmgdgmos
3bmqgbogmo  gobzomobgool 3gbpdo dobhogmgdmgol bomogedmdl obzmydogbo gobommgdol
bogombgdmeb ©o30380bgdnm dbogomagbmzgab Hébgbobzgdl. dgbodedobo odpnozmdgdo 3bhmagbogm
LobHogmgdmgdmob dodobmgosdo zgé ob gobbmbogmgdnme, 3065006 3bmagbogmo gobsmmgdol
mbgdg 0b3mylondo gobosmmgdol dmmgmol dgpobs dbmmme 2013 Hmol mgdgébgmowsb @oofym.
33930b 39093900 dogmomgdl, bmd 0bzmpdogdo gobsmmgdol bbgowobbge bozombobowdo dodms-
abomo ¢ gbobggdo 3bmagbogmo Lobhogmgdmgdol 3gbbmbombai dodbogds.
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QYBOGDO #1: ,,600 063M™MIBONOL3IL - HOMHMIIOG()” 33 I3V3(N AMOBIBNTI
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1. 03bméos

. 0gamg0o

. boggbobggoo

. 3ommoboos

. gobgomo

. bemeggboo

. 3mbOHnaOmod
. 0babooos

NO 00 N O~ O BWN

. 39630b0o
10. ybgbgomo

OBV O)0 #2: 300b30M() ,380 0163IBNNLAEIB - BOGMHMIIOMHN“
P2l — d33806030 063@38035)0 606000@360[5 '83(30[5360[) dooobgoé)os

0b3mmyBogho goboommgdol dobmdgndo

39030b9000 0bbHé7dgbyo, bofogmo A: gbmgbgmo 306mbdEgdmmds s beabdshogmo ogpgdo

AT 063myBoyho gobommgdol nagemgdol Bgoobbdgdnmmas 0- oob

96 m3b7m ©o bgzombomyd/ggogbomyd mbgdg 0bimydondo gobsmmgdol namgdobmeb 0-obo

©0393906 9000 (dog., gobommgdol 30bmbo, 9bhowobzbkadoboiogmo 3obmbo, dgdmyoymo
8gbodmmgdmmogdol dgbobgd 306mbgdo, 3038300 naymgdgoo o 5.9.) bbgoobbgs bobgmdhoom
306mbg3L Fmbol 0bbgdmdl Jgmebbdgdnmmds.

mohgbopno:

30396@obgdo:

A2 3egobm afhggdomo 0bzmydonéo gobsmmygds 0 - oob
bobgmdfhogm 30bmbdpgommdom, ofygdoma 0bzmyBogho gobsmmgds gogobme. 0-obo

mogbopgho:
30396@obgdo:
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A3 bododm 053@3%035)0 606007@360[) mobodobo ba@80b063Qm8m60 0- oob
bobgmdhogm 30b6mbIgommdom, Jg3myonmo Jgbodmgdmmagdol 3dmby 3obgdl odzm 0-06bo
bodBm 0bzmPBdonho gobsmmagdol domgdol Jgbodmgdmmds domo mgdol bbgs Haébdmdo-
39bmgdol dbgogboc.
mohgbopndo:
3033bnobgdo:
Ad 0bzmyBogdh gobommgdobmob ©ozegdobhgogm gowohyzghomgogddo dmbofomgmdol | O - oob
domgdo

0- o060
bobgmdhogm 306mbIpgdmmdom, dg8myoymo dgbodmgdmmdgool ddmbg do3339d0l 38m-
dmgdo ob fobhdmdopggbmado ga3gdhndoe 0mgdgbh dmbofommgdal obzmnioydo goboom-
mgdol 8gbobgd goohyzgnomgdgool domgdsdo.
mohgbopns:
303gbnobgdo:
A550®360’)(4)030600 ©o 83(30[5360 0 - oob
b3gEoomybo bogobdobsmmgdmm bogobmgdgdol dgagobgdolb 3bmigonds bgmb ghgmal ob- | 0-obo
3mnd0né gobommgdol.
mohgbopndoe:
3033b0obgd0:
A6 Lozobm bzmmagdol mobsdobo bgmdobofzomdmds 0 - oob
bobgmadfogm 306mB3pgdmmdom gobsbhobgdymos, bmd Jg3myoymo 8gbadmgdmmdgdol | 0 - sbe
ddmbg 30bgdl gz 0gddo oblbgonm bimmgodg mebodado bgmdobofzomdmas.
mohgbropne:
303gbpobgdo:
A7 bgemdobofhzmdmdobomdo 0bpogomgomybo dmmbmazbgdol gomzomobiobgdes 0 - oob
bobgmdhogm 30bmb3pgdmmdon gobobhobgdgmoas, bmd sébdopgdhndgmo 30bmdgdo dm- | 0-0bo
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A8 LR ogmgoobodo 0bpogoEnomybho dmmbmzbgdol gomgomabfhobgde 0 - oob
bobgmdhonm 306mbIgdmmdnm godkobhobgdnmos, bmd bHogmgdob 3G migbo dmbagdgmoas | 0 - sbe
0bogoyomnb bogaobmgdgob.

mopgbopnhe:

30dgbpobgdo:

A9 bHogmgoobodo 0boogoEnomybo dmmbmzbgdol gomgomabfhobgde 0 - oob
bobgmdhonm 306mbIEgdmmdnm gobsbiobgonmos, bmd bozmobm mmaboly 8mdgdo dméb- | 0-obo
300700 0bEogz0yamyd bogobmgdgob.

mohgbopne:

30dgbpobgdo:

A10 bHozmgdobodo 0bEogoyomybo dmmbmzbgdol gomzomoablobgds 0 - oob
bobgmdfogm 30bmbdpgommdom gokebinobgdymos, ©mad sEadhydo hgdbmmmaos dmbgg- | 0- b
dgmos 0bpogzoyomyd bogobhmgdgsl.

mopgbhopnho:

3033b0obgd0:

A11 bHozmgdobodo 0bogopomybo dmmbmzbgdol gomazomoblobgds 0 - oob
bobgmdfogm 30bmbdpgdmmdom gobebhobgdymos, bmd ignbdionéo obdabgds o 8éhyb- | 0-sbes
30 dmérggdnmod 0bogooyomyd bogodmgogdl.

mophgbdpnho:

3033b0obgd0:

A12 bogobdsobommmgdmm bodmdgdol gomgamoalbfobgds 0 - @oob
bobgmdhonm 306mbIpgdmmdom gobhebinobhgdgmos, Gmd bogebdsbommgdmm bodmdgso | 0-obo

800(4)8363@00 oB@ogongoqué bo%o@mg&géb (806., 06@030@30@360 daéodnqpaao, ©OEO-
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mohgbropne:
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A14 3(")8?]6060600[)0 QS)O W&OUBGOBOOB 03688600@8&0 QS)O 0@636)60608@0 %(“)(4)8860[) bﬁ;og—
mgdodo obdobgde

bobgmdhonm 30bmbdpgdmmdom gobhobhobhgdgmos 3mdgbogogaobs o mbagbhogaol og3-
dgbmo@n®o o dmmbhgbbodogmo gmddgdol bHsgmgdsdo mobdobgde.

mohgbopno:

3(\0836@06’)360

0 - oob

0-0bo

A15 3obfogmgdmgdobe o 00bsddbmdmagdol (égbobga

bobgmdhogm 306mbIgdmmdom gobobhobgdgmos, Gmd dobfogmgdmadol ¢Hébgbobzo
0é0gbhobgdnmos 063mnBoyho gobsmmygdol dmmbmzbgddg (0bzmydogdo bHogmgdol dg-
0™Eg00, dgdmyogmo dgbadmgdmmdgdol gobmdogbhgdol gomgomobiobgds, 3mdgbogogool
0733960 HH0 ©o dmpghbopogmo ggmédgdol, bogobdsbsmmgdmm @hgdbozgdobs o Jo-
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bobhgdolb bbgopobbge @mbgdg bpgds Bmagopbogobdebommgdm 3mobgedo b3gioompbo bo-
30b30bommgdmm bodobhmgdgdol djmbyg dmbfogmgoms bomogbmoolbs o 3GmiEgbnob, 3me-
bgdol, L3gEosmybo dbmaomol bobfogmm 0bbnonyEegdol, Gmdmagday ob ganmgbol go-
bommgdol bobhgdal, Jgbobgd 0bagm®daiool gadomaggds s dmbo@mbobgo.

mohgbopndo:

3039bnobgdo:

A17 33[5033 gmeob (bdmwobgaagpgmao) 6060mqpaa>ob mobodobo ba@HOBQESQmambo 0- oob

bobgmdhogm 306mbIgommdom, 358myonmo Jgbodmgdmmadgdols 3dmby doébgoabomgol | 0-o0bo

00b03bow bgmdobofzpmdos gobommgdol ggzgmoe pmbg 3bmagbogmoosb 3hyszgphoe goboom-

ol Bomgmoo.

mohgbopne:

303gbpobgdo:

A18 0bzamyBogbo gobommgdol gobzomodgdol dmbogméabgo 0 - oob
0-0bo

©ohgbgm dmzmy dgredgde: dmbofomyg 439906580 0bemyBoyho gobommgool boobmbdogdmm dods

(ggoobqpma&ooo 2*3 883(4)@0)

39039090 ,006m3ghH®olb Jga3obgde” md3gbl d3g9ebodo boGowm A-do ,063mnBogdho gobomemgdal bo3obmbdmgdmm bognogos”

3m(399nmo 0bggmddsaool boggydzgmdy!

smphgbomo 3bmgbgbymo 3bmgbgbymo bofommdbog dbobsddgbo
bo3obmbdogdmm ©obgbgzoly ©obgégzals dbobradglo 3bmgbgbymo
3030 dgodgmgde bgmolidgddmgmo bofommodog 3bmabgbymo ©obghzzoborzols
3g30bgl, bmgmbs bgmobdgddmgmo ©obgbgzobomzal
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35930b900b 0bbhé7dgbo, bofogmo B: 0b3mpdondo gobsmmgdol 3bhognozs

B1 0b3cmmBogéo gobommgdol 3bomboingno bymmodogmbongbnédg (3-5/6 Hemob obogzo)

30383900 398 myymo Jgbadmgdmmagdom ob bdgEoomybo bogebdsbommgdmm bagobmgdgdom, bmdmagdag
06 56006 B3gnmgodog Fobo-bobzmmm ob dogdz3me 3éhnbzol afhgbgdnmgogddo, 3bmgbge: %

(domoob domomo dogmoob adomo)

mohgbopndo:

3033bnobgdo:

B2 0b3cmmBogéo gobommgdol 3bomboigno gobsmmagdol mafhyggdom bogggbyddy

30383900 398 myymo Jgbadmgdmmagdom ob bdgEoomybo bogebdsbsmmgdmm bagobmgdgdom, bmdmagdag
06 5600b B3gnmgddog bogodm bzmmob ofygdom 3molbgddo, 3bmigbeoe: %

(dogmoob domomo dogmoob adomo)

mohgbopno:

3033bnobgd0:

B3 0630720740 gobommgdol 3bombaggho bodsdm (bLedgomm) gobsmmgdol bagggbnédg

30383900 398 myymo Jgbadmgdmmagdom ob bdgEoomybo bogebdsbosmmgdmm bagobmgdgdom, bmdmagdag
06 56056 B3gnmgodbog bozsdrm bzmmgoda, 3bmigbdo: %

(domoob domomo dogmoob adomo)

mophgbdpnho:

3033bnobgd0:
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B4 S&ngodogo, bSOGOO@U&O bo&oBBoBom@aéqpm bO&O&)(")OaU&Ob 3dm63 60888360[} 066@3%03(4)0 60600)@860
@06\88600’) bdmg)abrao 800’)0 88(")2)@860[50’)80[} QO&OB@O&)U&B@OO

30bod0d babzgdmsb [ 2--mme - 3o 4
(dogmoob dopagmo 0é003960)
06006 bob2qd0b [ —— A 3o 4
(dogmaob dopagmo ob0039b0)
mohgbopne:
303gbhodgda:

B5 33@6@360[) 8(’)6060@8(’760 OBSQ’PU%OU&) 80600)@86080 80@06883@0@3&860b 80(:786080

30050 yg39h0mgdol domgdol 3bmzgbda, oy Idmdmgdo 30bomgbmdsl sbodgogb 0bzmyBoyh gobommgdsl, gb
gomzomobhobgdnmos.

mophgbopnho:

3033bnobgdo:

,,bSUGOO@B@O 5060680500)@36@07 boéo@ma&géob 88(80[)850[) 3(4)0')83@36)860 8b06)b Uﬁaé)b 063@3%03& 60—
bommgdal®.
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(260 73bm 5bo 7936m ©oob ©oob)

mohgbopne:

6(‘)886@06)860
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B7 bogobrm bzmmgdol moebodobo bymdobofgomdmaos

1 2 3 4
(o600 bofommddog 1390 gbow g3g5mob)
mophgbopnho:

3033b0obgd0:

B8 bgg)aoboﬁfggpmambobogpao 06@0300\)?]0@2](4)0 8mmbm36360b 600’)80@0[}606860

S&Odq)odoao, bsmqpaéob Oé)dO(Dad(Daé’)aQ‘?O 30(4)(02)860 8(0(4)682)8@00 b\gaGOO@D@O bogoBBoBomquc’)@m bo%o—

1 2 3 4
(060 73bm 0bo 7536 osb ©oob)
mophgbopnho:

3033b0obgd0:

BY Lbogmgdobowdo 0bogzomyompéo dmmbmzgbgool gomgamobfobgss
3bod(03980, bHogmgdol 3bmiEgbol dbsbaggébs dmbzgonmos 0bpogomal dmmbmgbgdl.
1 2 3 4
(o600 136 oo 136 osb ©oob)
mohgbopne:

5(‘)836@0(4)860

B10 bfogmgdobowdo 0brogomyomyéo dmmbmgbgdaly gomgamobiobgos
3bhod(03990, bogmaobm mmobgdol 8mdgde dmbggonmos 0boogowol dmmbmgbgol.
1 2 3 4
(560 736 obo 7536 Eosb ©oob)
mohgbopndo:

3033bnobgdo:
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B11 bhogmgdobowdo 0brogomyomyéo dmmbmgbgdal gomgamolbiobgos
360dh03od0, dod3hndo dgdbmmmgos Imbdggdnmos 0boogooal dJmmbmzgbgol.
1 2 3 4
(060 136 m 0bo 1536 osb oob)
mohgbopndo:

3033bnobgdo:

B12 bfogmgdobowdo 0bogomgomyéo dmmbmgbgdol gomgamobiobgos
3b0dhozod0, 3gbdonédo obdebgds e B3éhnbgs dmébggonmos 0bogzool dmmbmsbgdl.
1 2 3 4
(060 736m 0bo 136 oob ©oob)
mohgbropne:

30dgbpobgdo:

B13 bogobdoboommgdmm badmdgdols o3mdmaios

S&Odgodogo, 15060680600)@36@0) bo%mBg&o 800(4)6363@00 oBg\)ogogpob 8mmbm3636b (806., oB@ogogggoqué)o
535’)053@380, ggogpod@z]é)o ogpoS@o(joo, bﬁ;ogqpabob 330’)(0@360, Ogb@o&géo).

1 2 3 4
NOH b 5bo b oob oob
93 93 © ©

mohgbopndo:

3033bnobgdo:

B13 0boomobe o 79b@pnho gbol bHsgmgosdo obdabgdes

dmmbmgbol Jgdmbggzedo, Jomgdymos, GOmd ©obdobgde omdmnBobmb ddhsomobs o Fgbpnbo gbob
bHogmgosdo.
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(060 136 0bo 136 osb ©oob)
mohgbropne:

30dgbpobgdo:
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814 6(")8?]6060600[50 Q\)O (")(%006@\)600[) 036886@0@8&)0 Q\)O \)@G)U&)BDOOB@O cgmé)aabob b608@86080 Q)\)bao&)aéo

8(")0’)b(")860l§ gaambgggogo, 80@368@00, (4)(")8 gpob&)(‘oabo OQ?B(")BP)OB(")B 3(")836050600[)0 @0 W&OUB(DOGOOB On*
6886@0@3&0 (90 0@@3(4)60@03@0 CBC’)&)BGBOL) b608@86080

1 2 3 4
(060 136 m 0bo 1536 osb oob)
o opnho:

3033b0obgd0:

B15 80[)603@36@360[50 ©o 0)0608'3(4)0')3@360[) @5)360650
dobhogmgdmgool égbobgo mbogbnobhgdgmos 0bzmndoydo gobommgdol dmmbmgbgody.
0b3myBogdo LHogmgdol dgmmmgdo, 8g8myoymo dgbodmgdmmdgdol dgbobgd goEbmdoghgdol godbos go-
»3omobfhobgde, 3mdgbozepool o73dgbpopnho o smpghboghonmo nmbdgoel, bogebdobommagdmm ¢gd-
boggdolbe o dobomgdol godmygbgde 35B3mnonmo dgbodmgdmmagdal ddmbg Sobh oo dbobabadgbow).
1 2 3 4

(060 136 0bo 1536 osb oob)

mophgbopnho:

3033b0obgd0:

B16 5300\*)0(80(303(470 805603@36@360[) gpobodaabo

3(4)0d0050'80 @obodagbaquéo 0(4)006 630@0%06036{)0 80[5603@86@82)0 g\)\) 0706088(4)(")8(2782)0 a%adoaé)o 065@3—
%03(4)0 60600’)@860L§ 3%573533@[5030’)030@
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(060 136 0bo 136 osb oob)
mohgbopndo:

3033bnobgd0:

B17 38b0383@0 6060m@860b ®obodobo baqpaoboﬁgggmaméo

0L 3603065300l 3oégdg bgmdobofzmdos gobsmmagdol yggms mbg 3bmagbonmowsb nhyzgno gobsomma-
dobs Bomgmoo.

mohgbopne:

5(‘)886@0(4)860
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B 18 065@3%036}0 60600)@860[) 605300)0(4')860[) 8(*)60@(*)(4)0680

@(')(4)0660.
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mohgbopndo:

dm836®o(4)360
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(ggoobqpmgéooo 2-3 888(4)@0)
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8060'30“ md3360 dSUSBOb gabobab %aamm 8(‘0@333@0 06q3m<4)30(500l5 600730@0[)6063600)!

3bogdpo3odo, ob 1036 dgho ob bofommdbog bbnmgdoom
0bzmydonbo bmbdogmegds | bobogmogds, bmdogmogds bmbgogmogds
aoboommgos 3006

dgodmgds bodzogmogds

dga30bgl, bmgméys

3g30bgdals 0bbtybydgbeo, Bofomo C: gdo 0bzmydogéo gobommgdal3gb

C 1 0bgmnBonéo gobommgdol 3obz0mobgde bzmmaedogm boggbyddyg

30383900l 3bmEgbho, Gmdmgdog 9 9bodb Bzgymgdbog bimmaedpgm ©ofhgbgdymgdgddo o6 do333m0
36630 bgbhgobgddo bymmadpgm bagggbnédg
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3963000067330 gl doB396g0emgd0 Jgodmgds dga3obogl, bmamés

(63@0 - 2’]03(4)(*) 390, 30{9(4)8 50(4)60 - 3(*)%0003(4)0 - dOQ)OOB 3(*)%0(1_')03(4)0)

41

33R33NL o063dMN3BN



C 2 06‘5@3%086’)0 6\)600’)@060[} 60680000(4)08)0 QQESSO&)OO)O 60600’)@8&)0[} l)D(Babaé’)%a

608‘8888}0[} 3(4)(")636@0, (4’)(")8@88)06 0(4) 0(4)006 8883@866’)08 @0688600’)[}6@@080
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2012: %

396300067530 gl doB396g0mgd0 dgodmgds dga3obogl, bmamés
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C 3 066@3%036’)0 6\)600’)@860[} 606800)0(4788)0 bbbb%(") 606\)0)@88)0[) bb%aba&%a
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2006: %
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2003 6@0@06 065@3%03(4)0 60600)@360[) baq\ogaboﬁgméog@ gmbgpo b0505m68g936q\0m d0%0l '33[506080[)
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mohgbopndo:
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C 5 0bgmyBogd gobosmmgdado gowofyzgnomgool domgosdo dmbofomgdol gobgomabgds
3oohg3ghomgool domgool 3bmEgbgddo, oy 3g3myonmo Jgbodmgdmmogdol ddmby 3obo o6 dobo
03M3oh 00 (3dmdmgon) 3odmmd3edgb 0bzmydogéo gobommgdol bobebggomme obBggebl, dob doyzgoosh
(00035mobHobgdgh).
2003 femoob gobgomodgde o3 dodobommgdom dgodmads Jgnobogl, bmgmé
1 2 3 4

(56 560l 330momgds - 330 g0 - 53dm 3mBohonho - domasb 3mBoonéo)

mohgbropne:
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396300006930 0630mnR07bo gobsmmgdol dbobobedgbho

1 2 3 4
(56 060l (33tmomgde - dz0bgoo - 53bhm 3mBohoydo - domasb 3mdagono)
mohgbopne:

3(")886@0(4)860

C7 bogabrm bzmmgdol mebodobo bgmdobofzomdmadnl gobgomabgos
2003 6@0@06, bmgmb rcqaocgolba&ggooo '33%@3@3@0 gabodqpabqpméaéob ob bSUBOqua&o bo&oBBoBomqyaéqpm
bogodmgdgdol ddmbg dobgdabmgol dom mgddo obbgogmo bimmgdol ®mobsdobdo bgmdobofhzomdmdols
3gbodmgdammagdol gobzomobgool mzambodbhobom?
1 2 3 4
(56 060l (33tmomgde - dz0bgoo - §3bhm 3mBonoyho - domasb 3mdagonéo)
mohgbopne:
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dobohzmdmdol gobgomabgdob?
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bmgmé 3g030bg000m 2003 Hemoob bogobdsbsmmgdmm bedmdgdol s3mdmpogaal gobgomadgdal 3bmEgbl
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2003 femoob dobhogmgogmos (b gbobgo ga3éom mbogbhobhgdgmo gobos 0bzmydonéh goboommgosdg?
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C 17 S&WCBUBOU@O bﬁogwaéob 070602)0(4)0 ba@Bon@g@mambob 606800)0(4)06\)
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I INTRODUCTION

Salamanca Statement of 1994 and the UN Convention on the Rights of Persons with Disabilities (CRPD) of
2006 have significantly changed the attitude to the education of persons with special needs. Salamanca State-
ment became the baseline for the worldwide acknowledgment of the Inclusive education model. According to
this model, every individual, despite the abilities and limitations is entitled to get education together with their
peers (majorities). Inclusive education has been announced as one of the priorities of the educational reform
since 2006 and currently it constitutes the obligatory part of the State policy. Starting from 2006 at the gen-
eral education level, and later, in 2013 at the vocational education level, practicing of the inclusive teaching
model is considered to be the obligation of the relevant educational institutions.

As an innovation, inclusion of the persons with special educational needs in the mainstream school sys-
tem and provision of inclusive teaching model is not an easy process: new regulations should be developed
and introduced both at policy and practical levels; necessary changes should be undertaken for further perfec-
tion of the model, basing on the assessment of the effectiveness of already realized activities. As reported by
different experts and parents, there are many barriers in effective application of this model and provision of
quality education. One of such barriers is the lack of the researches, providing objective, evidence-based infor-
mation on the achievements and challenges in the field of inclusive education. Initial assessment of inclusive
education effectiveness sets up a starting point, so the future discussions on the development on inclusive
education model will be based not on subjective considerations, but on the analyses of the questionnaire and
initial data. In addition to this, it should be considered, that it is not possible to discuss the success/failure of
the reform without possessing the relevant data.

Below provided survey is the first attempt of data collection, undertaken within the framework of the grant
agreement “Introduction of Inclusive Education in Vocational Education and Training System of Georgia”, be-
tween the Ministry of Education and Science of Georgia and Norwegian Ministry of Education and Research.

Under the agreement with the authors, the questionnaire and methodology of the wide-scale survey, “Path-
way to Inclusion - Barometer of Inclusive Education” conducted in the European countries in 2009-2011 has
been used as one of the tools in the survey. The resemblance of the tools provides an opportunity for compara-
tive assessment of the current reform in Georgia with the results of the 10 European countries (see. Annex #1).
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II PROJECT GOALS AND OBJECTIVES

The goal of the project was to assess inclusive education reform in Georgia.

Therefore, the goal of the survey was to study the considerations of the field experts and different groups

of the stakeholders (administration of the public schools and Vocational Education and Training (VET) cen-
ters, teachers, pupils/students with special educational needs (SEN) and their parents, pupils/students with
typical development and their parents) on the aspects listed below:

- Legislation supporting inclusive education;

- Practical realization of inclusive education at the level of public schools and VET centers;

- Realization of inclusive education in public schools and VET centers’ levels;

- Inclusive education model development perspectives, basing on the current situation

- Identification of inclusive education barometer indicators;

- Asystem of values related to inclusive education;

- Comparative analyses of the different groups of inclusive education stakeholders (administration, stu-
dents and parents).
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3.1. DESIGN

The survey was conducted in 3 stages, by using of the quantitative (questionnaires) and also the qualitative
techniques (focus-groups, interviews).

At the first stage of the survey - inclusive education assessment questionnaire “Pathway to Inclusion
- Barometer” of the P2i project has been prepared (translated and edited) without any adaptation, as the
statements and questions, provided in the questionnaire are universal for the assessment of the education
system and defining of the actual existence and effectiveness of inclusive education model in any country. The
questionnaire consists of 3 parts: 1) Part “a” National Legislation and Normative Acts”; 2) Part “b” Inclusive
Education Practice; 3) Part “c” Pathway to Inclusive Education”. The questionnaire includes 59 statements,
aimed at the assessment of all the stages of education (from pre-school level up to the lifelong education)
in relation to inclusive education model (annex # 2). Barometer of Inclusive Education was used for the
assessment of inclusive education reform in the 10 European countries (Schaedler, Dorrance, 2012); Survey
results relative to Georgian experience will be provided later.

At the second stage of the survey - the focus-group with the field experts has been conducted. The aim of
the focus-group was to complete the Barometer of inclusive education and define the reasonability of its ap-
plication for the questioning of inclusive education stakeholders (administration, teachers, parents), consider-
ing the local specifics. 5 field experts participated in a 2 hour focus-group, lead by the project representatives,
administering the interviewing process, asking the questions and making the notes of the answers. In addition
to this, the questionnaire was sent to 5 experts. Considering the opinions of the experts, it was decided to use
two different instruments: “Pathway to Inclusion - Barometer” for the expert’s assessment and the modified
version of “Inclusive Education Index”* for the assessment of inclusive education model in public schools and
VET centers. This questionnaire is the internationally acknowledged tool, providing an opportunity to assess
the system of values related to inclusive education as well as its realization process and future needs.

The questionnaire “Index for Inclusion” has been translated and pilot assessment has been conducted on
the second stage. 9 Interviews with 9 teachers from different public schools in Thilisi have been conducted.
Those interviewed answered the questionnaire statements and commented on their compliance with Georgian
reality. Basing on these considerations, several alterations were made in some of the statements and some ir-
relevant statements were excluded from the Index. 283 questions from initial 345 were left in the final version.
In addition to this, two forms of the questionnaire have been developed: for public schools and for VET centers®.

At the third stage of the survey - questioning of the administration, teachers and parents of public schools
and VET centers (both of pupils and students with and without special educational needs). Consisting of a
significant number of questions, it took about 2 hours to complete each questionnaire. Project administra-
tion and the interviewer contacted the administration of schools and VET centers to agree the meetings. The
interviewer conducted face-to face interview procedure with the representatives of schools and VET centers,
asking questions, attending the process of independent completion of the questionnaire by the respondents
and answering their questions if any. The request of some of the respondents to send them the questionnaire
beforehand was fulfilled. There were cases, when the interviewer had to come to the site several times, as not
all 5 respondents were presented. Completed questionnaires were filed and later, statistically analyzed by the
software SPPS.

4 Questionnaire ,Index for Inclusion” http://www.csie.org.uk/resources/inclusion-index-explained.shtml
5 For the details concerning the questionnaire, please contact the researcher of llia State University
on e-mail: tinatin.chincharauli@iliauni.edu.ge
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3.2. TARGET GROUPS AND SELECTION PROCEDURE

200 respondents have participated in the survey. Considering the survey goals, 150 respondents were
selected, basing on step-by-step cluster selection from public schools in Thilisi and 10 Georgian regions (30
schools) and 50 respondents from the VET centers (10 centers), involved in the piloting of the inclusive educa-
tion model at the vocational education level.

The criterion for the selection of public schools was the number of pupils with special educational needs,
registered in schools. Therefore, different number of respondents were questioned in different regions. In most
of the cases, 1 representative of school administration (the principle or the head of the educational part), 2
teachers, 1 parent of a pupil with special educational needs and 1 parent of a pupil with “typical development”
from each school have participated in the survey. Schools were selected based on the database, provided by
the Education Management Informational Systems and Inclusive Education Division of the National Curricu-
lum Department of the Ministry of Education and Science.

The distribution of the respondents according the regions is provided on charts #1 and # 2

CHART #1: Distribution of the respondents from public schools, according to the regions
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CHART #2: Distribution of the respondents from VET centers according the regions
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3.3. DATABASE ANALYSES

The questionnaire ,,Pathway to Inclusion- Barometer“was completed by 10 experts; the quantitative indica-
tors reflect the median of opinions articulated by the experts.

The data of 200 questionnaires ,Pathway to Inclusion- Barometer“(completed by 150 school teachers and
50 teachers of VET centers) was filed and statistically analyzed by the software SPPS. The frequency (reflected
in percentage) and correlation (cross-tabulations, e.i. conjugated tables) were calculated. Presented results
reflect only the statistically significant data (Proved by the (chi-squared) test’s values).
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I ‘/ MAIN RESULTS OF THE SURVEY

4.1 P2| - THE INDICATORS OF THE QUESTIONNAIRE “PATHWAY TO INCLUSION -
BAROMETER” FOR THE ASSESSMENT OF INCLUSIVE EDUCATION IN THE COUNTRY.

As already mentioned above, the questionnaire “Pathway to Inclusion - Barometer” defines the process of
inclusive education implementation in several categories: legal, practice and future development. At the same
time, this questionnaire provides an opportunity for comparative analyzes of inclusive education development
in Georgia with the 10 European countries (Austria, Belgium, France, Netherlands, Finland, Slovenia, Portugal,
Ireland, Germany, Hungary), focusing on particular points.

Georgia differs from the 10 European countries in 3 areas; in particular, Georgia has an inclusive edu-
cation partially supporting legislation like Germany. Most of the countries have supporting legislation rather
than not-supporting. Finland, Austria and France have the best legislation. In relation to inclusive education
practice, the situation in Georgia is similar to Hungary, Netherlands, Germany and Slovenia - some practical
activities are realized, though insufficiently. As for the future development, considering the past and present
situation, most of the countries (except France) show the slow process of inclusive education development
(see. Table #1).

TABLE #1: Indicators of Inclusive Education Barometer in Georgia In Relation to the 10 European Countries.
H - Hungary, N - Netherlands, Fin - Finland, G - Germany, B - Belgium, A - Austria, | - Ireland, P - Portugal, F - France,
S| - Slovenia, Geo - Georgia.
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Inclusive education in Georgia is regulated by the Laws on Education (Laws on general, vocational and
higher education) and normative documents (National Curriculum, 2013). Necessary amendments are made
only to the Law on general education and the National Curriculum. It can be said, that existed legislation is
not ensuring the right to inclusive education at different stages of education system. The same situation is in
countries, such as: Belgium, Germany, Hungary and The Netherlands (http://pathwaystoinclusion.eu/project-
information/wp-content/uploads/barometerreport.pdf).
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It should be stressed, that unlike many European countries, not only the elementary, but the whole general
education system is free, enhancing the opportunities for pupils and students with disabilities to be educated
in public schools and VET centers. Availability of free of charge manuals is also supporting factor. According the
Law on General Education and the National Curriculum, no child should be limited to get an education despite

his/her abilities (see. Chart #1).

CHART #1: Free of charge general education, according the countries
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According to the National Curriculum, the parent is an active participant of the decision making process
related to the educational setting (special or public school) and individual educational plan (IEP) of own child,
but as the questioning confirmed, this right is not always protected in practice. As shown by the Barometer
questionnaire, parent’s involvement is a problem in the European countries too (chart #2).

CHART #2: Parents involvement in the decision making process
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It is important, that according to the Barometer questionnaire, the assessment of the special needs of a
child is focused on identification of the strengths and provision of the opportunity to be educated within the
inclusive education framework, but actually, the need of the adaptation and development of the assessment
procedures is clearly outlined, as only particular tools have been adapted for some of the concrete age groups,
that fails to cover all the aspects of the assessment of persons with special educational needs.

Despite the fact that according to the Law on Education all the children should be enrolled in the public
schools located close to the place of residence there is no normative act, regulating the adaptation of the
physical environment, that limits the right on equal accessibility. Also, there are no special norms regulating
the dimensions of the classrooms, enabling special arrangement of the space to the individual needs. There-
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fore, as cases of poor access are often met in reality, the parents of pupils with special educational needs
prefer to take their children to the schools better equipped with the resources, rather than to schools located
close to their living places.

According to the normative documents, the pupils with special educational needs should learn in accor-
dance with their individual educational plans (IEP), requiring the provision of relevant educational accommoda-
tion and adaptation. Actually, because of the lack of the human resources (special education teacher, school
psychologist), only the limited number of pupils is educated with IEP-s developed personally for them.

Poor availability of the adaptive technologies is also a problem in public schools and mostly they are avail-
able and used in schools with specialized profile.

The situation is the same with the opportunity of getting the functional support and care. Such services
are available only in schools with specialized profile. So, the Braille, sign language, augmentative and alterna-
tive forms of communication and orientation are only taught in specialized schools.

Assessment standards and the tools, measuring the achievement of pupils with special educational needs
are defined by the National Curriculum, that supports the development of inclusive education, but until today
there is no approved form of the document confirming the graduation of general education, possibility of get-
ting the vocational education and many other issues.

Teacher’s profession in Georgija in regulated by the law. Teacher’s competence is measured in accordance
with the teacher’s professional standard, consisting of general and concrete parts. The general part stresses
the importance of inclusive education and the teacher’s ability to teach the pupils with special educational
needs. Starting from 2014, only the certified teachers will be entitled to work, that requires attending of the
qualification enhancement courses and the passing of the certification tests for being in compliance with the
requirements of the teacher’s professional standard. It can be said, that topics related to inclusive education
are an obligatory part of teacher training programs.

The Laws on Higher and Vocational Education are not discriminative in relation to the abilities and skills,
but they don’t provide equal access to these levels of education for persons with special educational needs.
The actual problems are enrollment procedures, financing, (these levels of education are paid), adaptation of
physical environment in educational institutions, adaptation of instruction considering the individual needs of
students, that altogether constitute the conditions for unequal access.

The most serious barrier to further development of inclusive education is non-existence of the monitoring
system. The data on pupils with special educational needs is collected by different units of the educational sys-
tem and at different levels, but there is no unified database, that not only complicates the qualitative analyzes,
but also provides inaccurate quantitative indicators. In particular, there are no accurate data on: how many
students from those having special educational needs, have the status of disability; how are they distributed
at different educational stages, etc. Among the 10 European countries, only Belgium and Portugal have no
monitoring plan, in all other countries the obligation of inclusive education monitoring is regulated by different
legal regulations. (see. Chart #3).
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CHART #3: Obligations Related to Monitoring
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Analyzing inclusive education practice, it can be said, that in Georgia inclusive education model is set up
as a priority and is directed at provision of equal access and non-segregated environment for all the children.
According the 2013 data, 3543 pupils with special educational needs are registered throughout Georgia and
471 of them are educated at schools with specialized profile, and the majority of children are enrolled in public
schools. The figures reflect the positive tendency in relation to 2012, but it schools be also stressed, that the
number of pupils with disabilities and/or special educational needs at different stages of the educational sys-
tem is different. Unfortunately, as already stated there is no accurate statistical database available.

Analyzes of the financial aspects of practicing inclusive education is also very important. According to the
law, general education and manuals for this stage are free of charge. Therefore, there are no limitations for the
enrollment of pupils with special educational needs because of the direct costs. The same is the situation in
European countries, such as: Austria, Finland, Germany, Netherlands and Portugal. As for the indirect costs,
related to the issues such as the transportation, assistant-teachers, feeding, that according to the expert’s
estimation are high enough, they are mostly covered by the parents. As reported by the parents of pupils with
special educational needs, sometimes these costs are the main barrier for enroliment of their children to the
elementary education system. In terms of the indirect costs, in most of the European countries these costs
are quite low.

Despite the support provided by the State to inclusive education, the barriers that pupils with special
educational needs face are often caused by the physical environment of school buildings, preventing children
to be enrolled to schools in close location to their home. Except the newly constructed schools (quite limited
number), the only accommodation that the old schools can provide is the ramps. All other important accom-
modations, such as adapted bathroom, special lifts, classroom dimensions, lighting and acustics are not con-
sidered.

Today, all the schools having the pupils with special educational needs are provided with special educa-
tion teacher and psychologist, but it’'s not enough. Often the pupils are not provided with required help and
services.

In all the schools, despite their profile, the teaching is based on National Curriculum. Therefore, all the
pupils despite having or not the special educational needs, are educated with the same curriculum. Develop-
ment of the individual educational plans (IEP) is possible by considering of the individual needs and basing on
the National Curriculum. IEP defines the results that should be achieved by the pupils with special educational
needs at the end of the academic year and sets up the instruction and assessment tools, etc.

Braille and sign language teaching is only provided in specialized schools for pupils with sensory (vision,
hearing) impairment. As for the teaching of augmentative and alternative forms of the communication and
orientation, this type of service is an innovation even for these schools and is at piloting stage. The lack of
teachers with adequate competence is a problem too.
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It can be said, that as a whole, inclusive education is not at the frozen point that is proved by the com-
parative analyzes of situation with other countries. Starting from 2006, gradual changes in inclusive educa-
tion related legislation has been made and is still ongoing process. In 2011, the amendment was made to
the Law on General Education, in 2013, activity was started for making amendment to the Law on Vocational
Education. Georgia have signed the Salamanca Statement and by the end of 2013, the ratification of the EU
Convention on the Rights of Persons with Disabilities is planned.

In 2009-2012, significant changes were made in the procedures and tools applied in the assessment of
special educational needs.

The national model of the education of persons with special educational needs stresses the advantage of
considering of the individual needs and inclusive education over the other models. It can be said, that in this
regard Georgia has the same picture as in most European countries (see. Chart #4)

CHART #4: Progress in the Development of the Assessment Tools and Procedures.
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According to the Action Plan for 2013-2016 and the National Curriculum, if there is a pupil with special
educational needs enrolled to school, the State and/or the school has the obligation to provide at least one
special education teacher and a school psychologist, as well as the resource room equipped with the educa-
tional materials.

Starting from 2009 up to day, the situation with the application of adaptive technologies in schools with
special profile has significantly changed. Sign language teaching has been promoted in special schools for deaf
and hearing impaired children and teaching of the augmentative and alternative technologies was started in
special school for blind and visually impaired children. The serious challenge here is the provision of adaptive
technologies and the staff, qualified in application of these technologies in mainstream schools.

It can be said, that the schools and teachers became more and more open to inclusive education model
for teaching of pupils with special educational needs that is actually reflected in frequent application of the
individual educational plans and accommodation of the assessment, considering the needs of the pupils.

Starting from 20086, the teachers’ training became more oriented on promotion of inclusive education. If
in 2006-2010 the training modules deal with awareness raising and attitude related topics, in the recent years,
the concrete needs in teachers’ training have been identified and thus the content of the training modules
became more concrete. e.g. the strategies of teaching the pupils with special educational needs, development
of the individual educational plans, etc.

From February 2013, The Ministry of Education and Science of Georgia have launched the introduction of
inclusive education model at vocational education level. 10 VET centers with 51 students with special educa-
tional needs will participate in piloting of inclusive education at this stage of educational system.

Georgian government explicitly supports inclusive education and already made legal changes and strate-
gic development plans set up for the future are the clear evidence of it. At this stage, The Ministry of Educa-
tion and Science together with The Ministry of Labor, Health and Social Welfare and the Ministry of Internal
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Affairs, plans the provision of equal opportunities within the frameworks of the model the “ Second Chance for
Education”

Increase of the number of pupils with special educational needs in the schools with special profile is
expected for 2014, that can be partially explained by the enhancement of specialized schools in terms of the
service provision (Braille, sign language, augmentative and alternative forms of the communication and orien-
tation, functional assistance and care) , but it is also the result of public awareness raising, as children with
several and multiple disabilities are not left at home and day care centers, but enrolled in schools.

4.2. RESULTS OF THE QUESTIONNAIRE “INDEX FOR INCLUSION”

As already mentioned above, after the pilot assessment, only 283 questions were left in Georgian version
of the questionnaire “Index for Inclusion”. Each of these questions had 4 possible choices of answer: com-
pletely agree, partially agree, don’'t agree and don’t know. Such closing provided an opportunity to define the
respondent’s attitude and also the level of awareness (closing “don’t know).

In total, the questionnaire consisted of 6 parts, each of them reflecting one aspect of inclusive education,
in particular: the inclusive environment, development of inclusive values, development of school environment,
supporting of the difference, administration of learning and playing, mobilization of the resources. The data
related to these 6 parts are presented separately for the public schools and VET centers:

VOCATIONAL EDUCATION AND TRAINING (VET) CENTERS

1. INCLUSIVE ENVIRONMENT

According to the survey results, the physical environment in VET centers is welcoming and friendly to every
student. The majority (91.8%) of the questioned respondents agree that the first experience of contact with the
environment in the centers is positive and warm. Also, 91.8 % agree with the statement, that the environment
is friendly to all the students, even those having some disabilities. 85.7 % reports, that in case of need they
can ask for the assistance or also help each other, so that there are no limitations in this regard (see. Chart #5)

CHART #5: Environment in VET Centers
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The questioning also showed that the environment in VET centers is comfortable for the teachers, parents,
and supervisory council and the community; in particular, the 75 % of the respondents consider that they are
the part of the learning environment.

As for the problems raised in VET centers, the majority of teachers consider that they can easily discuss
the problems and 81.6 % of them know whom to address to solve the problems.

The survey results also show that the information is more or less accessible for everyone. In particular,
77.1 % of the respondents agree, that all the parents/guardians are aware of the activities and strategies
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practiced in VET centers. At the same time, 66 % of the respondents report, that information is accessible for
everyone despite their language or disability.

The survey results show that the relation between the parents and teachers is friendly. 83.3 % of the re-
spondents report that the teachers and parents/guardians appreciate each other, also the parents have felt
that their interests are seriously treated - 60.4 %.

On the other side, only 18.8 % agree with the statement, that teachers take special measures to overcome
the parents’ fear of meeting with them, if needed.

Part of the interrogated respondents (37 %) agrees that the students acknowledge the achievement of
other students and try not to use discriminating or humiliation nicknames (68.1 %). Equal treatment of the
minority groups are confirmed by the majority of the respondents.

As for the community involvement in the functioning of VET centers, 34% of interviewed respondents
agree that all local community members are involved in the activities, organized in the centers and 37.8%
didn’t agree that the VET center is involved in the community life, though about 21.7 % of the respondents
have no idea on this issue. At the same time, 21.7 % of those interviewed don’t know how the local community/
residents are presented in administration and the board of guardians of the VET centers.

2. DEVELOPMENT OF INCLUSIVE VALUES

The survey showed that the environment in VET centers is more or less open for the students with special
educational needs. 68.9 % of the respondents are open to the admission of the students from local com-
munities, despite their birth, achievements and abilities. At the same time, 46.8 % of respondents agree that
intolerance to the diversity is the basis of discrimination and 66.7 % consider that teachers respect the identity
and cultural diversity of students, among them the groups of ethnical minorities.

It is interesting, that only 28.9% of the respondents agree with the consideration, that respect for the
diversity is more frequent in VET centers rather than the stressing of the compliance with “normality”, at the
same time 20 % has no idea about this topic. 41.3 % consider that diversity is enriching resource rather than
the problem in realization of different activities and only 17.4 % has no answer about the situation relevant to
the issue in the VET center (see. Chart #6)

CHART #6: Inclusive Values
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Only 29.8% of the respondents consider that the language diversity, regional accents and dialects are
perceived as beneficial for VET centers and the community. According to the 8.3% of respondents, diversity
of students related to the sexual groups (gays and lesbians) are acknowledged and respected in VET centers.
43.8% of interviewed has no information on situation related to this issue.

Teachers apply different strategies to avoid the stereotyping of the students with special educational
needs. In particular, they try not to use the term “ability” in describing the students’ knowledge and com-
petence - 44.7%. Students’ achievements are assessed in compliance with their own abilities and not with
other’s achievements - 81.3%. At the same time, teachers try to avoid the humiliating labeling -77.6%.

As for the teachers- students’ relationship, 79.6% of parents report that all students have the opportunity
of equal regular relations. On the other side, 61.2% of parents agree with the statement, that all the students
are welcomed by the teachers.
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3. DEVELOPMENT OF THE LEARNING ENVIRONMENT

58.3% of those interviewed report, that teacher’s staff represents all the groups of population: women,
men, individuals with disability, ethnical and social groups. It should be stressed, that 16.7% has no informa-
tion about this issue, and 20.8% knows nothing, if teachers’ competence and gender balance is considered in
the carrier promotion, only 13.3% shares the understating that, special advantage is given to some groups of
the community in the appointment to high positions. In this case, 24.4% of the respondents report, that they
have no information related to this issue and 37.8% knows nothing if the acknowledgement of the students’
diversity is an important criteria for the appointment of teachers.

The survey made it clear that VET centers practice different strategies for the hiring of new teachers and
providing of assistance in adaptation with the environment. In particular, the centers have developed and
agreed strategies for the admission of new teachers - 68.1%, but 14.9% of those interviewed has no informa-
tion about this strategy. Teachers try to help the new teachers not to feel “strange” - 57.1% and provide ad-
ditional information - 71.4%.

As for the strategies of the admittance and introduction of new students, 61.7% of the respondents re-
port, that VET centers undertake the measures for effective introduction and familiarization with the environ-
ment , before the education starts; also, the newly admitted students are paired with experienced students
-44.4%; after several weeks, monitoring is conducted how well the students are adapted - 73.3%; When
students move to other VET center, teachers of both centers cooperate to simplify this transmission - 33.3%.
It should be stressed, that 35.6% of respondents know nothing about such cooperation. At the same time,
the majority of those interviewed (40.9%) knows nothing if the students with special educational needs were
trained in everyday routine of the VET centers, before their admission.

The study results also showed that teachers try to involve the students from local communities in the
educational process. In particular, 83% of the respondents report, that teachers promote education in the
VET center in the community, inviting young people (despite their achievements and disabilities) to join the
educational environment of the center, focusing special attention on socially unprotected youngsters - 75%;
Teachers also try to overcome the barriers that local ethnical minorities are facing - 75%;

As for the infrastructures, 63.8% of those interviewed agree, that education of students with disabilities
requires additional arrangements, in comparison to other students. Only 41.9% report that the special needs
are considered in VET centers. 23.3% have no information on existing infrastructure.

4. SUPPORTING THE DIVERSITY

The majority of respondents (76.6%) considers that support in overcoming of barriers that students may
face during the educational process and leisure time, is teachers’ the responsibility.

11.4% of the parents and 22.7% of the teachers speak about the existed plan, how the internal services
can contribute to the development of an inclusive culture, policy and practices; at the same time, the greater
part (34.1%) of the respondents knows nothing about such a plan. These figures show that information con-
cerning the issue is not clearly and equally available for everyone, especially for those groups of the popula-
tion that has direct connection with it. Also, 46.8% think that teachers are aware of all the available external
services. 48.9% agree that there is cooperation between the representatives of the healthcare, social and
educational spheres in this field, though 25.5% has no information about such cooperation.

64.3% of the teachers report that participation of all the students despite their social origin, experience,
achievements or physical abilities, is considered while planning of the activities in VET centers. “Special Edu-
cational Needs Policy” is directed at the development of the leisure time and education “For All” and minimiza-
tion of the exclusion - 66.7%

22.7% of those interviewed report, that students with special educational needs are considered as non-
homogeneous group having individual interests, knowledge and competences, but 18.2% have no idea about
the situation in VET centers in this regard.

The parents’ expectations related to how their children are treated in VET centers because of their status
are also interesting. The survey showed, that only 36.4% of the parents of students with special educational
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needs agree that their children won’t be treated with less care because of having the status of special edu-
cational needs, whereas the number of parents of students with “typical development” (42.9% of), teachers
(69.2%) and administration (85.7%) shares the same consideration, though these differences are not statisti-
cally significant (see. Chart # 7)

CHART #7: Attitudes to the Students
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75.6% of respondents consider, that the rules in the VET centers are minimal and clear for everyone, but
less number, 37.8% report that students and their parents/guardians have participated in development of
these rules. 37.8% has no understanding if there is a common and clear vision on discipline and expulsion.

51.1% of those interviewed agree that the teachers, parents/ guardians, board of guardians and the
students have the common vision on what is humiliation. 26.1% agree with the statement, that there is a
document about humiliation, providing detailed description, which behavior is acceptable and which is not,
but 58.7% have no information about this document; At the same time, 34.8% knows nothing if the cases of
humiliation are registered . 50 % reports that students are involved in the development of the regulations, pre-
venting and minimizing the cases of humiliation. 72.3% reports that students are informed whom to address
in case of the humiliation.

5. ORGANIZATION OF THE LEARNING AND LEISURE TIME

80.9% of those interviewed report that activities are planned for the improvement of learning outcomes
of all the students, but on the other hand, the survey showed, that planned activities not fully consider the
needs and interests of students with special educational needs. In particular, only 9.1% of the parents of stu-
dents with special educational needs consider that teachers try to avoid grouping of students according their
“abilities” and special educational needs, whilst the 28.6 % of parents of students with “typical development”
shares this statement (Marginally valued sig =.072). In addition to this, only 27.3 % of parents of students
with special educational needs and 83.3% of parents of students with “typical development” consider, that the
activities reflect the interests, experience and competences, despite the differences in their language, gender,
limited abilities, social and ethnic origin, culture and religious belief. (Marginally valued sig =.067). It should
be stressed, that 34.9% knows nothing about the teachers’ strategy of grouping. In particular, they don’t know
if teachers periodically regroup the students for creation of social unity (see. Chart #8)
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CHART #8: Learning process
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As shown by the survey results, only few VET centers have the interpreters for hearing impaired students
or foreign language speaking students - 26.7%. 35.6% of those interviewed have no information related to
this issue. At the same time, only 26.7% agree with the statement, that teachers use sign language and 46.7%
agree with the statement, that teachers use facial expressions and body language as alternative ways of infor-
mation delivery. 20% of respondents are not aware if the teachers have the assistants and if they participate
in planning and realization of the students’ activities.

82.6% of the respondents consider that the activities used in the educational process give pleasure to
all the students and motivate them to learn. 62.2% agree that teachers practice the alternative ways, enabling
students with special educational needs to be involved in concrete activities.

54.5% of those interviewed agree that activities promote the tolerance to social, cultural, ethnical belong-
ing, gender, limited abilities, sexual orientation and religious diversity and 67.4% of them report that teachers
try to avoid the remarks, containing discriminatory elements related to classism, racism, sexism and disability.
Also, while discussion and writing about the students, the teachers try to avoid the term “ability” - 54.5%.

66.7% of respondents consider, that teachers stand against the stereotyped attitudes to the persons with
disabilities, but only 23.3% reports, that this group of population as well as the ethnical minorities are equally
presented in non stereotyped and everyday situations in the books, pictures, toys and dolls. 39.5% of those
interviewed has no information related to the issue.

As for the involvement of students in sport activities, the survey showed that the needs of the students
with special educational needs are not fully considered in such activities. In particular, 68.2% of parents of
the students with “typical development” report that all the students can be fully included to sport activities,
despite their competence and limited abilities.

6. MOBILIZATION OF THE RESOURCES

Generally it is considered, that the environment in VET centers is appropriately arranged and comfortable
- 91.3%. At the same time, 77.8% report that teachers know what resources are designed in support of the
students with special educational needs, though 34.8% has no information on the availability and distribu-
tion of the financial resources in VET centers. It is interesting, that 38.6% of the respondents report that the
centers are equipped with adapted materials (literature in Braille or big font, audio recorded materials, etc) for
students with special educational needs.
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PUBLIC SCHOOLS

1. INCLUSIVE ENVIRONMENT

According to the survey results, the school environment is friendly and welcoming to all the pupils. The
majority (91%) of the respondents agree that the first contact with school environment is friendly and warm.
Also, the majority (88.5%) fully agree with the statement, that the school environment is welcoming to all the
children despite the possible disabilities. Also, 84.3% of the respondents consider that if needed, the children
can ask for teacher’s help or help each other, so in this regard there are no limitations. (See. Chart #9)

CHART #9: School environment
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The survey also showed, that school environment is comfortable for teachers, parents, board of guardians
and the community members. In particular, 78.4% of those interviewed report that the school environment
belongs to them.

As for the problems that can occur at school, the majority of teachers are able to discuss them easily.
78.6% of the respondents know whom to address to solve the problem.

The survey results also showed that information is more or less available for everyone. In particular, 71.7%
agrees that school current activities and school strategies are familiar for all the parents/guardians; at the
same time, 67% of those interviewed report, that information is equally accessible for everyone, despite the
language or limited abilities.

The survey results showed that relations between the parents and teachers are friendly. 80.9% of the re-
spondents report that teachers and parents/guardians respect each other; also the parents have feeling that
their interests are seriously considered - 68%.

On the other hand, only 40.7% of those interviewed agree with the statement that teachers take special
measures to overcome the parents’ fear of meeting with them, if needed. Statistically significant difference
has been revealed between the considerations, expressed by the respondents, presenting the public schools
and VET centers.

Part of the interviewed respondents (54.1%) agrees that children acknowledge the achievement of other
pupils and try not to use discriminating or humiliating nicknames (68.5%). Equal treatment of the minority
groups are confirmed by the majority of the respondents.

As for the community involvement in school life, 33% of interviewed respondents agree that all local com-
munity members are involved in school activities and 45.9% agree that the school is involved in the commu-
nity life, though about 19% of the respondents have no idea on this issue. At the same time, 18.3% of those
interviewed don’t know how the school local communities are presented in the administration and board of
guardians of schools.
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2. DEVELOPMENT OF INCLUSIVE VALUES

The survey results showed that the school environment is more or less open for the children with special
educational needs. 72.3% of the respondents are open to the admission of the children from local communi-
ties, despite their social origin, achievements and abilities. At the same time, 55.1% of respondents agree that
intolerance to the diversity is the basis of discrimination and 64.8% consider that teachers respect the identity
and cultural diversity of children, among them the groups of ethnical minorities.

It is interesting, that only 28.3% of the respondents agree with the consideration, that respect for the
diversity is more frequent in schools rather than the stressing of the compliance with “normality”, at the same
time 20.4% have no idea about this topic. 48.1% of those interviewed consider, that diversity is enriching re-
source rather than the problem in realization of different activities and only 15.9% has no answer about the
situation relevant to the issue in schools (see. Chart #10)

CHART #10: Inclusive Values
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Only 32.7% of the respondents consider that the language diversity, regional accents and dialects are per-
ceived as beneficial for school and the community. According to the 4.5% of respondents, diversity of individu-
als related to the sexual groups (gays and lesbhians) are acknowledged and respected. 41.9% of interrogated
report they have no information on situation in a school related to this issue.

Teachers apply different strategies to avoid the stereotyping of the pupils with special educational needs.
In particular, they try not to use the term “ability” in describing the pupils’ knowledge and competence -
45.2%. Pupils’ achievements are assessed in compliance with their own abilities and not with other’s achieve-
ments - 81.4%. At the same time, teachers try to avoid the humiliating labeling -75.5%.

As for the teachers-students’ relationship, 64.6% of parents report that all students have an opportunity
of equal regular relations. On the other side, 59.6% of parents agree with the statement, that all the pupils are
welcomed by the teachers.

3. DEVELOPMENT OF THE SCHOOL ENVIRONMENT

53% of those interviewed report, that teacher’s staff represents all the groups of population: women, men,
individuals with disability, ethnical and social groups. It should be stressed, that 18.7% has no information
about this issue and nearly the same 18.9% has no information if teachers’ competence and gender balance
is considered in the carrier promotion. Only 10.8% shares the understating that, special advantage is given to
some groups of the community in the appointment to high positions. In this case, 35.4% of the respondents
report, that they have no information related to this issue and 40.5% knows nothing if the acknowledgement
of the pupils’ diversity is an important criteria for the appointment of teachers.

The survey made it clear that schools practice different strategies for the hiring of new teachers and pro-
viding of assistance in adaptation with the environment. In particular, the schools have developed and agreed
strategies for the admission of new teachers - 64.6%, but 17.7% of those interviewed has no information
about this strategy. Teachers try to help the new teachers not to feel “strange” - 46% and provide additional
information - 66.7%.
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As for the strategies of the admittance and introduction of new pupils, 60.1% of the respondents report,
that the schools undertake the measures for effective introduction and familiarization with the environment,
before the education starts; also, the newly admitted pupils are paired with experienced peers - 55.2%; af-
ter several weeks, monitoring is conducted how well the pupils are adapted - 67.9%; When pupils move to
other school, teachers of schools cooperate to simplify this transmission - 27.6%. It should be stressed, that
22.4% of respondents know nothing about such cooperation. At the same time, the majority of those inter-
viewed (32.1%) know nothing if the pupils with special educational needs was trained in everyday routine of
the schools before their admission.

The study results also showed that teachers try to involve the children from local communities in the
educational process. In particular, 83.8% of the respondents report, that teachers invite all children to join
the school environment (despite their achievements and disabilities), focusing special attention on socially
unprotected children - 73.7%; Teachers also try to overcome the barriers that local ethnical minorities are
facing - 69.8%;

As for the infrastructure, 73.1% of those interviewed agree, that education of children with disabilities
requires additional arrangements, in comparison to other pupils. Only 30.9% report, that the special needs are
considered in school buildings. 26.1% have no information on existing infrastructure.

4. SUPPORTING THE DIVERSITY

The majority of respondents (82.3%) consider that support in overcoming of the barriers that children may
face during the educational process and leisure time, is teachers’ the responsibility.

24.1% of the parents and 39.6% of the teachers speak about the existed plan, how the internal services
can contribute to the development of an inclusive culture, policy and practices; at the same time, the greater
part (37.9%) of the respondents know nothing about such a plan. These figures show that information concern-
ing the issue is not clearly and equally available for everyone, especially for those groups of the population that
has direct connection with it. Also, 42.9% of those interviewed think that teachers are aware of all the available
external services. 50.8% agree that there is cooperation between the representatives of the healthcare, social
and educational spheres in this field, though 18.3% has no information about such cooperation.

64.3% of the teachers report that participation of all the children despite their social origin, experience,
achievements or physical abilities, is considered while planning of school activities. “Special Educational
Needs Policy” is directed at the development of the leisure time and education “For All” and minimization of
the exclusion - 69.5%

40.7% of those interviewed report, that children with special educational needs are considered as non-
homogeneous group having individual interests, knowledge and competences, though 22.1% have no idea
about the situation in public schools in this regard. It is interesting, that the representatives of the public
schools and VET centers have different considerations in regard to this issue.

The parents’ expectations related to how their children are treated because of their status are also in-
teresting. The survey showed, that only 51.1% of the parents of pupils with special educational needs agree
that their children won’t be treated with less care because of having the status of special educational needs,
whereas the number of parents of pupils with “typical development” (70.4% of), teachers (73%) and adminis-
tration (72.4%) shares the same consideration, though these differences are not statistically significant (see.
Chart # 11)
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CHART #11.: Attitude to the pupils
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80% of respondents consider, that the school rules are minimal and clear for everyone, but less number,

51.3% report that pupils and their parents/guardians have participated in development of these rules.
33.3% have no understanding if there is a common and clear vision on discipline and expulsion.

51.5% of those interviewed agree that the teachers, parents/ guardians, board of guardians and the
students have the common vision on what is humiliation. 23.5% agree with the statement, that there is a
document about humiliation, providing detailed description, which behavior is acceptable and which is not,
but 55.1% have no information about this document; At the same time, 35.2% knows nothing if the cases of
humiliation are registered . 38.8% report that pupils are involved in the development of the regulations, pre-
venting and minimizing the cases of humiliation. 74.2% report that pupils are informed whom to address in
case of the humiliation.

5. ORGANIZATION OF THE LEARNING AND LEISURE TIME

79.2% of those interviewed report that activities are planned for the improvement of learning outcomes
of all the pupils, but on the other hand, the survey showed, that planned activities not fully consider the needs
and interests of pupils with special educational needs. In particular, only 33.3% of parents of pupils with
special educational needs consider that teachers try to avoid grouping of pupils according their “abilities”
and special educational needs, whilst the 46.4% of parents of pupils with “typical development” shares this
statement (sig =.002). In addition to this, only 39.6% of the parents of pupils with special educational needs
and 83.3% of parents of pupils with “typical development” consider, that the activities reflect the interests,
experience and competences, despite the differences in their language, gender, limited abilities, social and
ethnic origin, culture and religious belief. (sig =.067). It should be stressed, that 40.4% knows nothing about
the teachers’ strategy of grouping. In particular, they don’t know if teachers periodically regroup the pupils for
creation of social unity (see. Chart #12)
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CHART #12: Instruction Process
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As shown by the survey results, only few schools have the interpreters for hearing impaired students or
foreign language speaking students - 14.9%. 43.1% of those interviewed have no information related to this
issue. At the same time, only 29.7% agree with the statement, that teachers use sign language in songs and
rhymes and use facial expressions and body language as alternative ways of information delivery - 46.7%. It
is also interesting, that 36.4% of respondents are not aware if the teachers have the assistants and if they
participate in planning and realization of the pupils’ activities - 31.1%.

84.3% of the respondents consider that the activities used in the educational process give pleasure to all
the pupils and motivate them to learn. 67.2% agree that teachers practice the alternative ways, enabling pu-
pils with special educational needs to be involved in concrete activities, though only 46.8% if parents of pupils
with special educational needs agree with this statement, whilst the 63% of parents of students with “typical
development” shares it (sig =.056 - marginally significant)

54.9% of those interrogated agree that activities promote the tolerance to social, cultural, ethnical belong-
ing, gender, limited abilities, sexual orientation and religious diversity and 66.3% of them report that teachers
try to avoid the remarks, containing discriminatory elements related to classism, racism, sexism and disability.
Also, while discussion and writing about the students, the teachers try to avoid the term “ability” - 52.3%.

70.1% of respondents consider that teachers stand against the stereotyped attitudes to the persons
with disabilities, but only 34.9% report, that these groups of population as well as the ethnical minorities are
equally presented in non stereotyped and everyday situations in the books, pictures, toys and dolls. 32.8% of
those interviewed has no information related to the issue.

As for the involvement of students in sport activities, the survey showed that the needs of the pupils with
special educational needs are not fully considered in such activities. In particular, 82.1% of parents of pupils
with “typical development” report that all the pupils can be fully included to sport activities, despite their com-
petence and limited abilities.

6. MOBILIZATION OF RESOURCES

Generally it is considered, that the school environment is appropriately arranged and comfortable - 75.5%.
At the same time, 76.3% report that teachers know what resources are designed in support of the students
with special educational needs, though 19.9% has no information on the availability and distribution of the
financial resources in schools. It is interesting, that 45.3% of the respondents report that the centers and VET
centers are equipped with adapted materials for individuals with disabilities (literature in Braille or big font,
audio recorded materials, etc) for students with special educational needs.
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The questionnaire “Pathway to Inclusion - Barometer” has revealed that changes in legislation and im-
portant spheres of practical implementation are required for further development of inclusive education in
Georgia.

First of all, it is necessary to develop inclusive education monitoring system, contributing to timely iden-
tification of the problems, enabling the decision makers to make the step-by-step development scheme more
visible.

The questionnaire “Pathway to Inclusion - Barometer” is the adequate tool of monitoring that can be eas-
ily used by the resources centers, schools and VET centers on a regular basis, at least one in a year, for the
evaluation of the needs and progress.

Systemic approach to the data collection and dissemination is also vitally important. The data on children
with disabilities should be permanently collected and maintained in the coordinated manner that requires: a.
coordinated work of several agencies; b. development of the clear requirements of the data collection (e.g.
which statistical data is needed) and development of the clear system of information maintenance and dis-
semination.

At least the Ministry of Education and Science and the Ministry of Labor, Health and Social Welfare should
work in cooperation for the development of the unified system of data collection and maintenance. Involve-
ment of the structures like the National Statistical Service, professional and non-governmental organizations
is also needed.

Consideration of inclusive education model in the laws on higher and vocational education is necessary
at the legal level, enhancing the responsibility of the institutions providing these levels of education toward the
individual with special educational needs and/or disabilities.

As for the consideration of the parties directly involved in realization of inclusive education model, the
respondents report on quite positive situation in terms of inclusive education system, considering the lack of
the financial resources as insufficiently developed.

As most of the respondents reported, the atmosphere in schools and VET centers is: warm and friendly;
information is available; the attitudes are equal; school environment is welcoming; teachers, parents and stu-
dents respect each other; If problem occurs, everyone knows whom to address, the school environment rules
are minimal and clear for everyone; school environment is more or less open to all the children with teachers
respecting individual identity and cultural diversity, among them of those from minority groups. Also, the edu-
cational institutions support the adaptation of new teachers as well as the students; teachers try to involve all
the children in the activities.

In terms of the financial resources, the situation is not favorable - only 1/3 of those interviewed report
that the needs of the individuals with disabilities are considered in school environment and that the schools
and VET centers are provided with materials adapted to the needs of pupils/students with special educational
needs, and also the interpreters are supporting these learners.

Therefore, additional funding is needed for the improvement of conditions in schools and VET centers.
State funding should not be considered as the only source, as the private donation should be also considered.
It will be beneficial for the administration of schools and VET centers to get trainings for the development of
fundraising skKills.

The survey showed that there is still a long way to be passed for development of inclusive values:

The attitude among the students is still not on a desired level. Only one half of the respondents acknowl-
edges the achievements of children with “different development” and try not to use discriminative, humiliating
nicknames. What requires more attention is that one third of the respondents consider that the respect for
diversity is more frequent in schools rather than the stressing of the compliance with “normality” and language
diversity, regional accents and dialects are perceived as beneficial both for schools and the community. It is
also interesting that 22.1% of those interviewed knows nothing what is the attitude to this issue in schools. It is
alarming that only 45% of the respondents report that diversity of students related to the sexual groups (gays
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and lesbians) are acknowledged and respected in VET centers and 41.9% of interviewed has no information,
it may also be that they try to avoid the answers.

One half of the interviewed respondents considers that planned and realized activities promote the toler-
ance to social, cultural, ethnical belonging, gender, limited abilities, sexual orientation and religious diversity,
though only 35.5% report that the books, pictures and dolls reflect the groups of ethnical minorities and indi-
viduals with disabilities in non-stereotyped manner and everyday situations. Attention should be also paid to
the fact that 40.5% of those interviewed has no information if acknowledgement of the diversity is considered
as essential criteria for teachers appointment.

The relevant recommendation will be realization of special measures directed at teachers’ awareness
rising in schools. It can be conversations of school administration and teachers with parents; invitation of the
field expert to the meetings with parents or conducting of the lesson/lessons on topics of “human diversity”.
In this regard, the experience of the US schools, having significant success in the acknowledgement of the
diversity will be highly valuable.

Also there are problems in establishment of the democratic management style: participatory democratic
principles are not still functioning sufficiently, meaning that the stakeholder are not sufficiently involved in the
process of decision making and strategy development. e.g. if 80.4% of the respondents consider that the
school rules are minimal and clear for everyone, only 49.7% report that children and their parents/guardians
have participated in the development of these rules. About one third has no idea what disciplinary measures
are maintained at school. In addition to this, the transparency is also a challenge, as about one fifth of the
respondents has no information on available finances and how they are spent in schools.

There are some challenges in strategic approach to inclusion, e.g. according to the majority of respon-
dents (about 80%), there is no clear vision on how the society, local communities, external services can sup-
port the schools and VET centers. This data shows that the information related to the issue is not clear and
accessible for everyone and that the part of the population, especially those having no direct interest in it, has
wrong information.

The recommendation for the improvement of situation is organization of the training for the staff of
schools and VET centers on topics: participatory democratic principles, collegiality in the decision making,
team working and strategic planning.

The shortages of the system can be also identified from the gaps in the answers of the parents of pupils
with special educational needs and children with “typical development”. As a rule, the parents of children with
“typical development” positively assess the existing situation, considering that the educational environment
ensures sufficient conditions for their children, whilst the fewer parents of children with special educational
needs have same understanding in relation to different aspects: e.g. the interest of their children are treated
seriously; children with “typical development” acknowledge and understand their peers with special needs;
that diversity is treated as a resource and not the problem; pupils with special educational needs are treated
in the same positive way as their peers; the school environment is accessible for everyone; the interests, com-
petence and needs of all the pupils are considered while planning the activities. All the stated shows, that the
schools and VET centers are less adapted to the needs of pupils/students with special educational needs and
that is clearly visible for those, having direct interest - parents of the students with special needs.

The difference among the VET centers and schools has been also identified, meaning that in some as-
pects, the schools are more developed than VET centers and vice-versa. It appeared, that VET centers have
better position than schools in terms of the materials and moral conditions: better infrastructure, more help
provided to students in coping with a new environment, but at the same time, in terms of the attitudes, the situ-
ation is much better in schools: the teachers are more aware of their responsibilities in assisting children with
special educational needs and are more careful in treating them; acknowledge the diversity of their interest,
knowledge and competence. The differences in the answers are supposedly caused by the practice, carried
out at mainstream educational system in support of inclusive education for several years, in particular, started
from 2009, the Ministry of Education and Science and Teacher’ Professional Development Center offers diver-
sity of trainings on topics of inclusive education. The relevant activities have not been realized in VET institu-
tions, as introduction of inclusive education model at vocational education level has been started in February
2013. The survey results shows that trainings on inclusive education topics are needed for the educational
professionals of VET centers as well.
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V11 Annexes

ANNEX #1.. ,,PATHWAY TO INCLUSION - BAROMETER“EUROPEAN COUNTRIES PARTICIPATING IN THE SURVEY

1. Austria

2. Belgium
3. France

4. Holland
5. Finland
6. Slovenia
7. Portugal
8. Ireland

9. Germany
10. Hungary

ANNEX #2: QUESTIONNAIRE ,PATHWAY TO INCLUSION - BAROMETER*

P2I-QUESTIONNAIRE FOR ASSESSMENT OF NATIONAL SITUATIONS OF INCLUSIVE EDUCATION
Assessment Instrument Part A: Statutory Legislation and Prescriptions

A1 Consistency for the right to inclusive education

There is consistency across different laws on national and regional/federal state lev- el for the right to inclu-
sive education (e.g. education law, antidiscrimination law, disability laws, children’s rights law, etc.).

References:

Comments:

A2 Free primary inclusive education O-Yes
By statutory legislation, primary inclusive education is free. 0-No
References:

Comments:

A3 Equal access to secondary inclusive education 0-Yes

By statutory legislation, persons with disabilities have access to secondary inclusive 0-No
education like others in their community.

References:

Comments:
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A4 Participation in decision making on inclusive education 0O-Yes
By statutory legislation, children with disabilities rsp. their parents effectively participate 0-No
in the decision-making on inclusive education.

References:

Comments:

A5 Categorization and assessment O-Yes
The procedures of assessment special educational needs support inclusive education. 0-No
References:

Comments:

A6 Equal access to community schools O-Yes
By statutory legislation, it is assured that persons with disabilities have access to 0-No
the schools in their community on an equal basis with others.

References:

Comments:

A7 Accommodation of the individual’s access requirements 0O-Yes
By statutory legislation, it is assured that the architectural conditions are accommodated | 0-No
to individual’s requirements

References:

Comments:

A8 Accommodation of the individual’s learning requirements O-Yes
By statutory legislation, it is assured that staff to support the learning process is 0-No

accommodated to individual’s requirements

References:

Comments:
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is facilitated.

References:

Comments:

A9 Accommodation of the individual’s learning requirements O-Yes
By statutory legislation, it is assured that classroom sizes are accommodated to 0-No
individual’'s requirements

References:

Comments:

A10 Accommodation of the individual’s learning requirements O-Yes
By statutory legislation, it is assured that adaptive technology is accommodated to 0-No
individual’s requirements

References:

Comments:

A11 Accommodation of the individual’s learning requirements O-Yes
By statutory legislation, it is assured that functional assistance and care provision are 0-No
accommodated to individual’s requirements.

References:

Comments:

A12 Accommodation of educational measures O-Yes
By statutory legislation, it is assured that educational measures are accommodated to | 0-No
individual’s requirements (i.e. individual curricula, didactical adaption, teaching methods,
testing)

References:

Comments:

A13 Facilitation of learning of Braille and sign language O-Yes
By statutory legislation, it is assured that the learning of Braille and sign language 0-No
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A14 Facilitation of learning of augmentative and alternative forms of communication
and orientation

By statutory legislation, it is assured that the learning of augmentative and alternative
forms of communication and orientation is facilitated.

References:

Comments:

0O-Yes

0-No

A.15 Training of teachers and staff

By statutory legislation, it is assured that the training of teachers is oriented to the require-

ments of inclusive education (inclusive teaching methods, incorporation of disability awareness, the use of
appropriate augmentative and alternative modes, means and formats of communication, educational techniques and
materials to support persons with disabilities).

References:

Comments:

0O-Yes

0-No

A16 Employment of qualified teachers

By statutory legislation, it is assured that qualified teachers and staff are employed to
provide effective inclusive education.

References:

Comments:

0O-Yes

0-No

A17 Equal access to tertiary education

By statutory legislation, it is assured that persons with disabilities have access vocational
to lifelong learning without discrimination and on an equal basis with others.

References:

Comments:

O-Yes

0-No
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A18 Monitoring of development of inclusive education 0-Yes
Numbers and percentages of pupils/students with SEN in mainstream classes, units in
mainstream schools, special learning institutions, excluded from the education system,
are collected and monitored at different levels of the system.

0-No

References:

Comments:

Write a summarizing text: Legal basis for inclusive education in the participating country

(Ca. 2-3 pages)

Make a ‘barometer assessment’ to part A ‘Legal Situation of Inclusive Educa- tion’ in your country based on
the information above!

assessed as

The given legal Hindering Partly hindering Partly supportive Supportive for
basis for inclusive for progressive for progressive for progressive progressive
education can be implementation implementation implementation implementation
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Assessment Instrument Part B) Situation of Inclusive Education in Practice

B1 Priority of inclusive education on pre-school level (age 3 -5/6)

Children with disabilities or SEN not in regular pre-schools or child care services percentage:
%

This can be assessed as

(Very high very low)

References:

Comments:

B2 Priority of inclusive education on primary-school level

Children with disabilities or SEN not in regular primary schools:
%

This can be assessed as

(Very high very low)

References:

Comments:

B3 Priority of inclusive education at secondary school level

Percentage of children with disabilities or SEN not in regular secondary schools:
%

This can be assessed as

(Very high very low)

References:

Comments:
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B4 In practice, inclusive education of children with SEN in primary schools is for their parents related with

Children with disabilities or SEN not in regular pre-schools or child care services percentage:

Direct costs

(Very high none)
Indirect costs

(Very high none)
References:
Comments:

B5 Participation of parents in decision making on inclusive education

In decision making processes, if parents articulate a preference for inclusive education it is followed.

(Never sometimes often always)

References:

Comments:

B6 Assessment procedures support inclusive education

“The practiced procedures of assessment of special educational needs support inclusive education”

(No rather not rather yes Yes)

References:

Comments:

B7 Equal access to community schools

Persons with disabilities or SEN have access to the schools in their community on an equal basis
with others.

1 2 3. 4
(None some most all)
References:
Comments:
80

ILIA STATE UNIVERSITY




B8 Accommodation of the individual’s access requirements

In practice architectural conditions in schools are accommodated to individual requirements of persons
with SEN

(No rather not rather yes Yes)

References:

Comments:

B9 Accommodation of the individual’s learning requirements

In practice staff to support the learning process is accommodated to individual’s requirements

(No rather not rather yes Yes)

References:

Comments:

B10 Accommodation of the individual’s learning requirements

In practice classroom sizes are accommodated to individual’s requirements

(No rather not rather yes Yes)

References:

Comments:

B11 Accommodation of the individual’s learning requirements

In practice adaptive technology is accommodated to individual’s requirements

(No rather not rather yes Yes)

References:

Comments:
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B12 Accommodation of the individual’s learning requirements
In practice functional assistance and care provision are accommodated to individual’s requirements.

(No rather not rather yes Yes)

References:

Comments:

B13 Accommodation of educational measures

In practice educational measures are accommodated to individual’s requirements (i.e. individual curricula,
didactical adaption, teaching methods, testing)

(No rather not rather yes Yes)

References:

Comments:

B413 Facilitation of learning of Braille and sign language
In case of demand, it is practice, that the learning of Braille and sign language is facilitated.

(No rather not rather yes Yes)

References:

Comments:

B14 Facilitation of learning of augmentative and alternative forms of communication and orientation

In case of demand, in practice the learning of augmentative and alternative forms of communica-
tion and orientation is facilitated.

(No rather not rather yes Yes)
References:
Comments:
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B15 Training of teachers and staff

Training of teachers is oriented to the requirements of inclusive education
(inclusive teaching methods, incorporation of disability awareness, the use of appropriate augmentative and alterna- tive modes, means and
formats of communication, educational techniques and materials to support persons with disabilities).

(No rather not rather yes Yes)

References:

Comments:

B16 Employment of qualified teachers
In practice qualified teachers and staff are employed to provide effective inclusive education.

(No rather not rather yes Yes)

References:

Comments:

B17 Equal access to tertiary education

By statutory legislation, it is assured that persons with disabilities have access vocational to lifelong learning
without discrimination and on an equal basis with others.

References:

Comments:

B18 Monitoring of development of inclusive education
There is a systematic national data collection and monitoring on progress of inclusive education.

(No rather not rather yes Yes)

References:

Comments:
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Please, write a summarizing text: ‘Practice of inclusive education’ in your country!

(Ca. 2-3 pages)

Please, make a ‘barometer assessment’ to part B ‘Practice of inclusive educa- tion in the participating coun-
try’ in your country based on the information above!

In practice inclusive | Not realised Rather not realised | Partly realised fully realised
education can be
assessed as
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Assessment Instrument Part C): Progression towards Inclusive Education

C1 Development of inclusive education on pre-school level

Percentage of children not in regular pre-schools or child-care services on preschool level

2000: ..... %
2003: ..... %
2006: ..... %
2009: ..... %

This development can be assessed as

1 - 2 JC I 4
(bad - rather bad - positive - very positive)

C2 Development of inclusive education on primary school level

Percentage of children not in regular primary schools

2000: ..... %
2003: ..... %
2006: ..... %
2009: ..... %

This development can be assessed as

1 - 2 JC I 4
(bad - rather bad - positive - very positive)

C3 Development of inclusive education on secondary school level

Percentage of children not in secondary schools

2000: ..... %
2003: ..... %
2006: ..... %
2009: ..... %

This development can be assessed as

1 - 2 3 e 4
(bad - rather bad - positive - very positive)
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C4 Development of legal consistency and framework for inclusive education

Since 2003 (EYPD) developments of consistency in relevant sectors have taken place to favour inclusive
education

1 2 3 4
(no initiatives - very few initiatives - some changes - important changes)

References:

Comments:

C5 Development of participation in decision making on inclusive education

In decision making processes, if persons with disabilities/their advocates (parents) articulate a preference
for inclusive education it is followed.

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C6 Development of inclusive orientation of assessment procedures

Since 2003 (EYPD) there has been a development of assessment procedures of special educa- tional needs
to support inclusive education

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C7 Development of equal access to community schools

How do you assess the development of the possibilities persons with disabilities or SEN to have access to
the schools in their community on an equal basis with others since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:
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C8 Development of architectural barrier freeness of regular schools

How do you assess the development of architectural conditions in regular schools to realize ac- cessibility
for persons with SEN since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C9 Development of accommodation of staff to the individual’s learning requirements

How do you assess the development of availability of appropriate staff in respect to individual’s require-
ments for learning of persons with SEN in inclusive settings since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C10 Development of classroom sizes

How do you assess the development of accommodation of classroom sizes in inclusive settings according
to individual’s requirements since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C11 Development of accommodation of adaptive technology

How do you assess the development of availability of adaptive technology in inclusive settings according to
individual’s requirements since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:
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C12 Development of availability of functional assistance and care provision

How do you assess the development in respect to provide functional assistance and care in inclu- sive set-
tings according to individual’'s requirements since 2003 (EYPD)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C413 Development of accommodation of educational measures

How do you assess the development of accommodation of educational measures in inclusive set- tings
since 2003 (EYPD) (i.e. individual curricula, didactical adaption, teaching methods, test- ing)?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C14 Development of facilitation of learning of Braille and sign language

How do you assess the development with respect to the facilitation of learning of Braille and sign language
in inclusive settings, if this is necessary because of individual requirements?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C15 Development of facilitation of learning of augmentative and alternative forms of com- munication
and orientation

How do you assess the development with respect to the facilitation of learning of augmentative and alterna-
tive forms of communication and orientation in inclusive settings, if this is necessary because of individual
requirements?

1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:
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C16 Development of teacher training

Has teacher training become more oriented to inclusive education since 2003 (EYPD)?

1 2 3 4
(No rather not ratheryes  Yes)

References:

Comments:

C17 Development of equal access to vocational training

How do you assess the development of equal access of persons with SEN to vocational training since 2003
(EYPD)?
1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C18 Development of equal access to life long learning

How do you assess the development of equal access of persons with SEN to life long learning service since
2003 (EYPD)?
1 2 3 4
(no development - very little - rather positive - very positive)

References:

Comments:

C19 Development of monitoring systems on inclusive education

How do you assess the development of the monitoring systems on inclusive education?

1 2 3 4
(very negative - rather negative - rather positive - very positive)

References:

Comments:
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C20 Development of activities of professional associations to promote inclusive education

How do you assess the development of commitment and activities of professional associations (like asso-
ciations of special teachers, special schools, teacher unions) to promote inclusive edu- cation?

1 2 3 4
(very negative - rather negative - rather positive - very positive)

References:

Comments:

C21 Development of activities addressed towards raising awareness of government

How do you assess the development of measures for awareness raising of governments to pro-
mote inclusive education?

1 2 3 4
(Higher than 2010 - the same lower - much lower than 2010)

References:

Comments:

Please, write a summarizing text: Practice of inclusive education’ in your country!

(Ca. 2-3 pages)

Please, make a ‘barometer assessment’ to part C ‘Progression of inclusive education’ in your country’ based
on the information above!

Progression No development | slow development significant very significant
of inclusive development development
education can be
assessed as
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